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PRABYACDR

The phenomenal acceleration in the mobility of p@gulaclon
during the past half century has engendered nev and different
situations of language contact throughout the wvorld. Theasa have
often oreated social problems for the atates vhoss social
structure is based on the assumption that all eitizens under-
stand the national language.

In Europys the immigrant population has been counted in the
mililona, and tha numbar increased vith the birth rate of each
isalgrant group., Accoxding to the usual acenario for 1nn1?tant
asainmilation the omnipresence and prestige of the national
language gquaranteaes the integration of succeeding generationa
into the mainatrean resulting in the eventual disappearance of
the ninorizy languages.

In contoﬁrorary Europa, the acenario has not been that
sinple. The gradual regionalizatien of Europs upon econonfic and
linguistic lines counterveighted by its progresaive unificacion
is initiating new centrea of attraction independently of those
which the political nationalisa of the nineteenth century had
developed in the process of creating the natlon-stata.

One of the regions the nost ready and at the sane time the
best prepared for this evolution is Catalonia - with its rich
cultural and linguistic heritage, and its solid economic buse
attracting to it large numbers of vorkers wvho enter the araa
speaking no other language than a variaety of castilian and
having to work for or with Catalan bilinguals. It is the linquis=-
tlclcasponant of this situation which is here dascribed and
analysed.

What is therefore uniqua about the situation which this
book depicts {s the aseimilaticn into a regional language of a
displaced population speaking a variety of a national = indeed
of an international language. An understanding of this interest-
ing process should help us veigh the relative importance of
factors involved in language shift and the language assimilation
of immigrant peoples.

Most of the literature to date on the assimilation of
imnigrants has been purali.datcrlptlva. ¥What {s unique about the
prssent study i{s that it also explicative. By means of a well
designed experiment coupled vith a rigorous quantification of
data, Albert Dastardas has tried to provide some ansvers to the
basic questions of how, why, to vhat extent and urder what
conditions a second genaration of imnigrants adopts the languagas
of its anvironnent. In the process he has devised an iwportant

iv
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theoretical model of conaiderable predicting pover. On the basis
of this model he has denmonstrated how the modification of
language behavior depende equally on the context in vhich the
language ie used and the compatence of the :geakgrn uaing it,
His conclusions are particularly ieportant in the area of policy
developzent for language survival and revival,

It is nov evident that it a language cannot expand through
the superior birth rate of its speakars, it muat depend for ite
renaval on the aassimilation of immigrants., The ability of the
Catalan language and culture to attrast nev speakers seens
crucial to the expansion of the language.

This atudy by Albert Bastardas is one of the fev to addresas
the problems involved in the procesa of assimilation. For all
these reasuns the readers of the following pages, whather they
be intereasted in the process, the techniques or in the situation
itself will find this clear and vell-structured account to be
usaful, informativa and indeed, ravarding.

#illian F., Mackey
International Centre for Research on Bilingualian



TABDLE or CoONTRNTES

Acwwmg L AR RN R N RN R E R R

mrﬂc! .QOClQO’O.Q"'O'QOOQQDCl'il.l"ltll‘.’l.i't!i'!t!'

usr or STATIETICAL Tanms LR 0 2 B B IR JE NE BN Y I IR 2R IR K I I I N N NS LN
L!g: gr ?Igm $teEt et b e EYEELTRETLTETELEE ST RGR TEEETRRLER RS N
Anwxhr!o"g A AN RN N R N N R R R LI 2N I

W”ER I‘ xlmwmxo“ LA RN RN R R A P R RN

1.

2.
3

CHAPTER

8puin: The Geographical, Political and Linguistic
contﬁxtﬂ .0.."0(0'0'.!.'UOQQQ'.!QOOQOOQO!OO'Q‘O'O
Catalonia: Its History, language and People ....,.
Definition of the problen and aima of the research
p:o “‘ '.O’I0.0t.ll'l....-'....’.hﬁ..0...‘.0’.0..
“.mmlm .0....‘OD’...O.Dll...!l.i....!.'..b..)
4.1 Construction of the CONCOPLS covvvrscsnvsosnces
4.2 Selection of the locality and group «ceceeenas.
4,) Noasuring instruBontd ..cecececccscosnsenancss
“»‘ m‘ "“P‘.Q..“O.'...O.‘.....O.............I.
COIIQQtth 0! da:‘ﬂ "..0...000..'0"‘00'0000..0.‘0
Statistical processing of datd v.cevevscnnvnnennes

IIt DENOGRAPHY AND LINGUISTIC CONTEXT, BEHAVIOUR
AND CONPETENCE OF THE SECOND GENERATION
IDNIGRANT IN VILAFRANCA DEL PENEDES ecoveceenos

Imnigration in Vilafranca del Penedds ..coeesvsenes
Social and demographic characteristics of the

nt‘l qmp .tudied ‘...O..........00.""0.00.‘.0
The extra~fanily l1inguistic conteXt ....eveevoesos
Li‘migtic bmviour .......‘...'ﬂ...""‘....0..'
Linguistic CORPOLONCE .uveecncececcsnssoanscansess
ml“lQM ..‘l!!...‘.'i...’..i'.’.‘..0“.!0."".

vi
10

iid
iv

wiil

%3

10
10
12
)
18
i3
13



CHAPTER IIX: THE RELATION BETVEEN LINGUISTIC CONPETINCE
AND LINGUISTIC CONTENT AND BEHAVIOUR ...0vv4.

1. Receptive COBPOLONCS ,.urrrrrrevrrrnesrnsnnsronansan
z. am:ﬂggivg Q”pgtgﬂgg 'l""'.’""”""""'.’I"
3. Conclusiona L N NN N I S N N I R R R T R T

CHAPTER IVi THE RELATION BETWEEN LINGUISTIC BEHAVIOUR AND
cﬁ’mﬁ LR RN AR R R N N NN NN

c’“wmv‘ m”cws:gﬂg (LB AR R R EEEEEEEEE NI I N N RN RS G S PR Y

1. Ragults Of the rosoareh .o.eovervrcrverrvonnsesnrs

2. Limitations of the study and recommandations for
futura t#ﬂﬂﬂt@h'vrﬁjﬂﬁta L I I T I O O O O O N O S S R S S PO

3' rh\ﬂl °bg9wa=3°ng LA R R R LR R RN R RN N NN

axnb:ocum ..lﬂlii.'.'!‘0"'.‘!...."".'.lI..!QOOO.D'.‘

APPENDIX At Inatruments for collecting 43%a3 ....eceveevess

APPENDIX B: Comparison of oral and written modes of
‘xpn”ion .000!'00..‘!‘.'..00’09l'tt"ltt.tiﬂ

Apmbxx c: s“tiﬁticﬂl t#ﬁblﬂ' AR PSRRI NLIIIEEITIELENLSRERS S

vil
11

12

42
16
&9

&N
F >

59

39

635
66

69

8)

21

94



TABLE

TABLE

TARLE

TABLE

TADLE

TABLE

TARLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLD

20114

20N

033

=941

2051

2941

207

<081

207

2101

21113

212

2132

LIOT OF aTaYIS?ICAL TARLES

Population of Vilafranca del Panedés 11539,
l?sg ﬂﬁd igg;” h? blfthﬂﬁﬁ@@ (A B R EEEREEEEREERE

Population of Vilafranca horn wefars 3969, by
birthplace and officlal district of residence ,

Fopulation of Vilafranca da) Penedés born
betveen 1969 and 1975, by srigin sf parents ...

1anguage spoken by offspring to parsnts is
nixed marr QQQQ R R R N RN NN N I R

Population of Vilafranca del Penedas, by yoar
of birth and individual estimat.on of first
lﬂnguﬂqg AR ESAEREEENNEENNENNEREENIENNE NN YR

pirthplace of individuals studied and age on
afflvﬁl 1” ¢g:a!°ﬁ" BEX RS EL ISP IN N ANt

Schooling of head of family (imwigrant and
catgl‘n 9’@0&5’ I B A AR R EE R EE EE RN N R E R E R R

Distribution of the immigrant group sccording
to g:reantaga of inhabitants of Catalan arigin
resident in thelir official district and prasent
in the sChool ClaBE~gYOUP +cevversnnsrronsssnns

Spectator and interjozutory linguistic exposyre
in the residential neighbourhood. (Queatiens
”’ 1‘ ‘nd 1,) Dl'l)v.itil’il.itit’t.t’l'!l!t!t*

Spectator and interlocutory linguistiec exposure
in the achool class~group (pupils). (Questions
". :s ‘n‘ 2" LA B R EE R R RN R NN Y Y Y Y Y E RN

Spectator and interiocutory linguistic expeaure
in out-of-achool and recreaticnal astivities,
(Qﬂﬁﬂ!iﬂﬂ’ u' 1‘ ﬂﬁﬂ 2’) I B R EREEEEEE NN ENEEEFN RN

Spectator and interlocutory linguisiic exposure
in the group of friends. (Questions N+ 31 and

)2, '.b...O..‘O.”..DO’OI.O0.‘0’09"'05.0'.900'

Spectator and interlocutory linguiszic
exposure: vehicular language in vhich schooling
has been received, (Questirn N 1) ...veenosce

viii
12

3

183

142

103

103

95

106



TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TAEBLE

TABLE
TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

214:

215:

216:

217:

218:

219:

220:

221:

222:
223:

224:

225:

226:

227:

301:

302:

Language in which the subject learnt to read
and write in the first place. (Question N@° 23)

Catalan language courses received at school or
in the institute. (Question N¢ 24) ............

Global grades of spectator and interlocutory
linguistic exposure ....c.ccececccecccccoccacaas

Frequency of exposure to television in
Castilian and in catalan. (Questions N©¢ 35 and

L

Frequency of exposure to radio in Zastilian
and in Catalan. (Questions N® 37 and 38) ......

Frequency of exposure to films in Castilian and
in catalan during 1983. (Questions N® 39 and

40) ® 000 0000000004+ 00000000000000800%0000000000008

Frequency of exposure to written communication
media. (Question N' 41) ® ® 8 0 000 00 0090 0000009000080

Linguistic behaviour in the social domains.
(Questions N¢ 19, 27, 30, 33, 22 and 42) ......

Global scale of oral linguistic behaviour .....

Understanding of oral Catalan and ability to
speak it. (Questions N2 47 and 45) .veeeecenscee

Facility in receptive usage of catalan
(Question N¢ 44), and Colloquial fluency
(Question Ng 43) ...................'...........

Objective linguistic competence of the Catalan
and immigrant groups and "T" tests of the
differences between their averages ............

Objective linguistic competence of the Catalan
and immigrant groups, according to semantic
interest-centres, and "T" tests between the
averages of the two groups of individuals .....

Average production of words and interferences
per interest-centre. (Immigrant group) ........

Correlations between ability to speak catalan
(ASCT) and the social linguistic context ......

Correlations between coloquial fluency of
Catalan (COL) and the social linguistic context

ix

ot 13

106

107

108

109

110

111

111

112
113

113

114

115

116

117

118

119



TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

TABLE

303:

304:

305:

306:

307:

401:

402:

403:

404:

B-1l:

FIGURE 1:

FIGURE 2:

FIGURE 3:

Correlations between the coefficient of
bilinguality (CB) and the social linguistic

context ® 0 0000 00O OE OO CCOS OO OESEESEOEQEOCEOEOEOSEOIEOVEOETOCTE

Correlations between the degree of interference
in catalan (DICT) and the social linguistic

context ® 0 000 0O OO OO0 COCONPCOEOCOOOEOEOECEOIOTIEOEOCEOEOIOTOTEOCTEONUOEOE

Correlations between linguistic competence and
behaviour LA B B B BN BN Y BN BN BN B I I I A A N N N N N N N N NN NN NN R K]

Coefficients of multiple regression between
"spectator exposure", "interlocutory exposure"
and "linquistic behaviour" dimensions and
overall linguistic competence ...ccccececccccscs

Correlations between frequency of exposure to
communication media and overall linguistic
competence @ ¢ 0 00 000 CC OO OO OEOCEOSOEOEOCEOIOTEOIEOTEOTIOTOTOTOTORTE

Correlations of linguistic behaviour with
demographic composition according to origin,
and spectator and interlocutory exposure ......

Distribution of spectator exposure according to
linguistic behaviour cccceececevecsccecccccenes

Distribution of linguistic béhaviour according
to interlocutory exXposure .ccccceccccececccccss

Correlations between frequency of exposure to
communication media and linguistic behaviour ..

Average number of words produced in three
minutes, according to origin of individuals and
mode of expression used in the exercise .......
Average and correlation of bilinguality

coefficients according to origin of individuals
and mode of expression used in the exercise ...

LIST OF FIGURES
Spain: Minority language areas and population .

Maps of Spain showing net migration, partial,
per region ..QQ.QQQQQ.QQQQQ.QQQQQQ.QQQQQQQQ.QQQ

Absolute growth of catalonia, natural and
migratory, per decade, from 1901 £0 1970 cec.c..

14

120
121
122
123
124

125
126
127

128
129

129

24



ASCT =
BUP =
CB =
COL =
DICS =
DICT =
EGB =
FP =
N.S, =

ABBREVIATIONS

Ability to Speak catalan (level of expression).

Batxillerat Unificat 1 Polivalent (educational course
which generally comprises individuals between 14 and
17 years of age).

Coefficient of Bilinguality (predominance of the
knowledge of one language in relation to that of the
other) .

Coloquial fluency of Catalan in respect to Castilian.,
Degree of interference in castilian. -
Dégree of interference in catalan.

Educacidé General Basica (educational course which
generally comprises individuals between 5 and 14 years
of aga).

»”

Formacié Professional (educational course the first

grade of which generally comprises individuals between
14 any 16 years of age).

Statistically not significative.

xi



CEAPTER I

INTRODUCTION

1. Spain: the Geographical, Political and Linquistic Contexts"

Spain occupies the greater part of the Iberian Paninsula,
situated in the extreme south-west of the continent of Europe.
It extends over 504,781 sg.kms. and its population in 1981
amounted to 37,746,260. Distributed irregularly over the area of
the State, its inhabitants have tended to concentrate in the
coastal zones, with some isolated nuclei, such as Madrid and
Zaragoza, in the interior. Thus, the average density of popula-
tion on the periphery exceeds, in general, 100 per sq.km. while
in inland zones it drops to around 25 per sq. km.. In 1981 the
active working population totalled 12,886,800 (34.2% of the
whole) made up as follows: primary, 18.6%; secondary, 36.4% and
services 45%. Because of the current economic crisis however,
there is a very considerable volume of unemployed (15.8% of the
active population as of the second quarter 1982), with a
particularly high incidence in Andalusia, catalonia, the Basque
country and Madrid.

Politically, a new Constitution has been in force since
1978 which, radically modifying the authoritarian system imposed
in 1939, instituted a bicameral parliamentary monarchy, confirm-
ed all the customary rights and liberties of the Western
democracies and permitted the formation of autonomous communi-
ties. However, in spite of the fact that it acknowledges the
existence in Spain of different nationalities, having their own
legislative and executive powers in several important sectors,
the new Constitution does not recognize their right of self-
determination and established, in contrast, a sincle sovereign
authority for the whole State. In the linguistic domain,
Castilian - also known as Spanish =~ is maintained as the
official language throughout the State, although the new
constitutional principles, breaking away from the previous four
decades, authorize the co-official status of other langquages in
their respective autonomous communities.

The language predominantly used by the majority of
Spaniards is Castilian, although some 24% of the population
speak one of the other languages which, according to zone, are
used in Spain. viz. catalan,Galician and Basque. Asturian-

¥This study was made possible thanks to a scholarship from the
Fundacion Juan March, within the framework of its Program of
Studies on Autonomous Territories. The field work in Catalonia

relied on a research grant from the CIRIT of the Generalitat of
Catalonia (AR83~16).
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2

FIGURE 1
Spain: Minority Laaguage Areas and Population

A) Galician A} Basque

8) Galicis B) Basque Country

C) 2,753,836 (7,29%) C) 2,642,334 (7.0%)

D) 76%(1977°) 7 5,5% D) 22% (1975 ) / 1.5%

Asturian:Leonese

CASTILIAN gue

’ A) Catalan

8) Catalonia
C) 6,380,654 {16,90%)
D) 61% {1985%) / 10,3%

$

A) Csatalan A) Catalan

B) Valencia B) Balearic Isles

C) 3,646,765 (9,66%) C) 685,088 (1,81%)

D) 55% (1979°) / 5,3% D) 74%(1978%) / 1,3%

A) = Native and co-official language

Bl = Autonomous Community

C) = Totsl No. of inhabitants in 1981 and % in respect of total population of Spain®

D) = Approximate % of parsons spesking the native snd co-official langusge in the Autonomous Community snd %
in respect of total populstion of Spein

l . H H - o ‘00 . N
AIERBE, Pello. “Situacién general v escolsr del bilinglismo en Euskedi”, en: Siguan, Miguel (coord). Lenguss y Educacion en el
dmbito del Estado Espafol. Barcelons: Ediciones de Is Univ. de Barcelons, 1583,

3EERNANDEZ, Mauro. “La situacién da fa lengus en Galicis: Is langus de los escolares” en Siguan Miguet (coord). Lenguas y Educe-
€ién en el dmbito de! Estado Espafol. Barcelona: Ediciones de Is Univ. de Barcelons, 1983,

SMIRA, J.F. Pobdlacié / ltengua ol Pais Valencik. Velbncia: Intitucid Alfons of Magnbnim, 1981,

4BIBLIONI Sencho, Jaume, i R. Junysnt. “Informe sobre 1'Gs del cateld 8 Catalunys, Pais Valencid | llies Balears™. Pertpective Social
14 {July-December 1979), p. 161-171,

%0 Y M (commissioned by tha Direccié Genersl de Polftics LingGlstica Gensralitat de Catalunys). Enguesta o seguiment del ler, curs
“Digl, digui®, (Unpullished data).

$Gran Enciclopédia Catalans. Vol. 18 (Suplemant), Barcelona: Enciclopddis Catalans, 1983,
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FIGURE 2

Maps of Spain showing net migration, partial, per region

Annusl average 1962-1965 and the year 1970°*

Years 1962-1865

Legend
—
Magratory baiance

Positive

Scal

Negative

Source: Recolons, 1976.

*Old administrative regions, belore 1978,
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4

Leonese (or "bable"), Aragonese (or "fabla") and Aranese also
exist, but demographically to a much lasser extent. The great*
majority of those speaking languages other than cCastilian are
bilingual, firstly, because their schooling has been in cCasti-
lian on{r, and sacondly, because Castilian is exclusively used
in the immense majority of, if not all, pubiic and official
business, in cobservance of the norms ruling in Spain up to the
death of the former head of state, General Francc. As stated
above, under the navw constitutional order the other three
languages, Catalan, Galician and Basque, have been declared
co-official vith castilian in their respective autocuomous
conmunities: cCatalonia/valencia/Balearic Isles in the case of
Catalan; Galicia in that of Galician; and the Basque country in
that of Basque. Additionally, seeing that linguistic regions do
not always coincide with historical administrative frontiers,
Catalan also enjoys "respect and protection" in that strip of
the autonomous community of Aragon which borders on Catalonia,
as does also Basque in Navarra. The opportunity for tkem to
become incorporated in functions of public use has greatly
speeded up the processes of codifying and extending the knowl=-
edge and practice of these other, non-Castilian, languuages, with
the result that at the present tine 2t least three major
language~planning operations, of enormous interest in the
fornmulation of theories in this field, are under way in spain.

With the new "status" acquired in the current political
situation, these recuperative procaesses in respect of the
Catalan, Galician and Basque languages, find themselves up
against - among other objective difficulties - the factor of the
lack of linguistic homogeneity of the population prasantly
living in their traditional domain or in their autonomous
conmmunity. With notable differences, depending on language and
zone, the three major processes of linguistic planification have
in common the presence in their territory of large contingents
of persons who, nmainly either because of inter-generational
language shifts in favour of Castilian in the context of the
previous situation, or because of immigration from other
Castilian-speaking zones of Spain, only speak castilian and not
the native language of the area. The first of these causes,
inter-generational language shifts (the abandonment of the
native language of the community in favour of Castilian), has
historically occurred with great intensity in the Pasque country
and also, although to =~ lesser degree since it is more recent,
in the upper social levels of Galicia. In the Catalan-speaking
domain, the phenomenon fluctuates from region to region. It is
more pronounced in Valencia and less so in Catalonia and the
Balearics. The second major factor - linguistic migrations
within the Spanish state -, while it has been of lesser influen-
ce in Galicia and the Balearics, has certainly been intensely so
at different stages during the 20 century, and especially in
the period 1960-75, in Catalonia, Valencia and the Basque
cguntry, all of which are zones of high-rate industrial expan=-
sion. ’
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The presence of these considerable contingents of speech-
area immigrants (Kloss’, 1971), coming from traditionally
Castilian-speaking zones of Spain, in areas where the mother
tongue is a language other than Castilian, apart from represent-
ing 2 serious obstacle for the linguistic organisation of the
affected zones =~ by recuperative measures in defence of the
native tongue -~ gives rise to a complexity of situations highly
interesting to sociolinguistic research. In this respect, the
present study centres rjecifically on the Autonomous Cormunity
of Catalonia, which is the community which has advanced furthest
in the normalization of the use of its own language and the zone
which has had to admit most Castilian-speaking immigrants fronm
the interior in the last few decades.

2. Catalonia: Its History, Language and People

Catalonia lies in the extreme north-east of the Iberian
Paninsula between the Meditarranean Sea and the autononous
community of Aragon. It occupies an area of 35,875 sqg.kns. and
its population in 1981 was 6,380,654 (comprising 16.9% of the
total population of the Spanish state and 59.6% of that of the
Catalan-speaking territories). 6.7% of the working population
are in the primary sector, 47.6% in the secondary and 45.7% in
the tertiary sector. =

A de facto independent’ country from the Xth ce ury,
c:ta%Pnia lived through an epoch of splendour in the XIII and
XIVER centuries during which it expanded its political and,
generally speaking, its linguistic domain towards the south of
the peninsula (Valencia) and in the Mediterranean (the Balearig
Islands and other less lasting possessions). In the XVI®
century, for dynastic reasons Catalonia came under the sanc
sovereignty as the kingdom of castile and Leon, although it
continued to enjoy an extensive political autonomy in what might
be termed the "confederal® context. Howaver, from the XVIII
century onwards and because of its defeat in the War of Succes-
sion contested by the Archduke Charles of Austria and Philip of
Anjou, Catalonia came to be ruled within the framework of a
strongly centralist and unitarian stata governed directly by the
Council of cCastile, thus resulting in the disappearance of its
autononous institutions and laws. Oncs integrated in the new
sganish state, Catalonia was to be subjected to the historical
vicissitudes of Spain with the conflicts between absolutism and
liberalism, the two brief republican spells (1873-~74 and
1931~39) and the long dictatorship from 1939 to 197S. Today,
having had no self-governing institutions of its own since 1714
(apart from the short republican period 1931-39), Catalonia has
the Generalitat =~ consisting of the autonomous Government and
Parliament - which since 1979 has had considerable legislative
and exacutive povers in such fields as, for instance, civil law,
cultural affairs, public works, education, social services,
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etc., although in some aspects these are still subject to basic
norns dictated by the legislative bodies of the central Spanish
astate.

The native language of Catalonia - and the rest of the
territories conquered by her in the Niddle Ages and novw inte~
grated in the state of Spain - i3 Catalan. Basically derived
from Vulgar Latin like the rest of the Romance languages,
Catalan, together with lLatin and Aragoness, was the language
generally used by political and official bodies during the
period of cCatalan e g,nce. With the disappecarance of the
royal court in the XVI century on the accession to the
Catalan-Aragonese throne of the sane king wvho was ruler of the
kingdom of cCastile-Lecn, the introduction of Cagtilian at
cultured levels gathered pace, havingy already bagun in the
previous century wvhen used for certain literary and court
purposes following the enthronement in Catalonia of the alien
Trastamara dynasty after the Catalan~Aragonese royal house wvas
left with no dAirect descendant. Nevertheless, Catalan continued
to be in normal use in official and public functions up to the
XVIII®E century, when a deliberate policy aimed at substituting
Castilian for catalan wvas instituted by the new Bourbon =égime
set up by Philip of Anjou. Pari passu with the modernization and
aggrandisement of the State organization, the Canxtilian tongue
continued to make inroads in catalonia. The generalized expan-
sion of teaching was to bring with it a greater correlative
exposurs to the nev language in social strata, thitherto remote
from it, which would prqagcclivoly beconme bilingualized, albeit
irreqularly in the XIX century but more anply and in the
majority sense in the XX'™® century. The appearance of nev mass
media was also to contribute decisively to consolidating the
spread of cCastilian in catalonia in the prasent century, since,
in general, radio as well as telaevision and the cinema wvere to
:ge Caftilian systematically and exclusively right up to end of

e 70's.,

Catalan having bean prog-essively relegated to use és
private spheres, the dawning of the Romantic movement in XIX

century Europs was reflected in Catalonia by the eruption of a
social driving force which was to encourage the use - in poatry
and folklore - of Catalan and wvas then to develop into a
coherent pattern embodying nationalistic reassertion and full
linguistic normality for the 1aE§uaq-, at the end of the
century. At the beginning of the XXM century thic movement vas
to translate itself into political triumphs with its arrival to
power in local government bodies and with the institutionaliza~
tion of the Mancomunitat de Catalunya, the uniting of the four
provincial local adainistration bodies (Parcelona. Girona,
Lleida and Tarragona). This new institution, with the tolerance
of the Nadrid government, was to adopt Catalan as the official
common language and, »= a result, to press for its coditication,
its formal and vritton knovledge and its use as public func~
tions. This process vas interrupted in 1923 with the onset of a
new authoritarian phase, but was to be recommenced in 1931 atter
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the proclamation of the II Spanish Republic, which permitted the
reinstitution in Catalonia of the' Genera’itat and the formal
declaration of Catalan as the co-official languags in Catalonia.
Until 1939, this nev situation permitted further progress to be
made in oxtending the public and official use of Catalan by
autononous Catalan government bodies. Ths process of codifying
vas also to be advanced kv the appearance of the normative
Dictionary, and Catalan would thenceforth be used by the Press
and in broadcasting as vell as baing taught obligatorily
thxoughout the educational syaten. Once again the process wvas
brought to a halt, this timc by the Spanish civil war and the
accession to power >f Generzl Franco, who was to instal a régira
totally inimical to any nanifestation whatsosver of Catalan
identity. The use of Catalan officially and in public was
prohibited and once again a phase occurred in which its use vas
restricted to private circlaes.

The nev Constitutions of 1978, proclaining a democratic
governzantal system and the right to autonoay of the nationali-
ties oxisting in Spain, nmeant that Catalan again bacame a co-
official language in Catalonia and in the other tarritories in
its traditional linguistic domain. The reestablished autonomous
institutions constituting the Generalitat de Catalunya adopted
as official policy the normalization of the use of Catalan in
all official and public activities. This involved the introduc-
tion of catalan in schools' curricula and its progressive
adoption =~ although still in a ninority capacity - as a vehicu-
lar language in the educational system. Today, not only is
Catalan an obligatory subject in catslan schools but its use as
the language of instruction is also scheduled in certain
subjects, together with Castilian in the case of others, with
the ainm of achieving a fully bilingual population. Likewise, in
parallel vith the two State channels transnitti rredoninantly
in castilian, catalan now has its own television channel,
operating under the jurisdiction of the autonomous Parlianent.
Simllarly, Catalan institutions are trying to promote the use of
Catalan in the public sphere, viz. in cultural, coxmercial,
advertising and apare time activities, etc..

Nevertheless, the praesent linguistic policy of the cCatalan
governnent is conditioned by the pressnce in Catalonia of a
great nass of rsons of Castilian-speaking origin - fruit of
tha internal migrations in Spain in the present century, and
principally those in the period 1960-7%5 -~ which today constitu-
tes around half of the total population of Catalonia. The
existence of this multitude of persons of non-Catalan linguistic
origin represents then a transcendental modification of the
Catalan reality and a factor of enormous importance in the
present process of re-Catalanization of public 1ife.

The majority of this displaced population decided upon its
Placa of residence concentrating in the more industrialized
towns, especially in the province of Barcelona, which has
contributed to the formation of entire neighbourhoods numerical-
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ly of immigrant predominance and having scant contact with the
autochthonous community. Overall, it would seen that in the
vhole of Catalonia the proportion of inhabitants in this
category vho use Catalan regularly does not exceed 25% (Bibilo-
ni, 1979), although the majority own to understanding Catalan,

The autonomous Government is consequently striving for
full bilingualization i{n Catalan of the vhole of this iznigrant-
origin mass, vith the aim of achleving a linguistic balance
betveen all its citizens (since Catalans are also required by
the constitution to know Castilian), in order to ensure that in
the futurs Catalan shall once again be the common language of
the inhabitants of catalonia.

3. Pafinition of the Problen and Ainms of the Research Project

decause of their future presence, ths policy is mnclpa1~
ly aimed at persons in the second generatica of the isrants
who arrived in such vast nunbers from 1960 onwvards. Th: full
intagration of children of iemigrants into a catalan society
displaying a bilingualization on a practically native level is a
phenonenon already kncwn in Catalonia as a rasult of past
rigrations which, although not so multitudinous, had already
occurred in this century (1910-1930). Even without it being used
and taught in schools, except for the brief psriod of the Second
Republic (1931-39), the first descendants of ionigrant parents,
as well as the zirnt generation provided they arrived at an
sarly snough age, generally acguirad Catalan by aocial osnosis
with the host population.

However, recently in Catalonia some voices have been heard
affirming that, contrary to what happened in the case of earlier
nigrations, the majority of second ganeration immigrants in the
last period referred to do not behave linguiatically as their
predecessors did in the past. Vallverdi (1980a) spots tha
problea and, on 1975 data, asserts that for the nmost part the
pPresent first descendants of the last immigrant waves did not
know Catalan. Similarly, Strubeli (1981) qualifies as a "myth"
the helief current in catalonia that because that nation had
alvays absorbed earlier migrations the automatic integration and
assinilation of the more recent massive displacements could also
be anticipated now. )

Prom the still not very abundant expirical information
currently available on the linguistic state of second generation
immnigrants, in Barcelona province (Arnau & Boada, 19757 Calsami-~
glia & Tusén, 1980) and throughout catalonia as a whole (Genera-
litat, 1983 and 1984; SEDEC, 1983), it would seem that the
conclusion can be dravn that, except in areas of profound
imnigrant density, vhere greater difgiculty in acquiring an
understanding of the language alrnd{ exists, there is taking
effect a ganeralized process of receptive bilingualization, but,
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on ths other hand, the process of expressive bilingualization is
far less advanced. In the vhole of Egtalcnin.-tha proportion of
Castilian-speaking pupils in the 4%R Grade of 2GB (9-19 Years
olds) in 19531-82 wvho had a sound capacity for coxmunicating in
Catalan 4id not amount to mors thar 308 (ccneralitate 1983). In
the sane way, the majority of these pupils in the 1% course o?f
BUP or FP (14~13 years olds) in 1982-83 displayed a narked
insufficiency in their ability to express thenselves orally in
this second languasge (SEDEC, 1983). The phanozenon of a lower
acquisition of expressive conpetence in Catalan is also to be
found in nuclel, othar than thoss situated in metropolitun areas
of high immigrant density, vhere the assimilation of earlier
pigrant groups had bsen commonplaca.

It is the intention therafors of this study to make for a
bettar understanding of the present procass of bilingualization
of second ganeration immigrants. In particular, wa shkall aim to
clarify the intarrelations wvhich arise in this praocess betveen
linguistic context, behaviour and conpatence, all of which
dimensions we consider to be extrensly izportant in the grasping
of any extra-family social bilingualization phenonenon.

. Research into the mastery of Catalan by second ganeration
immigrants is doubly interesting for its potential contribution
tovards inproving their prospects in the procaess of thelr
bilingualization and for its possible irical contribution to
the sociolinguistic theory of the acquisition of second langua=-
ges to be found in the individual's environment. As regards the
first aspsct, our study sets out to cooparate in f£illing the
vacuun in empirical information atout bilingualizaticn of the
sacond gsneration immigrant in Catalonia, principally in non-
metropolitan zones, that is, in areas in vhich the non-Catalan
population constitutes an entity equilibrated with the autoch-
thones, in a world of controlled mobility, generally within the
confines of an urban or municipal nucleus, vhere intaraction
bstvesn groups is potentially still possible. This knowvledge of
Catalan sociolinguistic experience equally interesting froa
the international point of view, since it deals with a not very
coxunon case of linguistic imnigration within the State itself,
in vhich nenbers of the group speaking the predominant language
nove in large nunbers to a zone traditionally speaking a
ninority language, which still lacks adequate rasources for
governasntal control on the part of the host area on interven-
tion in the bilingualization process of individual immigrants. A
nev situation is involved therefore, which potentially can bring
to light elements that may have remained hidden in other
processes in vhich different Yactors are involved.

The form of this research is based on the triangle
comprising the three dimensions mentioned earlier herein -
context, behaviour and competenca - and the links and common
influences betwvasn its thres vertices.
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Consequently, our hypotheses from the outset are:

1. There exists a significant correlation betveen
contaext and bahaviour.

2. Thers exists a significant correlation between
contaxt and competenca.

3. Thers exists a significant correlation betveen
bahaviour and compstsnce.

The linguistic context conprises all instruments surround-
ing the individual which enit nessages in natural speech,
wvhather they conze from other parasons and are addressed to hin,
or not (as in the case of mechanical conzunication nedla)
{Nackey, 19763 Elliot, 1981). L istic behaviour raefars to the
real communicative use that the ividual makes of his or her
exprassive faculties in any given language. Cozpataencs, on the
other hand, can be defined as the combdbination of knovledge and
capacity allowing the individual to understand and utter
nessages in any natural languaga.

The whole rnrocu- of linguistic acquisition is seen in our
research as an interaction baetween the te mental structure
of the individual and his or her linguistic environment {Dulay,
1982). Context, » will play a crucial role in determining
the linguistic activity of the individual, since it will provide
the opportunity for learning languages and will govern their
use. The distinction batween behaviour and competence is also
izportant in view of their probably close relationship but also
their very important difference between possession of knowledge
and the use to which it is put.

4. Nethodology
4.1 The construction of concepts

With the ain of giving operative content to the dimensions
vhose relationships we get out to study, a process of dividing
these concepts internally was carried out. The general linguis=
tic context, vhich takes into consideration all the ures of
the individual to the language encountered in his or her
snviromment, was divided into social context and the corpaunica~-
tion media. Social context consists of the linguistic input
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vhich reaches the individual by means of the other soclal beings
presuont in his or her surroundings. Thess surroundinmgs wmere
divided into domains of social activity, with particular
reforsnce to thoss of mors importance for the age of the person
investigated: the fanily, the neighdourhood, the school,
org recreational activities and the group of friends. It
also includes tha skills imparted by toachers - in a hierarchi-
cal social relationship - as a result of cbligatory school ing.
Comnunication media comprise television, radlo, cinsna/theatrs
and those involving written matter.

The dinensions of context are basically tvo: spacator
linguistic exposure and interlocutory linguist + The
former, spectator exposure, refers to the input which the
subject absorbs as a result of parcicipating in intersctions
which arise in social circles, even gh thase may not involve
expostire ceaprisss the wessage chims ach soicitoly lingulstic
SXposure ciLupr nmessages are rectly
the individual receiving then.

Quantification of these dimensions ia, in general, on a
scale of three positions (“alvays or nearly alvays in Catalan%,
'approxlmulxacquauy in Catrlan and Castilian®, "alwvays or
nearly alwvays Castilian"),

Contaxt also includes tr aassessnment of the social make-up
of apaecific anbits accordi. :o the origins of the persons
present therein. This is {nd. »d on scales from 0 to 100, O
reprasanting the total absence o Catalan-origin population and
100 the contrary, :

Audiovisual communication media are measured on a scale of
ﬁ.va ﬁgﬂ.uom running fron lesser to greaer freguancy and
tans .

Exposures by neans of nedia involving written matter are
zeasured, according to their oscillatien, over three gosium,
ranging fron greater to lesser incidence of Catalan vhich, as in
the majority of other cases, is alvays tha inverse sivuaticn
vith regard to Castilian.

Linguistic bshaviour follows the same pattern of opera~-
tionalization in anmdblies of soclal activity as that already
mentioned, and i{s also moasured on a scale of three poaitions.

Linguistic competence was categorized in terms of undar-
standing, expression and colloquial fluency of Catalan. The
first of these dimensions refers to the capacity to understand
messages transaitted in Catalan, the second the ability to utter
mmmmmmzmmwammdmuumamh
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Competence, additionally includes two other dimensions,
bilinguality and interference. The former refers to the overall
or global linguistic knowledge of the individual expressed in
terms of assessment of the balance between his or her two
languages or the dominance of one over the other. The latter, on
the other hand, represents the degree to which one language has
an influence on the vocabulary of the other in a person's
utterances. Bilinguality is measured on a scale oscillating
between =~1 (dominance of castilian) and +1 (dominance of
catalan) in which the point 0 denotaes a balance between the two
languades. Interference can vary between 0 and 100. 0 represents
the total absence of one language exerting any influence on the
and-product expressed in the other and 100 indicates the other
extrema,

4.2 Selection of the locality and group

The locality chosen for the carrying out of our research
was Vilafranca del Penedds, situated in the Alt Penedés region
of Barcelona province some 50 kms from the city of Barcelona
itself. This town had the following features for the purposes of
our study: a) The ratio between indigenous population and
immigrants (approximately 60:40) favoured a potentially frecquent
interaction between one and the other - a necessary framework in
non-family social bilingualization processes -, a situation
which could not be found in other localities with a denser
immigrant population; b) It constituted a universe of controlled
mobility, that is to say, its inhabitants generally live and
work in the same municipality, which facilitates control of the
variables; and c¢) The locality had already been the object of
earlier studies by the present author (vide Bastardas, 1985), a
fact which meant that there existed a more comprehensive
knowledge of the milieu and greater scope for ensuring collabo-
ration during the process of compiling data.

The persons chosen for the study were between 9 and 16
Years old. We divided them into three sub-groups, two extremes
and one in the middle: 9-10 years, 12-13 years and 15-16 years,
corresponding to the 4th ang 7th grades 3¥ EGB (Educacld General
Basica =-primary education) and to the 2079 Grade of BUP (Batxil-
lerat Unificat i Polivalent -secondary education) and FP
(Formacldé Professional) - 18t grade (secondary education),
respectively. Thus we picked individuals who, for a reasonable
period of time, had already experienced exposure to bilin-
gualization mechanisms - both in the natural or informal context
as well as at school =~ but who had not yet reached the age at
which they would become incorporated in the working world, a
circumstance which exposes everyone to countless new and very
important factors. At the lower end, the subjects had already
learnt to write and were therefore capable of using this
mechanism for uttering their items in the written form of
expression. At the top end, the age of 15-16 years was the
oldest at which we could get to a large number of adolescents
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still at aschool, thus enabling us to include thosae who atill
were in the BUP course and those taking the first grade of Fp
(Professional Training) =~ the stage at which many adolescents
about to start work end their school lifa.

4.3 Measuring instruments

The main measuring instruments of the operationalized
entities were the subjective sociolinguistic questionnaire and
contextualized vocabulary-count tests (see Appendix A), which
are already traditional mathods in sociolinguistic bibliography
(Fishman, 197la), although they had to be adapted to our
particular circumstances.

Contextualized vocabulary~count (word-naming) exercisaes
were used with the aim in mind of baing able to obtain from the
individuals questioned objectiva ratings of their linguistic
proficiency by ascertaining the extent of their vocabulary. The
exercises consisted of short-duration tests in which the subject
was required to express as many words as he or she knew on a
series of specific subjects generally related to some areas of
social activity. The exercises are carried out separately on the
same topics in each of the languages of the individual question-
ed, thus enabling a comparison to be made of his or her output
in each language and a coefficient to be calculated on the
person's proficiency in one language with respect to the other.

The choice of topics presented to our subjects was the
result of combining the criteria of maximum contextual coales-
cence (that is to say, eliminating themes which might have led
to ambiguous interpretation), clear relationship with a specific
social ambit (in order to have other indices of linguistic usage
in it), and a higher output in the tests carried out in the
proving stage of the instruments. The following were finally
decided upon:

1. Food and drink

2. The kitchen and dining-room
3. The streeat

4. The school or institute

5. Games, sports and amusements
6. The human body.

The decision to peg the number of topics to six was
arbitrary, but was principally due to the need for not causing
undue inconvenience to the institutions which cooperated in the
pool - i.e. the teaching centres - since carrying out the
exercises in two languages, Castilian and then catalan or vice
versa, involved increasing the number of sessions to twelve.

Most of the experiments in this type of tests had baeen
conducted orally and over different periods according to the
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various researchers. Cooper (1968 and 1969) sat a time limit of
one minute, FEdelman (1968) confined the method to 6 to 12 year
olds and reduced the time to 48 soconds, the same duration which
Cohen also used (1975).

In our case, howaver, the tests were carried out in
writing and lasted for three minutes. The reasons for these
modifications mainly lay in the material limitations imposed
upon this research. To conduct orally the 12 word-naming tests
on the 868 persons questioned was in principle beyond our
economic resources and the time available for dedicating
ourselves to the project. Moreover, in the light of mental block
difficulties and the lack of concentration displayed by not a
few of those who were submittad to the test orally in the
instrument-testing phase ~ a phenomenon also recorded by Victery
(1971) = it was decided to pass straight to written exercises.
Given the fact that the atudy did not purport to bea about formal
knowledge of the language but rather, on the contrary, spontane-
ous capacity, we placed special emphasis on pointing this out to
thae subjects questioned and on eliminating any nsion which
could have derived from orthographic uncertaintias. changed into
a written activity, the test was converted into a collective
exercise to be carried out individually in a relaxed way in the
schoolroon. :

The three minute duration was decided upon after trying
out various time limits in the preliminary stage. Tests of one,
two and five minutes' duration were experimented with. The
decision to use three minutes was influenced by the drastic drop
in output which individuals - mainly the younger ones = exhibit-
ed some two minutes after the start of the test. Three minutes
therefore gseemed to be best from the point of view of achiaving
the maximum output in the shortest time, a necessary criterion
if interruptions in the routine work of those being questioned
were to be kept to the minimum.

In spite of the advantages offered by deciding that the
units should be produced in writing by the pupils themselves =~
speed in compiling and processing data, elimination of the
mental block syndrome occurring in some individuals when face to
face with an examiner - it was nevertheless nacessary not to
underrate the inconveniences. It is clear that in deciding on
the expression of data in writing, we were exposing ourselves to
the intervention of factors strictly relating to this linguistic
automatism, factors which would have had a different or negative
influence had the tests been carried out orally. In all probabi-
lity the most important of these was the different degree of
practice which individuals had in writing Castilian as compared
with catalan. In general, our individuals had learnt to read and
write in Castilian and only afterwards had they had access to
Catalan classes in which they learnt orthography and other
formal aspects of that tongua. It was very possible then that
the influence of this factor could be expected to exert itself
during the axecution of our written exercises.
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With the aim of ascertaining the existence of this
Phanomenon, both oral and written tests - on the same topics and
anawered by the sama subjeacts - were experimented with (see the
more detailed description in Appendix B). The results revealed a
tendenc{ for a greater difference to ba producaed in Catalan than
in castilian when comparing the number of words expressed orally
and in writing. In other words, in the case of written teats the
number of words fell off more in catalan than in Castilian,
which soemed to confirm the influence which less practice in
writing catalan had on non-oral results. Statistical analyses of
tha correlation between the results of tha oral and written
exercises also show the imbalance in favour of castilian which
resulted in the writtan taests. Consequently, when examining our
results it should always be borne in mind that the taests carried
out were written not oral and were influanced by tha greater
incidence of written castilian in the schooling of the subjects
quastioned.

Notwithstanding, the verification of this phenomaenon
offers no obstacle to pravent us from using the results of the
word-naming tasts in the statistical analysis of correlation
between variables, the fundamental study instrument of the
hypothaeses advanced harein at the outset. Generalized as the
fact of having been taught to read and write first in Castilian
is throughout tha second generation immigrant group, tha
influence of this factor is probably equally spread over the
subjects questioned, which suggests that their differences in
tha production of words in castilian and Catalan are dua to
oth:r factors possibly also identifiable through the results of
tesats.

Calculation of the objective coefficient of the indivi-
dual's bilinguality, i.e. of a single indicator of his or her
lingquistic competence = in this case in two different languages,
on the basis of pradominance of one over the other - enables the
factors which contribute aqually to mastery of the two languages
to be automatically eliminated (Macnamara, 1967). Subtracting
the results of the contextualized word-naming tests obtained in
one language from those achieved in the other, one can avoid the
intervention of individual variables, mainly cognitive, which
make it possible for a person to learn a language in general
texrms. In this way, the objective quantification of linquistic
competence is made availabla for the statistical study of the
influence of extra-individual factors in the acquiring of such
linguistic knowledge.

Contextualization of tests is achieved, as has been shown,
by making available the topic to individual participants. It is
thus the subject himself or herself who structures the referen-
tial context, thereby avoiding the situation in which it is the
researcher who has to provide visual elements (drawings,
photographs, transparencies) depicting this environment. This
Clear definition of referential areas or ambits enables,
furthermore, the different degree of the individual's bilingual-
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ity to be observed acoording to the topic in queation, which
provides us with a more realistic description of the linguistic
uaaga of the individual ~ generally varied as it ie ~ in a
soclal background in which mora than one language ia employed
(Cooper, 1969).

Fundamentally, the sociolinguistic queationnaire (saa
Appendix A) included questions on thrae large sactions: a)
Personal details, b) Self-evaluations on the context (spectator
and interlocutory exposures) and behaviour in the various
domains chosen, and ¢) The subjective qualification of the
individual's own linguistic prowass.

In preparing the questionnaire use was mada of the models
suggested by Mackey (1978b) and the format davised by ourselves
in an earlier work (Bastardas, 1985).

8ix pilot groups - which thereafter did not figure in the
final study proper - from the "Dr Estalella Graells" and "Mas i
Perera" schools in Vilafranca del Penedés, the government school
in sant Quinti de Mocdiona and the Centre of Professional
Training in sant Sadurni d'Anoia wera used experimentally for
the first version. Apart from corrections to the phrasing of
questions, the incorporation of naw quastions and other puraly
technical details, the difficulty could be readily appreciated
of obta%s}ng correct and truthful answers from the younger onas,
i.e. 4 Grade EGB (9-10 years), if understanding of the
questions was to be confined to a single reading. Also evident
were the difficulties which this same sub-group encountered in
having five optional replies to most of the sociolinguistic
quostions and generally in correctly distinguishing between the
concapts of "spactator exposure" (to what they usually heard
others speak in their vicinity), "interlocutory exposure" (to
what others usually spoke to them) and "behaviour" (what they,
the subjects questioned, spoke).

As a result therefore of these observations, it was
decided to reduce the number of possible answers to tha socio-
linguistic questions to three, to indicate even more clearly the
subject and object in each question, and, particularly to go
ahead with a collactive reply, queation by question, to the
whole questionnaire, with the questioner clarifying the sense of
each question, principally in the case of the groups conmprising
the 9~10 and 12-13 year-olds. Due to tha aextended duration of
this procedure, and always provided it were necessary, the
questionnaire would occupy two one-hour saessions, with the aim
ot n?f tiring the subjects and thereby causing replies to lose
veracity.

4.4 The sanmple

To ohtaiqif sangé? of local children of 9-10 and 12-13
years of age (4 and 7 Grade E,G.B.) a class-group was taken
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from each of these levels in nine iout of a total of 1l1)
teaching centres in the municipality which lent their supoort to
our research. Choice vwas at random and bearing in mind that
these class~groups are made up on the baasis of alphabetical
criteria (first letter of the pupil's surname), so what no
aifgiculty was anticipated in asauring a representative . group.
Achieving a sample of peraons of 13-16 years of age (2" Grade
BUP-FP) meant taking all the groups of tha normal daytime
courses at this scholastic level in the town's four educa“ional
centres officially teaching thesa lavels of study. The question-
naire was therefore given to all pupils attending the clasa,
whatever the famlly or linguistic origins of the pupil might be,
since to make a preliminary selection of subjects to ba consult~
ad and to procead then to research each one separately would
have res:’.ted in atill more difficulties. In this way 866
individuals were found to reply to the vocabulary tests and the
sociolinguistic questionnaire. Since our primary aim centred on
the bilingualization of children of immigrant parants monolin-
gual in the home, 166 subjects of mixed families, i.e. children
whose fathers were born in Catalonia and their mothers born
elsavhere or vice vaersa, wera axcludad.

In a second selection from the remaining 702 individuals
292 wvera rejacted for one or more of thres reasons: a) Tha fact
that thay did not livae within the limits of the town under study
but in the surrounding area, which could have caused distorsion
of the influence of the context; b) Not having attaended class on
one of the days a test was being conducted or a questionnaire
had to be answered, vhich would have invalidated the overall
results of the subject's tests; and c) Not having replied
correctly in the exercises or questionnaires, that is to say,
for displaying a lack of interest and reluctance to participate,
The number of persons finally cleared for purposes of the study
was 407 (200 of immigrant descent and 207 of catalan origin).

To eliminate yet other factors which had to be controlled
in a study on social bilingualization, a later selaction weeded
out from our groups those persons who did not comply with the
following conditions a) Unilingual linguistic usage within the
fanily on all occasions (between parents, parents and child and
child and parents), cCastilian for those of immmigrant descent
and Catalan for those of Catalan origin; and b) Persons who on
all counts, age and scholastic 1av01ts§taincd, came within the
cggytituted sub~-groups (9-10 years, 4 Grada EGB; 12-13 Yyears,
71 Grade EGB; and 15-16 years, 2N"d Grade BUP or FP). This
procedure finally left 163 second generation immigrant persons
and 178 descendants of the Catalan-origin population. In this
study we used fundamentally data deriving from the 163 persons
of immigrant origin speaking one language only in the fanily.
The other 178 subjects of the same generational stratum were
only used on certain occasions for comparative purposes.
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5. Compilation of Data

The compiling of data took place in the period
February/March, 1984. The lexical exercises on the selected
class-groups vere carried out under the suparvision of the
subjecta' own teachers or tutors at the educational centres
which collaborated in the proa:at. except in the case of the bUP
and FP olasses, where it was the rasearcher himself who genaeral-
ly undertook the collecting of data personally.

In oxder not to introduce facturs into the results, the
procadure observed in the vord-naming tasts was standardized for
all thoss cooperating as invigilators. These waere asked to
follow acrupulously the instructions which waere given to them
individually ragarding the conducting of tests. The exercises
were spresd over six sesasions of two topics each, always in the
same language to avoid interferancas. The testas between one
language and the other on the same theme wore always held at
least a week apart. The axact presentation of the tests, and the
phrases and exanmples used in them, also folloved a uniform
pattern. Exercises in Catalan vere answered on white, lined
paper, already prepared for the purpose, and those in Castilian
on yellow sheets (see Appendix A). The time limit of threae
min%Foa vas punctiliously checked by chronomater at all
seasions.

With regard to replies to the questionnaire, precisa
instructions explaining the meaning of each question were also
given to the helpers in charge of each group in ordar to obviatae
as far as possible the proferring by each teacher of subjectiva
interpratations on the sense of questions. This inatrument waa
also answered collectively in class, thereby making for tha
maximum comfort and peace of mind of the individual partici~
pants. The subjects at adolescent lavel answered it practically
without any intervention on the part of the person in charge of
the group, except for the clarification of the meaning of a
particular question. On the other hand, the 9~10 and 12-13 year
olds ansvered question by question collectively after tha
teacher or person in charge had explained to them Clearly the
sense of what they vers being asked and had made sura at the
sane tine it was correctly understood.

6. Btatistical Processing of pata

From the results obtained in the controlled word-naming
tests three distinct coefficients were calculated: that of
bilinguality (CB), that of interference in catalan (DICT) and
that of interference in castilian (DICS). The incorporation of
the last two, unforeseen at the outset of the roject, was
decided upon once the results of the lexical exercises had been
analyzed and it had been observed that words of the other
language vere appearing with great frequancy, mainly in the
tests carried out in catalan.
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The caloulation of the bilinguality coefficlent was

obtained hy applying the followv.ig formula to each topic or
intereat-cuntre:

Total n* of words Catalan test Total n* of words Castilian test

Total Catalan + Total Castilian Total Catalan + Total castilian

This coefficlent was taken as an indicator of bilinguali-
ty, that is, of the relation between the capacity for lexical
expression in each of the individual's two languages., The
resulting figure could osoillate between =1 and +1.

The introduction of worcs not belonging to the language in
vhich thae test was conducted, that {is, interference, was
calculated by taking as the basis the number of wvords not
forming part of the language of tha exercise. Thae criterion for
deciding whether or not wvords belonged to each of tha languages
in question was based on two fundamental conditions. For
axample, those words ware not considered as belonging to the
Catalan language which:

1. Did not tigure in tha Dicclonari de la Liengua Catalana
(Barcelona: Enciclopédia catalana, 1983); and

2. HWere at the same time to be found in the Diccionario
ideldgico de la Lengua xspaaola, by J. ggunrac (Barcelona:

Ed. Gustavo Gili, 1973 - 2N9 edition, 6% impression).

These two conditions ensure that the word considered
invalid does not belong to the most recentﬁf compiled corpus of
the Catalan language and that furthermore {t forms part of the
prevailing corpus of the Castilian tongue. Thus, neologisns,
names Of commercial brands or any other type of word current in
the daily life of the group being researched and which do not
figure in the Catalan Diccionari were considered to be invalid
unless their castilian origin could be clearly proved. For
Castilian the same criterion applied, but in reverse,

Also regarded as being interferences were thosa hybriad
forns which, while not precisely balonging to one language or
the other, gave clear indicat.ons of be ng words of one of the
two languages adapted to the phonetic and morphological rules
peculiar to the other (e.g.: "cutxill", “horn" in Catalan,
obviously taken from the Castilian words "cuchillo", "horno").

The formula used for calculating the coefficient was:

N* of interferences in catalan (or in Castilian)

Total n* of words produced in Catalan (or in castilian)

14
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The reault of this operation gives us a tigure represent-
ing the percentaga of words uttered during a test vhich do not
balong to the language in which the teat wvas supposed to have
baeh conducted, that ia to say, vords clec.cly belonging to the
other language. The figure can oscillate batween 0 and 100.

The rasulting coefficients, calculated in accordance with these
formulae and relating to the various topics and interest-~gcentres
used in the pupil's wvord-naming tests, were at the same time
globalized in a single indax per dimension: overall billnguality
coafficiant, overall coefficient of interference in catalan and
ovarall coefficient of interference in Castilian. These indices
vare calculated by taking the arithmetical average of the
rcaultg fbtained for each dimension in the aix interest~caentres
as a whola.

Each answer to a question in the queationnaire amounted in
ganeral to a variable which was later used in the statistical
analyses. Furthermors, other information was incorporated
deriving from population census returns or from our poll itself,
from which nev variables were created such as the socio-aconomic
atatus of the family, the composition of the residential area
and of the achool claas-group.

The socio-economic status of the family took the form of
the degrae of schooling of the head of the family, as gleaned
from data in the official town census: 1. Inability to read or
vrite, or ability to do so only with difgiculty, 2. grinary
education not completed, 3. Primary education or EGB 185t cycla
completed, and 4. EGB 2N9 cycle complaeted / Professional
Training / Sacondary education completed / Intermediate diploma
/ University degraa.

The composition of the residential area, in terms of the
origin of its inhabitants, vas assessed according to the
birthplace of people living in each of the official gunicipal
districts and born before 1960 (= adult opulation). The
specific figure is the percentage of Catalans in the district in
relation to immigrants,

The make-up of the school-class, in terms of origin of the
population, is alsc the percentage of Catalans (children of
Catalan~born parents) found in the classroom in relation to
innigrants. Basic data came from the results of the enquiries
made in the course of this particular research - project. In
viev of the fact that individuals of nixed Catalan/immigrant
orifln were also found in the schools, and for the purpose of
assigning them to one origln-qroup or the other, the parcentages
of the results of proficiency and linguistic usage racorded in
an earlier work of the author on children of mixed marriages in

the same town (Bastardas, 1985) were taken as the critarion
(Table 204).
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Statistical processing of the data was carried out by
neans of the 8P8S and SAS ban oégroqznnaa packages. Calculations
vere made of :ragroncion (for e variablea resulting from the
questionnaire) and of the averages for the lexical exercises. To
eatablish the relation between categorical variables (e.g. sex)
ve used the Chi Square and the contingency coefficient. Detween
the categoricals and the continuous (e.g. the coafficients) »T
avoraca teats vera carried out for each categorical dimension.
Detvaen the categorical-ordinal variables (the caae of the
najority of those in the questionnaire), Pearson's r coefficient
vas ganerally used, after having placed the variables in
ascending order of preponderance of Catalan, although dlagraza~-
tically thia pay not have been the ideal sne owing £o the
zonification only being on three points. The use of this Pearson
coefficient thus enabled us to calculate the intenaity of its
relation on a scale from 0 to 1. §Similarly, variables suscepti~
ble to being so analyzed (continuous =-coefficients~ and catego~
rical-ordinal, although not very well in the case of the last)
vere also analyzed in multiple regressions on linguistic
oonpet;n:e, a calculation vhich enabled um to study their impact
as a vhole.

As a symbol of statistical significance, we uae throughout
this study the following convention: u = p<,03, xx = p<,0l and
KN = p‘. 001,

In the statistical tables, resort is regularly made to
another norm. The calculation of percontages vhich refer to
linguistic usage in ﬂ?{ of the variables is alvays based on
valid replies for this linguistic usage, that is to say, it sets
aside types of reply such as “Did not answer" or "Does not take
any part in this domain®. Absolute accuracy was thus achieved in
the comparison of linguistic usage in each ambit. Naverthaless,
to denote tha significance of tha non-linguistic dimensions -
*Did not answer”, "Did not take part%, etc, - tha percentage of
such replies in relation to the total number of raplies is also
shown, though always in brackats.




CHAPTER PR ¢

DENOGRAPHY AND LINGUXSBTIC CONTEXT,
BERAVIOUR AND COMPETENCE OF THE SECOND GENERATION
INMIGRANT IN VILAFARANCA DRL PINEZDES

We deal in this chapter with the distribution of the
population in the locality atudied and with the results of the
poll and tests relating to linguistiec context, behaviour and
cospetence of the total group researched,

. Imnigration in vilafranca Del Panedaa

Vilafranca del Ponedéds io aituated in the lover-lying land
in the centre of the Alt Penedés region, in the laft sector of
the river Foix, and coming under the adn{nistrative jurisdiction
of the province of Barcelona., According to official figures, as
of December 31, 198), its inhabitants nunmbered 25,879. Its
working population was made up of: 45% in sarvices, 41% in
industry (of which 20% wera in activities connected vith
agriculture, 21% taxtiles, 18% metals and 17% construction) and
14% in agriculture (Virella, 1980:476).

Vary slovwly up to 1960 and in greater numbers thersafter,
the town of Vilafranca del Panedds has been raeceiving imnigrants
from other - non Catalan-speaking - parts of Spain during the
presaent century. Thae proportion of the town's population not
born in Catalan-speaking zones only amounted to 5.82% of the
total number of inhabitants in 1930, and to 14.09% in 19%0. At
the present time, according to 1983 figures, such perasons
co:;tituto 28,73% of the total population of Vilafranca (Table
201).

The principal migratory waves occurred after the year
1960, which saw tho beginning of tha period, lasting until 1980,
in which natural growth fell below that dua to migration.

The origins of the immigrant population vere also changing
throughout the century. While in 1930 Aragsén and Rurcia, in that
order, wers the Castilian-speaking zones of Spain which provided
most immigrants, in 1950, and again in 1983, Andalusia and
Extrenadura vere the most common birthplaces of non-Catalan
inhabitants of vilafranch del Penedds.

When they arrived in the nev anclave, most of these
imnigrants made their hoses around the centre of the tovn in the
nev neighbourhoods which this stage of denographic and econoanic
expansion helped to create. Thus, at the present time they are
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concentrated in dietricta 2.1 and 2.3 of the zone Xnown as

“L'lng&rall* (31.98), 4in 4.1 and 4,3 of “E) Poble Nou® (16,4%),

in 3.1 of "Sant Juliav (15.9&{ and in diatricta 1.1 and 1.2 of

;?c quarter knhown aa “Lea Clotea" (13.1%) (see Table 202 and
g. 1).

In sone of the new neighbourhoods the volume of peraona of
innigrant origin gets to he ao high that they constitute the
majority of the inhabitantu. This occurs in districts 2.3 and
2.1 of the "L'Espirall” quarter, in which the ratio of
innigrant-origin persons to those of Catalan origin is respecti-
VQLY 62,38% Qnd 87.43%,

In the other peripheral zones in vhich immigranta reside,
while they may not be in the majority, they frequently aggregate
important percantages vhich in aome casea represent very nearly
half of the total number of inhabitants in the area.

Overall, the majority of the immigrant-origin population
(65.6%) resida in diotricts in which they liva together with
31~75% of parsans of Catalan origin. About a third howvever are
to be found in prodcainunt§¥ innigrant neighbourhoods, Onl{ soxre
2.5% 1live in areas in which the Catalan influence is clearly
preeninent (between 76=100%).

If va assuse an individual‘'s birthplace and firat language
to ba equivalant, i.e. born in catalan territory = Catalan-
spaaking, born in the rest of Spain = Castillan-speaking, we can
attempt a study of the global linguistic situation reaulting
from the migratory phenomenon. Bearing in mnind hovaver that this
equivalence is not atrictly correct if va refar to the children
of inmmigrants who, although born in Vilafranca, will not
Necessarily have had Catalan spoken to them by their parenta, we
vwill therefora only take into consideration inhabitants born
prior to 1960, vhosa results will approximate more nearly to the
overall linquittic reality (Strubell, 1981).

If ve apply to this particular group as a wvhole the
aforssentioned equivalence betwaen origin and language wve tind
ve have, in ganeral terns, some 60% having Catalan as their
first language and sone 40% having Castilian as their first
language, figures which differ from those suggeasted to us
nere considaration of the birthplace of the present tota
population, i.e. 71% and 29% respectively (see Tables 202 and
201). In the specitic generational stratum deslt with in this
study (9-16 ysar o0lds), the population is made up, basing on
official figures (allowing for a 7% pargin of error due to
posaible erxrors in the official detailing of the head of the
fanily in census returns), of 42% persons vhose father and
mother are of Catalan origin, 35% having both parants ot

t origin and 233 of nixed tage, 1i.e. children born
of couples in wvhich one partner of Catalan origin and the
other of immigrant origin. V¢ry:£1n11az figures are also
obtained from those making up the 4R and 2th Grade ZGB class~
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groups questionad in our study (in the 378 Grade of BUP and FP a

oat nunber of studenta born I the outlylng region are to be
'ound, and consequently their nuserical importance is invalid in
this respect). According to our own fiqures then, 42% of the
population cosprising the 9-10 and 12=13 year age groups as a
whole is of completely Catalan origin, both parsnta of 374 vere
of imnigrant~origin and 21% aten Crowm mix parriagaes, Cense-
quonuwl. tbu:ﬂ rigwl‘%ilvauﬂét& Lo a ﬁulttini?nt dgg‘rea:z?g
mehogg : n plcking out the genaral asanple, at least in
the 4% :% “!‘ﬁ' Grade PGB levels (Table 203).

A marked fall-off in the numbers of strietly catalan-
origin population snd tha compansatory asppearancs of an inpor=
tant nuaber of persons of nixed origin, children of couples
consisting of one partner born in Catalonia and the other
outeide the territory, vould seen to be indiaputable in this
group of %-16 year olds as a whole. On the othar hand, the
acrease is leas in the case of tho proportion of parsons whose
parents were both born cutside Catalonia, 3 group which approwi=
nates nunerically, in this range of ages, to that mads up of
deacendants of couplea of conpletely Catalan origin.

Given that, generally speaking, in the asituation ve are
revieving, married couples formed by persons of the same origin
tend to use their first language in communicating with their
offapring and that it is this same languaga whieh equally is
used by the latter in addressing their parenvs, it would seen
mlul to think that parsons betwesn 9 and 1¢ ysars of age of

igenous origin have Catalan as their first ) and that
those of Liwmnigrant origin have Castilian., In order therefors to
establish a nore exact global linguistic estimation of this
particular generational segnant, onhe neads o knovw tha linguis~
tic behaviour of mixed-origin fanily units in the hone.

At the time this work went o press, the data obtained in
our poll on familiar linguistic usage batween married e.oufln
forned by o 8 of differing origins had not yet been colla-
ted, for vhich reason we cannot accurately evaluate the linguis~
tic transaission from parents to children vhich occurred in such
fanily units. Hovaver we do have availadle to us the results of
earlier studies made in the sane town on linguistic nng in
nixed marr 8 (Bastardas, 19835), vhich can be used as a basis
for calculat an ag:mhtlm of the first language into vhich
persons of this origin cane into contact (Table 2104).

APpPlying the results of tho earlier study to the sub-group
of aixed origin in the present study, and ing then to those
already on record for individuals born of _eoufln of honogencous
origin, we find that in the age segment studied (9-16 years) it
g t:ulblo to I'rrg:. ﬁn “:oi gurae of 35% for %?dl:idu‘ls vbu;

rst language ' or thoss vhose first langua
Castilian and 5% bilinguals, that is, cases in which ':or.h
languages are used in the fanily unit itself (Table 2085).
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. Comparing these results with those for the whole group of
the population born before 1960, the existence can be inferred
in the 9-16 years segment of a relatively similar reproduction
of these linguistic groups of the same order as that recorded in
the first case. The only appreciable difference would appear to
reside in the appearance of the bilingual families (5%) at the
cost of the unilinguals of the Catalan-speaking group, who drop
from 60 to 55% in the global whole of the population. For its
part, the group having Castilian as its first langquage continues
unchanged at 40%.

In consequence, the tendency which seems to assert itself
in the case of this new generational group as a whole is the
perpetuation of an important sector using Castilian as its first
language, although born in Catalonia, and a slight fall-off
percentage-wise in those of the population having catalan as
sole first language on account of marriages between individuals
of different origin.

2. Social and Demographic Characteristics of the Total Group
Studiead

The group finally resulting from the selection of the
sample of second generation immigrants in Vilafranca del Penedés
consists, as previously indicated, of 163 individuals, subdiviga
ed into three age/school level groups: 40% ~ 9-10 years/4
Grade EGB, 37% - 12-13 years/7'D Grade EGB and 22% - 15-16
Years/BUP-FP,. :

By sexX, the whole is composed of 53% males and 47%
females. There are also differences in the make-up of the 15-16
years age group/BUP-FP as regards sex: 61% being boys and only
39% girls. In all probability this phenomenon reflects the true
state of affairs and does not seem to be attributable to any
cause deriving from the sampling.

The large majority of the total number of persons re-
searched - those between g-1¢ Years of age - were born in
Catalonia (78%) or arrived there at the age of 3 or less (12%),
which constitutes a group very homogeneously exposed to identi-
cal conditions, with very few differences as regards length of
residence (Table 206).

Taking the educational level of the head of the family as
the indicator of the socio-economic background from which a
person originates, a noteworthy difference can be detected
between subjects of catalan origin and those of immigrant
origin. A small majority of the latter group (56%) does not get
past point 2 of the scale, i.e. did not complete primary
education. On the other hand, catalans in the same situation are
less than half the number of immigrants (24%) . At the opposite
extreme, 38% of those of Catalan origin record having completed
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middle and higher grades of education, while the fiqure for the
immigrant group stands at around 17%. These results confirm the
general impression in the medium under study of a predominance
of immigrant-origin inhabitants in the more manual levels of the
working sector in which a lower standard of education is
required. However, this does not signify a total substitution of
the indigenous population by immigrants at this occupational
level, at which subjects of both origins are to be found
although in contrasting proportions. Complementarily, as the
standard of qualifications required for performing specific
tasks increases so the presence of immigrants diminishes, though
this does not presuppose the total absance in these professional
strata of persons born outside Catalonia.

Side by side then with an immigrant presence of a lower
educational standard there is also to be found an influx of
individuals with a notably high level of education who constitu~
te a separate immigrant sub-group of increasing significance in
the social and economic structure of Catalonia (see Table 207).

In immigrant families linguistic usage is generally
monolingual Castilian in all communicative aspects, that is to
say, between parents, between parents and children and between
children and parents. This monolingualism, but in catalan,
occurs in the same way in family units of autochtnonous origin.
As indicated earlier herein, cases of bilingualism within the
family can arise in mixed marriages, that is, those formed by a
member of each of the linguistic groups in question (vide
Bastardas, 1985), but, on the other hand, are infrequent when
the two partners come from the same origin.

3. The Extra-~Familiar Linguistic context

As a result of the distribution of the population over
various districts of the locality, 57% of second generation
immigrants live in predominantly Catalan-tendency zones, while
40% reside in areas in which the native population is in the
minority and which consequently have an immigrant majority
(Table 208).

In the light of this particular space-residential structu-
re, most of the conglomerate group studied hear both Catalan and
Castilian spoken in the environment of the neighbourhood in
which they 1live, but more than a thizd (about 38%) are only
exposed to Catalan to a slight or very small degree in these
surroundings. Although living then in a township in which the
proportion of immigrants is less than that of cCatalans, the
dynamism of residential localization has engendered a concentra-
tion of Castilian-speaking inhabitants in specific zones which,
in turn, has consequently resulted in a certain isolation and
gegfegation of the immigrants with respect to the hosts (Table

09).
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If instead of looking at their linguistic context in their
residential zone from the spectator exposure point of view that
- is, what they hear around them by reason of the conversational
exchanges at which they happen to be present - we examine it
from the dimension of interlocutory exposure ~ messages speci-
fically uttered for their attention - the figures change
considerably. Although 57% earlier declared that they heard
Catalan and Castilian to an equal degree in their neighbourhood,
when it comes down to how people there address them the majority
percentage representing those who always or nearly always speak
castilian rises to 68%. Only the remainder declared that they
received interlocutory messages in both Catalan and castilian
(Table 209).

As we shall see throughout the chapter, this difference
between the two dimensions ~ spectator and interlocutory
exposures - in the same context, keeps on repeating itself,
always in the same sense, viz. a greater use of Castilian 4n
mesgsages addressed directly to the individual immigrant, despite
the fact that the occurrence of that langquage in the spectator
dimension is lesser.

In all probability, the difference between these two
measurements of the context reflects the tendency of the hosts
themselves to use Castilian when addressing persons of immigrant
origin, whether these be of the first or second generation.
Simple observation of inter-group relations in the locality
studied gives cause for interpreting the different results of
one or other dimension in this sense. The catalan population,
bilingualized in Castilian principally through their schooling
and the communication media, generally use their mother tongue
to communicate with members of their own linguistic group, but
in interactions with the immigrant group they are accustomed to
use Castilian in preference. In these circumstances, the context
in which individuals coming from non~Catalan parts reside
exposes them to catalan to a greater or lesser degree but, in
general, only by reason of the conversations in which cCatalan-
origin persons around them are engaged. Catalan speakers
themselves will tend to use Castilian when they have to address
persons of immigrant origin.

In school, where the individual will spend a large amount
of time in the first years of his or her life, the breakdown of
the population, according to whether they be of cCatalan or
immigrant origin, reveals other characteristics distinct from
those recorded for zone of residence. In this ambit, the
majority of immigrants are to be found, in global terms, -in
class~groups in which immigrant-origin individuals predominate
(58%), although an appreciable percentage (42%) of the conglome~
rate whole comprises school classes in which cCatalans constitute
the majority (Table 208).

The component formed by 15-16 year olds, contrary to the
other two, is completely immersed in clagss~groups in which
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Catalans are in the majority, a phenomenon readily explicable by
the fact that it finds itsel pursuing secondary education
studies (BUP and FP) in centres which admit, in addition to the
student population of the town of vVilafranca del Penedés, a
large number of students at this level who live in the extensive
area surrounding the regional capital we are concerned with.
Another factor which could have a bearing would be a lower
attandance of immigrant-origin students, either because school-
ing is discontinued after completion of the basic cycle prior to
the secondary stage (EGB) or, even less likely, because there is
a lower incidence of immigrant-origin persons of this age in the
locality we are studying.

In the other two sub-groups, the 9~10 and 12-13 year olds,
the tendency, generally speaking, is the reverse. In the latter
age-group in particular, corresponding to the 7tB Grade of basic
studies (EGB), most individuals of immigrant origin (85%) find
themselves in classes in which memberstgt thair own group
largely predominate numerically. At the 4 Grade level - the
9-10 Year olds - the distribution of the school population
reveals predominantly immigrant-origin classes, although to a
lesser extent (64%). One of the factors which could account fog
this difference between the two sub~groups, the 7tB and 4t
grades of EGB, is the phenomenon of the mixed marriage, which is
more pronounced in the case of children of the lower school
grade. As already stated, to calculate the breakdown by linguis-
tic group of gupils of this origin we had recourse to the
author's earlier study (Bastardas, 1985), and the results
obtained therefrom were applied in typifying individuals, which
caused the younger sub-group to have the greater number of
igd}viduals speaking Catalan as their first language (Table
204).

In strictly linguistic terms, the spectator exposure to
Catalan to which second generation immigrant persons were
subjected in the classroom, by reason of the presence there of
their classmates, follows the pattern of the tendencias already
portrayed by demographic breakdown by origin. In the 15~16 year
age sub-group (BUP-FP), hardly anyone could avoid hearing
Catalan spoken in his or her school environment by other pupils
in the classroom: half of them heard it spoken to the same
degree as Castilian, but for the other half the language of the
host group was predominant iq:the class-group. In the sub~group
of the 12-13 year olds / 7D Grade EGB, and coinciding with
demographic data, the majority are only slightly or very mildly
exposed to Catalan from tggir classmates (62%). In the sub-group
of the 9-10 year olds / 4™R Grade EGB the situation becomes more
diversified: 44% hear cCastilian continuously or almost all the
time, 36% hear catalan and Castilian to an equal degree and 20%
ara exposed principally to Catalan. Stress must be laid then on
the difference in linguistic environments principally between
EGB and BUP/FP for second generation immigrants in the locality
researched. For the majority of individuals of that origin who
enbark on secondary education courses, entering the institute
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very probably signifies a considerable change in the scholastic
linguistic context to which they have been accustomed, which
tended to be dominated by Castilian in the basic studiaes stage
while in the secondary cycle it is cCatalan which predominates
(Table 210).

If important changes are to be seen in spectator linguistic
exposure from age group to age group, this is not the case with
interlocutory exposure. Notwithstanding the change of context
from one sub-group to another, the language in which they
receive messages directly uttered for their attention shows no
significant variation between the three levels. The overall
result therefore correctly sums up the general situation: the
majority always or nearly always receive interlocutory messages
in castilian (63%), and only in a minority of cases are they
spoken to in catalan and castilian to an equal degree (28%) or
very predominantly in catalan (8%). variation of context
composition does not imply then any change in the language in
which they are directly addressed. Once again, the only logical
explanation for this situation is the use of cCastilian by
Catalans in addressing themselves to individuals of immigrant
origin. The decisive factor, as we have already indicateq, is
that they are not exposed to individual monolingual hosts but to
an autochthonous population, bilingual in Catalan and castilian,
which generally uses Catalan for talking to members of its own
group, but on the contrary inclines towards Castilian when
conversing with persons who learnt that language in the first
instance. In this way, although the number of hoat population
persons present at any one time may increase or diminish, the
linguistic usage of second generation immigrants - in the same
manner as must generally occur with the first generation - shows
no variations of any significance, at least, in this domain
(Table 210).

In addition to spending the greater part of the day in
school, individuals of this age can also carry out organized
social recreational and educational leisure activities (sports,
music, drawing and painting, infant and juvenile groups,
excursions, etc.), which are also potential sources of linquig-
tic dissemination, especially in a bilingual medium such as we
are describing. Slightly more than 70% of the population
questioned take part in these types of activities. In the total
conglomerate, the results recorded by the individuals concerned,
as regards spectator exposure in this ambit, are divided more or
less equally between the three situations: predominance of
Catalan (43%), equal use of Catalan/Castilian (30%) and predomi-
nance of cCastilian (27%). No variations of any importance exist
between the three age/school 1level sub-groups, except that the
younger the age of the individual the less frequent is attendan-
ce at such activities, and the greater tendency towards exposure
to castilian (46%) revealed in the case of the 12-13 year age
sub-group, which is the school level also characterized by the
higher incidence of that language in the classroom.

45



3l

In the case of interlocutory exposure, the general tonic
is also that of castilian predominance language~wise, but to a
slightly lesser extent (55%) than in the other ambits analyzed
80 far; a result complemented by the fiqures for the use of the
twvo lanquages in messages received (21%) and the use of Catalan
by preferance (24%). This different linquistic state of affairs
in this sphere ~ although we have to remember that it refers
solely to some 70% of the immigrant component - is also to be
sean in the differences existing between the three age sub-
groups. Thus, while the number of individuals who do not
participate in organized recreational activities progressively
drops as they get older, the reverse phenomenon is observed in
respect of interlocutory exposure in catalan. The result is that
the sub-group of 9-10 year olds receives messages in Castilian
to a much lesser extent than the sub-group of 15-16 year olds
(34% as to 72%), while, in contrast, no such differences exist
as regards spectator exposure. The reasons for this difference
between the averages for one or other sub-group must therefore
lie in other factors (Table 211).

Contrary to organized recreational activities, the group
of friends represents a voluntary, continuous and, generally
speaking, stable relationship between a number of individuals.
From early childhood it will be the group, or sometimes the
companion, that he or she plays with at home or out of doors in
leasure periods away from school and organized recreational
activities. Nearing adolescence, the set of playmates becomes
the group with which he or she goes out regqularly in search of
entertainment, and which exerts such an important influence on
the individual at that age. Overall, the total conglomerate
studied clearly tends to hear principally castilian being spoken
in this domain, that is to say that individuals tend to surround
thenselves with persons of immigrant rather than catalan origin.
The tendency is general in all sub-groups except that of the
adolescents, the 15~16 year olds, in which the percentage of
spectator exposure to Castilian falls to 43%, implying a greater
relationship with members of the other - the host - linquistic
group than that recorded in the other age levels. During the
basic studies stage, up to the age of 14, the immigrant-origin
group clearly tends to have scant relations with the host group
in the voluntary ambit constituted by the group of friends. They
come into contact together to a greater or lesser degree at
school and at organized recreational activities but spontaneous
relations between them is rare outside thesc spheres. On the
other hand, in the adolescent stage a greater rapport between
the two linguistic groups can be detected at this informal and
voluntary level (Table 212). However, this increase in the
degree of contact with the host group does not mean in practice
a greater interlocutory exposura to Catalan at the linguistic
level, aven in the circle of the group of friends. In line with
the general tendency observed in the other areas of social
activity referred to, the presence in this ambit of an equal
number of individuals of Catalan origin does not imply that
these automatically use their mother tongue for communicating
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with companions of immigrant origin. Although less than that
recorded in the other age sub-groups, the percentage (74%) of
interlocutory exposure in castilian at the age level of 15-16

-years gshows this to be so (Table 212).

Taking into consideration all the data as a whole, it can
be concluded that despite the fact that the interactional
context of the two groups in question occasionally shows the
immigrant-origin component to be subject to a considerable
degree of spectator exposure in Catalan, this input is only very
rarely converted into interlocutory exposure in the language of
the host group. In general, as we have continually pointed out
herein, individuals of the Catalan component, bilingual in the
main by reason of the language in which they were taught and
because of the mass media, use Castilian, their second tongue,
to coé?unicate witlhi members of the second generation immigrant
community.

As for linguistic influences not directly dependent on the
demographic context, such as those which come from teachers
during schooling, the true state of affairs is complex and
diverse depending upon the various aspects. With regard to
learning to read and write, practically all this second genera-
tion has been taught in castilian (see Table 214). The total
amount of weekly Catalan langquage classes it has received varies
with the agae of the individual and the date when the particular
scholastic centre first included the teaching of this subject in
its curriculum (sea Table 215). In genaral, it is presently
taught for three hours a week and centres mainly on imparting

the more formal aspects of the language, viz. grammar, spelling,
literature, etc..

As regards the vehicular language of primary and secondary
education, the individuals of immigrant origin who were the
ocbject of our research are living through a complex transitiona-
ry stage which is still incomplete. The present Catalan autono-
mous Government, on which so many of the responsible bodies
governing the educational system in Catalonia depend, has as its
official policy the attainment of an equal knowledge of Catalan
and Castilian by the end of primary education (EGB). To this
end, it is progressively introducing, within the limits of its
gossibilities, the use of Catalan as the language of educational

nstruction. In view of the fact that the rhythm with which
these measures can be put into force has varied from school to
school, depending on the availability of qualified teachers, the
inclination and resolution of parents and teachers, etc., ve
£ind differing and complex situations arising from one indivi-
dual to another.

The overall results of our survey reveal this intricate
state of affairs: 44% have always or nearly always been taught
in castilian, 31% approximately equally in both languages and
24% preferably in Catalan. By a?f sub-groups, the level at which
Catalan has been most present is that of the adolescents (only
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30% of vhom have never been expos to classes in Catalan). By
contrast, in the sub-group of the 7“R Grade EGB 12-13 year olds,
Catalan has been little used as the vehicular language (57% of
this sub-group have almost alvays had classes ir castilian). It
would appear that one can deduce from these results that there
has been a progressive Catalanization in the teaching of t%ﬁ
sub-groups at both extremes, while the middle sub-group (7
Grade) continues to be more exposed to Castilian. Very probably
this situation can be explained by the priority given to
starting the intrcduction of catalan in the lowest EGB grades on
the one hand, and on the other, by the greatar presence of
Catalan teachers in the secondary levels (BUP-FP) with respect
to the basic stage (Table 213).

To synthesize the context as a whole, a scale of total
global exposure, compiled by allotting two points to the
selection of the "Always in catalan" option, one pouint to
"Approximately equally in catalan and Castilian® and zero to
"Always in cCastilian®, on all the replies referring to the
interactional ambits researched and to the vehicular lanquage of
instruction in school, raveals a generalized, though weak,
exposure to the language of the host group in the social milieu.
In other words, practically all the individuals of the second
generation immigrant group in the locality studied appear to
have had contact with Catalan, but only 21% to a greater extent
than they have had with castilian, in the world of social
activities outside the family. By age lavels, it is the adoles-
cant sub-group vhich raceives graeatest exposurae to the langiage
of the host group (44% to a greater extent than Castilian),
while it is the sub-group of 12-13 year olds which receives
least (only 10% hear more Catalan than Castilian) (Table 216).

Application of the same points-count criterion to replies
on interlocutory exposure results in a less favourable rating
for this type of contact with the host language. Only 11t of the
total number of individuals questioned have received more
messages in cCatalan than cCastilian in the social medium, while
some 24% (as against 9% in the case of sgpectator exposure) do
not mark up a single point, which signifies that never have they
been, nor are in general, spoken to in catalan in the whole of
the domains analyzed (Table 216\,

When we come to the mass communication media, exposure to
Catalan seems to be even less general. For instance, taking
television and/or video, only 6% of individuals say that they
watch items in catalan for two hours or more a day, and 25% one
hour or less daily. In contrast, 67% of the immigrant-origin
youngsters watch TV or video programmes in Castilian for 2 hours
or more a day, and 25% for one hour or less daily. These data
correspond to the first quarter of 1984, when the television
offering in Catalan was relatively small and in hours of lowest
audience~viewing. Today, in addition to the periods in catalan
already in gervice on the State channels, a third TV channel,
belonging to the autonomous Government, is in operation during
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hours of maximun spectator time. Our data therefore are prior to
the inauguration of this new service transmitting in the
language of the host group (Table 217).

Nor as regards radio does Catalan pervade the homes of the
imnigrant component to any great extent. Only 44% listen to
programmas in Catalan for two hours or more daily and 19% for
one hour or less a day, while 47% do not evaer hear broadcasts in
Catalan at all. Despite the fact that nowadays radio is less
popular than television with children and young people, the
figures are more favourable for reception of programmes in
Castilian, to vhich 19% 1listen each day for two hours or more
and 30% for one hour or less dally. Contrary also to what
happens in the case of Catalan broadcasts, the proportion of
those who never listen-to radio programmes in Castilian drops to
20% (Table 218).

As for the impact of written Catalan, in the form of
books, newspapers, periodicals, etc., the incidence is also
neagre. Of those questioned, 67% slways, or nearly always, read
publications in their mother tongue (Table 220).

Given the fact that in the cinema the occurrence of
catalan is also insignificant (Table 219), the pressure exerted
by that language through modern means of communication was, on
the whole, feeble in the first quarter of 1984. As for the
future, it must be borne in mind that the influence which the
ney television channel can have on persons of Castilian-speaking
origin as regards acquiring knowledge of Catalan, will depend in
the final instance on their readiness to tune in to the Catalan
transmitter, since castilian programmes on television will
continue to be general on the two State channels.

It is important to stress that a more pronounced tendency
to tune into Catalan programmes can apparently be cbhserved on
the part of the age/school level sub-group of the 15-16 year
olds rather than in the case of the othar two sub-groups. Their
Percentages for tuning into host-lanquage programmes are higher
that the total averaga both for television and radio. It would
seenr therefore that a greater degree of receptivity and volunta-
ry aexposure to the audio-visual media in catalan exists in the
adolescent component.

. Pinally, in the linguistic context of this second genera-
tion of immigrants, castilian is on the whole to be found more
than catalan in the medium of social relations and the educa=-
tional system, as well as in the communication nedia. The
ressure of Catalan on these subjects is still further reduced
£ we take into account only messages directly uttered for their
attention, for which a large fart of the members of the autoch-
thenous population use Castilian.
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4. Linguistic Behaviour

The result of lingquistic usagae by the second generation
imnigrant in the various social anmbits coincide, in general
terms, with those recorded for interlocutory exposures, although
in certain cases there is even greater predominance of castilian
over Catalan. Thus, of those who attend organized recreational
activities - the area with relatively higher incidence of
Catalan = 59% almost alvays spesak in castilian, wvhile 70% do so
in their own neighbourhood, 71% in the school class~group and
83%, the highest percentage, in their group of friends. By age
groups, no important differences exist in lingquistic behaviour
except !n the field of recreational activities, an area, let it
be ramembered, in which 28% are not represented. In this zone of
social activity the use of Castilian drops off - vhich means
that the use of Catalan is higher - the younger the age of the
subject (Table 221).

A majority of around 59% has also almos: alvays used
Castilian with the teacher in school. Their linguistic behaviour
here and that recorded in the area of recreational activities
are hovaver those in which the use of catalan is greatest,
though, notwithstanding, catalan is alwvays the minority language
in these two situations (Table 221).

The global scale of linguistic behaviour shows then a
noticeably less use of Catalan by the second generation immi-
grant as opposed to Castilian. In the total numpber of social
domains involved, only 9% of those estioned speak nore in
Catalan than in Castilian. Another significant daetail is the
42% of subjects who own to never using Catalan in any of the
areas of social activity about which they were questioned; this
proportion rises to 56% in the case of the 15-16 years sub-group
(see Table 222). It would seem thersfore that an increase can ba
detected in the use of the language of the host group the
younger the subject is, although in general more use is made by
the individual of his or her mother tongue.

S. Linguistic Competence

We understand linguistic competence to be the comglomerate
of internalized skills which enable an individual to understand
nessages receive in a given language and to be himself or
horﬁagz the transmitter of communications in the language in
question.

As ve have already indicated, linguistic competence
differs from linguistic behaviour inasmuch as the former denotes
wvhat the individual knows or understands -~ that is to say, his
or her utilizable potential - while the latter refers to what
the individual does or produces - in other words, his or her
actual use of the language,
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Within linguistic compstencs itsslf we have to distinguish
batvasn receptive potential (understanding) and expressivas
potential (spsaking). Differsntiation between the two, as wa
shall see, is crucial in any study of the second generation
immigrant in Catalonia.

In genaral, the total number of subjects questioned
understands Catalan without difficulty (Tabie 223), i.s. has
acquired receptive competence in that language. When askeqd
howsver in what language they preferred to be taught at school ~
with the ainm of determining the extent to which they felt in
receiving nessages in their second language and their accsptance
of this fact - the majority reply is that favouring being taught
in castilian (64%). Nevertheless, significant variations show up
batween the differsnt age groups. For instance, the sub-group of
15-16 year olds displays a greater acceptance of this receptive
use of Catalan, since the replies indicating exclusive preferen-
ce for cCastilian drop to 39%. Thers exists then an rtant
change batwveen the opinion of the two EGB levels and that of the
adolescent group, which would appear to signity greater acquies~
cance in and integration with the usa of Catalan in schooling as
the subject gets older (Table 224).

on the other hand, their self-assessment of their expres-~
sive competence is very different from that wvhich they declare
with regard to their recaptive capacity. Only 26% beslieved that
thoz knew how to s} - . Catalan wvell, while the rest estimated
their proficiency tc !« «nly fair, a result which also variea
slightly throughout the threse age groups, with a tendency now
for it to be those individuals of adolescent level who least
knoy how to speak Catalan well (the figurse falls to 14%) (Table
223).

Replies to the question which set out to show their grade
of colloquial fluency of cCatalan, that is, the extent of their
facility and automatism in expressive use of that language in
contrast with that of Castilian, also appoar to reflect a
disappointing situation with respact to the acquisition of
Catalan by this second generation. Overall, some 83% affirm that
Castilian is the laniuaqe vhich, in general, it suits them
better to speak, while only 14% of the subjects gave the
“Castilian/Catalan” reply (Table 224).

The results of the poll appear to indicate therefors that
the second generation of Castilian-spesking immigrants residing
in the selected locality have acquired a raceptive proficiency
in cCatalan in their social context, which is probably consoli-
dated as the individual gets older but that, on the contrary,
only a minority has succeeded in developing its expressive
capacity in that tongue.

The coefficients calculated on the product of the word-
naming exercises already described in the last chapter alsc show
a predominance of Castilian over Catalan in the b linquality of
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ersons of immigrant origin. In spite of the fact that, as vs
ndicated in describing such tests, thess vers conducted in
vriting and not orally, vhich tends to provoke a distorsion of
the results in favour of Castilian - ths langusge used nore
oftan in written expression -~ coaparison of the results obtained
by immigrants with those of Catalans, the majority of whoan are
also subjected to grsater use of Castilian in the vwritten
mediun, seens to us to bs ganerally a fairly accurate indicator
of the actual state of affairs regarding the utilizable hilin-
gual capacity of tha individuals atudied.

The immiarant group shows an average coesfficient of
bilinguality of ~.096, on a scale vhich can oscillate between =1
(maximun of Castilian) and +1 (naximum predcminance
of Catalan), and on which zero would indicate a perfectly
balanced mastery of both languages. The Catalan~origin compo~-
nhent, on the other hand, provides an averags of -.005, ra-
senting practically a balanced Catalan/Castilian bilinguality.
Conssquently, it can be deduced that, although subjects with
ipnigrant parants know Catalan to a pronounced degrea, this
competence never gats to equal the command they have of their
nmother tongue, such as occurs in the case of Catalan-origin
individuals in the same social contaxt (Table 228).

This difference batveen their proficiency in Castilian and
Catalan in second generation immigrants, is constant throughout
all the age sub-groups. In short, no significant fluctuations
are recorded batwean the avsrage cosfficilents of bilinguality of
the thres immigrant-origin sub-groups, nor, morsver, bstwean
then and thoss of Catalan origin. The proportional knowledge of
Catalan vith respesct to Castilian does not alter then as the
individual gets older. At all events, it can increase at the
sans rats as knowledge of cCastilian by reason of thes cognitive
dsvelopment of the individual and his or her accunulation of
experience, but its lesser acquisition i{n relation to the
person's nothar tongus doas nst appear to undergo any change;
the sane can ba sald to apply, in general terms, to the Catalan
group as a vhole (Table 225).

However, vhere there definitely are changes is in the
results obtained in the various interest-centres or themes in
vhich vord-nsming tests vere carried out. The topics most
closely ralatad to ambits of linguiastic usage in which the
mother tongus of immigrant persons, viz. Castilian, doninates,
such as Nos. 1 and 2 ("Food and Arink™ and "The kitchen and
dining room") with the family scenario, exhibit average coeffi-
cients of bilinguality with a greater command of cCastilian (=.16
and =,17 respectively) than do the rest of the thenes. Interest-
centres Nos. 3 and 4 ("The streat" and *The school or insti-
tute”), wvhich corxraspond to areas ‘of social activity in wvhich
Catalan fiquras wmore, also producs a result shoving Castilian
linguistic dominance but to a lesser extent than in Nos. 1 and 2
(=+11 and ~=.13 respectively). Topic N* 3 ("Games, sports and
smuscnents”), relating to recreational activities, the field in
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vhich the use of Catalan is more comuon, providss the only case
of Cetalan linguistic doaninance (+.01). mglc H* 6, on ("The
human ), chosan for its apparsnt neutrality in its relation
to soclal domains givas a coefticient of ~.01 as the nvem
result, which is very near to a balanced bilinguality in
sexantic centre.

The results obtained by the Catalan coxponent in these
sane interest-centres -~ let it be remenbered that they are
probably affected by having bsan vritten answers - also sinilar-
ly shov the influence of ths contexts. Thus, the highast averags
cosfficients for doninance of castilian ars procisely those
recorded for interast-~cantras dNos. 3 and 4 ("The street® and
“Ths school or institute”), which relate to ths ambits wherein
thera is most contact with second gsnesration imnigrant indivi-
duals or, gsnerally speaking, with Castilian. The highest
cosafficients for Catalan, on the other hand, ara those in
interest-centre N* 5 ("Ganes, sports and amuseaents”), corres-
ponding to the area of recreational activities, in wmlci: Catalan
is present to a great extant, (+.07) and to the theoratically
hsutral thene N* 6, (“The human body") {#.11) (Table 226).

Evo:ythlnf sppears to indicate therefors that the varia-
tion of the bilinguality of individuals depends on the sxperien=-
ce rasulting from the diverse linguistic usage which may occur
in the differsnt ambits of their social sphere. Their greater or
lesser pro!.tcuncz in ons languags or ths othsr, at least as
regards the spegific aspsct of their lsxical knowledge, is not
uniforn in all fields but varies fron thema to thene depending
on the surroundings and linguistic usage of each individual.

Close exanination of the linguistic output produced by
individuals when ansvering the vord-naning tests continually
revealad the presence of numerous interferences in thelr
exsrcises. The occurrence of Castilian words in tests relating
to Catalan certainly a red to be considerable, nainly in the
cass of the youngar subjects. On analyzing the sanples of vords
vhich we had odtained, observing the criteria cited in Chapter
I, va calculatsd ons index for ths interferencs recorded in the
2::::1 LL:n Catalan and another for that found in the exercises in

The average of the coefficients calculated for each person
in the total imnigrant component and his interfersnce in Catalan
is .137, wvhich can be translated as be 13.78% Castilian vords
cropping up in exercises supposed to be in Catalan. The overall
average in the tests carried out in Castilian, by contrast,
shows the presence of only 0.7% catalan words. The phenonanon of
interference is thus cont » but nuch nore on Catalan than eon
Castilian, i.e. of the person's first llnguqc on ths second, a
result vhich is totally consistent with the reality of the

P Oof Castilian in the context and linguistic use of
tha subjects questioned.
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Thus, in contrast wvith the bilinguality coefficlent, vhare
muttmmuhmmmmmlmmmml
lavsl sub-groups, ths index of intarfersnce in Catalan varies
noticeably frona P to group. Thoe degres of incldence of
Castilian SX8XeC in Catalan decroases with the rise in age
ozmmjmtmth-nlmu‘mwots—m
ysar olds to ths 8% found in the adolescent » Its evolution
vould tharefore sesa to be in inverse ratio to growvth of the
individual (Table 223).

Comparison of the results of interference in cCatalan
obtained fronm the inmigrant component with those of thae host
Iy probably a Rbensasson of infisence of M mplriTat it
very p a o fiuance o no
on the second a caused by poorer command of the lattar
(Dulay, 1982). The Catalan-origin enssxdle also shows an index
of intarference of Castilian on Catalan, but to an appreciably
less degree (5%) and without any variation throughout the three
9o groups. In this case them, Castilian words present in the
Catalan exercises to which the host componsnt were subnitted
correspond to a4 type of intsrferance uhich could be described as
“consolidated*, that is, closser to tha traditiomal concept of
the linguistic loan, a permansnt, constant intsrference surely
produced by tha extensive pressure of Castilian on the cCatalan
coxnunity fron schools, local adninistration and the mass nodia,
and not by the influence which proficiency in the second
languags has over the mother tonguas, as occurs in the cass o?f
the imnigrant group (Tabla 223).

The interfersnce of Castilian in the Catalan of the
imnigrant group oscillates from ons interasst-centrs to another,
but by no means with the intansity and clearness that the
coefficients of bilinguality varied. Perhaps the most noteworthy
result is the lesser extent of interference recorded for
interest-centre N* 4 (“The school or inatitute®), vhich at 9% is
the lovest of all the exsrcisss. Interference fn the rexaining
thenss oscillates betwaen 13% and 17%. In the case of the
Catalan group, the average coefficlents per interest-centrs
display no particularly narked fluctuation (Table 226¢).

Although of less preponderance, the coafficlents of
interference in the Castilfan of the host coxm nent nerit
attention. m.t? t::anu lngaqouilsn 2% as »ﬁ’:: to ths O.Lt‘
corrasponding imnigrant-or » a8 occurred
the case of interference of Cauuzm gn ths Catalan of the
imnigrants, the number of Catalan words recorded in the exerci~-
ses in Castilian to vhich the host conponent was subanitted,
slovly falls off as the age of tha individual increases. In this
Gase also, it is a question of the influence of the girst

on the sscond vhich vould sesn to suggest tha hypothe-
sis that as the mzvicw. ages the interference of ths mother
in the second tends to diminish in situations of constant

and co-territorial linguistic contact (Table 223) such as wve
have studied.
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In interest-~centres, the interference of Catalan in the
Castilian of the host component also seems to delineate a
separation between the results in domains in which the presence
of Catalan is greater and ambits in which that language exerts
less pressure. Thus, interest-centres Nos. 1 and 2 ("Food and
drink" and "The kitchen and dining room"), topics more closely
related to the family background where generally only Catalan is
u. ed, exhibit a slightly above-average interferance coefficient
of Catalan on Castilian, in the same way as occurs in the case
of topic N* 4 ("The school or institute").

As the analysis of data regarding linguistic exposurae of
the Catalan-origin component - only introduced into the present
study for purposes of comparison = is not yat available, it is
impossible for us to know at this moment whether the result of
interference in topic N* 4 runs parallel with the school context
in which this group moves, although it would not be extravagant
to think of a majority exposure to catalan in the class-group,
if we consider the high percentaga of concentration of immi-
irants - Wwhich signifies total lack of contact with catalans -

n this same linguistic ambit. The other intaerest centres either
display an average interferaence index in Castilian equal to the
overall result (e.g. "The human body") or else belcw it (e.qg.
"The Street" and "Games, Sports and Amusements'). In the case of
N® 3, "The Street", interference appears to be consistent with
the linguistic cuntext of the area, where individuals of the two
groups in question come together and, therefore, where castilian
pressure exists, which would reduce the interferences of their
first language in this particular theme. On thae other hand,
topic N* 5§, relating to the area of recreational activities,
does not seem to follow this logical line, given that, as we
have seen earlier herein, for the immigrants it was an ambit in
which Catalan was present and yet in the host group the interfe-
rence of Catalan on Castilian is low (Table 226).

What does appear to be well established, from comparison
of the results obtained by both groups in the phenomenon of
interference, is the divergence of their results, both globally
and in the age sub-levels, and also both in the case of interfe-
rence in catalan as well as the majority of indices of interfe-
rence in Castilian. From the point of view of "consolidated" or
integrated interference in the linguistic system of the communi-
ty analyzed, the contribution of castilian to Catalan is much
higher that that of the latter to the former which, consequent-
ly, reflects the difference in influential forces between the
two languages on a general level. As for the case of interfe-
rence due to a lower standard of competence in the second
language -~ probably produced by having had less experience in
its use - the influence of castilian on the catalan of the
immigrants is considerably greater than that of Catalan on the
Castilian of the hosts. These results very probably also
indicate the correlation of influential forces which existed

between the two languages up to the first quarter of 1984 in the
locality studied.
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6. Conalusion

In ending this chapter we can say that, as a whola,
persons of saecond generation immigrant origin whom we are
analyzing, monolingual in Castilian in their home surroundings,
are exposed in general to Catalan in the social medium in which
thor grow up, but to a lesser daegree than to Castilian. Thair
soclal contacts then are more constantly with members of thair
own group than with persons of Catalan origin. Moreover, in
whatevar ralations they establish with the host community, any
stimulus which might have been created to use Catalan in these
intaearactionas tends to disappaar bacausa of the norm - almost
ganorally rbserved = of the indigenous group of addressing

tself in castilian to persons of immigrant origin. In these

circumstances, their overall linguistic behaviour is charac-
terizad by a much more fraquent use of Castilian than of
Catalan, to the extent that the proportion of those naver using
the languagae of the host community at al)l aeven reaches the
figure of almost 40%.

With regard to linguistic competence, while the immigrant
group has developad its receptive maechanisms this is only so to
a much lessar extent however as regards. their expressive skills,
a result again entirely consistent with their linguistic
exposure and behaviour. Consaquently, castilian generally
gradominates over catalan in their utilizable proficiency, an

nterconnection which does not seem to vary with age, but which
cartainly fluctuates in accordance with the individual's
experience in the social milieu and depending on the theme on
which the subject expresses himself or herself. In addition, the
whole conglomerate studied displays a marked interference of
Castilian in their catalan, mainly in the younger roups, which
tends to diminish as the individual grows up. This phenomenon
appears to form part of a general process of separation of the
languages of the bilingual person in inverse ratio to his or her
age, since it also occurs in the case of the host group, but
with the order of the language reversed.

Although in the main they may have been born in Catalonia,
for tha greater part of the group questioned, castilian, as well
as baeing their first language, is the more dominant language in
their general context and in their overall linquistic behaviour.



CHEHAPTER IXZX

THE RELATION DETWEEN LINGUISTIC COMPETENCE
AND LINGUXSTIC CONTEXT AND DEHAVIOUR

Having described the results obtained from the question-
naire and the word-naming exercises, wa shall proceed to analyze
thair internal relationships in accordance with tha hypothaeses
indicated in Chapter I,

In the praesent chapter we shall deal specifically with
hypotheses 2 and 3, that is, the relation between context and
competence and that between compatence and bahaviour, and always
from the point of viaw of the acquisition of the immigrant
group's second langquage, viz. Catalan.

Given that the possibility of using the data obtained from
our research for analyzing statistically the corralations
betwaan them depends on the degrea of variation existing in each
variable, there remain two dimensions - raceptive competence and
the degree of interference in Castilian - which cannot be dealt
with in this way, since thay are dimensions which did not
constitute in thaeir rasults a sufficiently different and varied
reality. Even so, we shall keep this chapter divided into two
distinct sections, receptive akill and expressive gkill, taking
into account the importance of the distinction between those two
aspects of linguistic proficiency in any language, understanding
it and/or speaking it.

Consequently, competence was assessed for the statistical
calculation of correlation through the individual's ability to
know how to speak in catalan (ASCT), his or her level of
colloquial fluency of that language (COL), coefficiaent of
bilinguality ~ proportionate knowledge of the two languages in
question on the part of the same individual - (CB) and degree of
interference in catalan (DICT).

For its part, linguistic context is measured by the
objective demographic data and by the replies referring to
spectator exposure and interlocutory exposure in the various
ambits listed in the previous chapter. Linguistic behaviour can
be measured in the same way from data already described deriving
from the questionnaira.

1. Receptive Competence

It is gaenerally accepted that ability to translate a
language is attained prior to and, in part, independently from
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the ability to express oneself in that language (Wainreich,
1968) Mackey, 1975b; Dulay, 19827 Oksaar, 1983), In general, any
Person who wants to express himself or herself in a language
will have to know how to understand it beforshand. It is not
Just a question however of two different atages in the game
lineal advance in the knowledge of a specific languagae. Even
when a very high level of understanding in that language had
been achieved, this would not in any way signify the automatic
certainty of having obtained any degrea of fluency in oral
expresaion. The two skills belong then to differant mechanisnms
of development, which does not mean however that they are
totally independant of each othaer, aince, genarally spaaking,
tho acquisition of expressive proficiaency presupposes tha
possﬁf- on of some grada of undarstanding of the language in
question.

In the acquisition of this linguistic comprehonsion -
whether it be of the mother tongue or some other language =- it
is the context, through the presence of othar parsons or of
messages transmitted by the mass media, mainly audio-visual,
which provides the necassary motivation and perception for
putting to use this linguistic capacity (Titone, 1964). The
meanings, forms and structures are the product of the indivi-
dual's experience (Mackey, 1982). Linguistic usage in tha
environment obliges a parson to keep limiting his or her ideas
on the meaning of the elements in a language until he or she
arrives at tha meaning attributed to them by others with whom
contact is made (Oksaar, 1983). .

In the specific case under study, exposure of the immi-
grant ~ origin group to tha language of the host group in the
social context, albeit in laesser dosage than that experienced
with Castilian, has made possible for them, it may be reasonably
prasumed, the receptive acquisition of catalan through its usa
by Catalan speakers in situations in which there exists a real
and live social relationship. In this medium, individuals who at
the outset were Castilian monolinguals have most of the time had
at their disposal a substantial volume of axtra~linguistic
elenents of extreme usefulness to them in developing an under-
standing of phrases uttered in Catalan in their vicinity. Not
only have thay been able to observe conversational exchanges
visually, thereby readily comprehending the referential elements
of the scene and the gestures of the speakers, but they have
also been able to determine without difficulty the thematic
contextualization of the conversation depending on the ambit in
which it took place, the roles played by those engaged in the
conversation, etc.. In many aspects then, this learning how to
understand catalan through the social environment, has very
probably bean similar to the process of receptive acquisition of
the individual's mother tongue.

In this sense, it wmust be emphasizad that the acquigition

of understanding is in all probability not achieved solely
through interlocutions experienced by the person in the language
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in question, but almo through the interactions at which he or
she has been present merely as a spectator. This is what the
Ccatalan amituation appears to suggest, if we take into account
the difference batween the numbers of those massages which
individuals pick up from interactions taking place in their
vicinity and of those which are addressed directly to the
individual who is learning (see Table 216). Given the possibi-~
lity and tha recurring fact that the Catalan-origin population
also uses Castilian instead of Catalan in conversations with
immigranta or their descendants, it seems reasonable to supposa
that a considerable part of receptive knowledge acquired in
Catalan comes from observing interactions batween Catalans which
occur each day in the individual's environment., In the same way
as when the message is diraectly utterad for their attantion,
monolingual castilian spaeakers have at their disposal all the
elenents of the natural context to enable them to understand
phrases in Catalan in other paople's convarsations.

Thus, to hear and observe the interaction betweaen the
shopkeeper and the customer who happens to be attended to before
the person of immigrant origin, or the convaersation betwaen tha
schoolteacher and the pupil alongside him, will in all probabi-
lity be an important source of linguistic learning, even though
the shopkeeper and the teachar nff subsequantly speak in
Castilian to the second generation immigrant.

Learning by spactator exposure, a phenomenon hardly dealt
with in studies on linguistic acquisition is, however, on record
in some cases of receptive learning by children oxposed in the
family to a language different from that which thair parents
generally use in speaking to them (Elliot, 1981; Fantini, 1982).
Moreover, if we accept the fact that the learning of languages
is influenced by television (Ardanaz, 1975; Ryu, 1977 Smith,
1983; Siguan, 1984) and the theatre (Kelly, 1969b), it seems
logical to accept the important influence of the immediate
context. The readily observed example of first generation
immigrants in the same town, where many of them, if not the
majority, understand Catalan without having had any form of
scholastic instruction in that language and where many Catalans
generally speak to them in Castilian, would also seem to confirm
our reasoning in this regard.

The presence of cCatalan in the social context, innaddition
to the opportunity to learn which it constitutes, offers strong
stinuli for its acquisition. The necessity or the enormous
curiosity to understand communicative messages circulating
around the individual, whether or not they bhe addressed to him
or her personally, seams to be a motivation of great importance
in developing raeceptive proficiency in the language of the host
group. This assertion would geem to be confirmed by the evident
tension which the majority of adult immigrants are under for the
tirst few months after arriving in Catalonia and setting up home
in an environment in which Catalan is used. This tension is
definitely caused by inability to understand that language when
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it is used by Catalan spaakers to communicate with each other, a
situation which is felt by tha recent arrivals to ba distinctly
uncomfortable and unpleasant. A gimilar sensation is very
probably produced when the second generation individual first
comes into contact with the social medium outside the family, in
which Catalan is found. It could also be that this feeling is
accentuated by the child's natural sense of intrigue and
curiosity when faced with the use of a language diffarent from
its own (Fantini, 1982),

Conﬁaiuently. tha linguistic contaxt of the secend
genaration immigrant studied satisfies, as far as receptive
compatence in Catalan is concerned, the two major prersquisites
for the learning of a language, viz. opportunity and motivation.
It seems perfactly logical therefore to accept as a fact the
influence which linguistic exposures of the individual to a
specific language exert on the development of his or her
underatanding of that tonqua.

With regard to the possible relation between receptive
conpaetence and linguistic behaviour, that is to say, batween a
greatar understanding of Catalan and increased use of it, there
dose not appear to be any logical cause and effect influance
betwaan the two terms in either of the two Yosuiblc directions.
Nor does an increase in the understanding of this saecond
languagae appear to imply diractly a greater use of Catalan by
the sacond generation immigrant - as is shown by our results and
those of other mora general studies (Generalitat, 1983 and 1984;
SEDEC, 1983) - nor again is it probable that the growth of
receptive proficiency in Catalan depends on the use which the
individual makes of that language.

Development of an understanding of catalan will conse-
quently be much more closaly related to context than to behav~
iour. In all probability, though, it will maintain a relation of
dependence with the former, since it is impossible to conceive
of a person acquiring raceptive ability in any language without
being exposed to it in some way or other. By contrast, its
relation with the linguistic usage of the individual will at all
events be solaely indirect, through the contribution of a certain
basic knowledge of tha language in question, a fact which will
enable the individual to use or not use that language.

Apart from the direct influence which context exerts,
another factor which almost certainly plays an important part in
the speed with which receptive proficiency in catalan is
acquired by immigrant-origin persons is the similarity of much
of the linguistic structure of this gsecond language with that of
Castilian. oOriginating from the game lLatin roots, their phone-
tic, grammatical and lexical components show a remarkable degree
of resemblance although, however, this does not signify the
existence of general and immediate inter-comprehension. As in
the case then of other related languages, the fact that the two
languages are not that far apart linguistically presumably has a
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positive effect on accelerating the davelopment of an under-
standing of the language concerned by speakers of the other
languaga (Mackey, 1976).

Another important extra-contextual element making for the
success of this process of receptive acquisition of catalan is
the fact, also to be found in the situation studied, that the
parsons are of an early age when thay start to learn in this
vay. The great majority of those questioned were born in
Catalonia or had arrived there at a tender age (seas Table 206),
which constitutes an optimum aituation from the point of view of
the subject's capacity to learn languages (Dulay, 1982),

With these conditions of linguistic similarity to tie
mother tongue of the immigrant and of contact when very young,
it is the exposures to catalan, principally in their own social
medium and also, to a lesser extent, throufh the formal sylla-
buses of the educational system, which {s consaeaquently the
factor that seems to have produced the general acquisition of an
adequate receptive compatence in the language of the autochtho-
nous group by the offspring of non-Catalan parents (Table 223).

2. Expresasive Competence

In line with what we have already indicated at the
beginning of the chapter, expressive ability, contrary to
receptive ability, certainly encounters sufficient variation in
several of the variables governing it to enable in this case its
ielifion with context and behaviour to be statistically ana-

yzed.

The first of these variables, conprising expressive
ability, with reference to the capacity to speak in Catalan
(ASCT), shows, in general, statistically significant correla-
tions with both social context (excluding the mass media) and
linguistic behaviour, which appears to confirm the two hypothe-
ses set out in Chapter I. The extant of these relationships,
however, varies according to the dimension in question. In this
case, behaviour tends to show higher and more constant correla-
tion coefficients with ASCT than those produced by the dimen-
sions of social context. At the same time, within the context,
interlocutory exposure also tends to show a stronger relation to
ASCT than does spectator exposure. In other words, the extent of
the capacity to express oneself in catalan varies to a greater
degree with the use made of that language by the persons
questioned and with the interlocutory exposure that they receive
from it than it does with simply listening to and observing the
interactions produced in that tongue (Tables 301 and 30S5).

A similar tendency is also seen in the statistical
analyses of these same relationships of social context and
behaviour with the degree of colloquial fluency of Catalan
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(COL), i.e., with the level of development and the adoption of
expreasive use of this second language by subjects of immigrant
origin. In the same way in this instance, and aeven more marked-
ly, the dimensions which rafer to the actual use of Catalan and
tXe interlocutory exposure received in that langua e, are thonme
that exhibit higher correlations with COL, a facot also confirmed
by fha rasulta of the multiple regreasions (Table 302, 398 and
J06).,

The coafficient of bilinguality (CB), which refers to
linguistic proficiency in the form dominance of onas language
over the other In the utilizable knewledge of the individual,
shova similar tendencies in its relationships with context and
bshaviour to those already indicated for ASCT and COL. Its most
significant and conatant correlations are recorded, as in the
tvo previous cases, with the variables bshaviour and interlocu~
tory exposure; its correlations with spectator exposura seemr to
be of lesser importance (Tables 303 and 30S5).

As for the degree of interference raecorded in Catalan
(DICT) and ita relation to social context and linguistic
hbehaviour, statistically significant coefficients are also
recorded but, by contrast, in the roverse and negativa sensa.
Thus, the degree of interferance in Catalan is reduced as the
prasence of the other correlated variables increases, a perfect~
ly logical result vhich corresponds to the actual situation.
Another characteristic divergent from what we have been commant-
ing on up to nov in referring to the earlier assessmants of
linguistic competence is that in the case of DICT the dimension
which displays the highest and nmost convincing correlation
cosfficients is spectator exposure and not behaviour or interlo-
cutory exposura; this is additionally confirmed by the results
of multiple ragressions (Tables 304, 305 and 306).

There seems to be no doubt, therefore, about the existen-
ce, in general, of the relationship betwveen exprassive abilitf,
social context and linguistic behaviour, even when certa n
variations of degree ares to be seen according to the ambit or
batveen the differant age/school course levels.

Comparing the statistical results of each of the global
dimensions used in the analysis of correlations and multiple
regressions which we have just set out, two major points stand
out: first, the greater degree of correlation between all the
indicators of expressive capability, except for DICT, and
behaviour and interlocutory exposure and, sacondly, the greater
dagree of coexistence, by contrast, between the extent of
interference in catalan (DICT) and spectator exposure.

While in the case of DICT the cause and effect relation
appears clear between a greater input of cCatalan in the indivi-
dual‘s surroundings and a lower degree of interference of the
individual's first lanqguage in his or her second language,
determining the direction of the influence betwesen the other
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indices of expressive competencs and bshaviour and interlocutory
exXpoasure appears to be more complex.

It ia not illogical to think that greater knowledga of and
fluancy in Catalan has an influence on a more extensive use of
that language in the social contaext, although this use of the
second language would probably also depend on other factoras, in
particular meeting the most gitting people to exchange speech
vith, the norms of linguistic usage, etc., In fact, as we shall
ace in the next chapter, it is very likely for the relation thus
constituted to raveal itsalf ot some stags of the process wa ara
studying. However, given that our objective is to study the
process of mastering a languaga and not a situation in which
consolidated knowledge of the language aexists, it aeams more
appropriate to think on opposite lines. That is to say, it is a
question of the influence vhich the degraa of usa of a language
exorts on the level of expressiva facility acquired in it. We
start then from the fact that at the beginning of a process of
bilingualization and with the individual already posseasing
sufficient raceptive ability, it will not be a lesser or greater
dagree of expressive automatism which explains the lesser or
greater use of the second language, but rather the reverse.

To be more precise, thae assertion that expressive linguis-
tic skill, mainly in ite aspects of fluency and automatism, can
only be developed provided that actual use of the language in
question, {.e. zuetinq it into conatant practice, constitutes
the most significant difference fron the process of a iring
raceptive proficiency. Comprehension is axercised every time the
individual tries to understand a message formulated, in this
case, in cCatalan, but the practice necessary for acquiring and
daveloping expressive automatisms is only obtained each time the
person of immigrant origin expraesses himself or herself in his
or her second language.

Very probably the existence of a -tutlseicallr significant
relation between the linguistic proficiency indices most
representative of fluency in oral expression in Catalan and the
degree of actual use of that language explains the present
difference betwveen the levels of receptive and expressive
knovwledge of Catalan displayed by the second generation immi-
grant in the greater part of Catalonia. If it is the case that
only practice in speaking Catalan can produce acquisition of
this capacity, the poor results evidenced by this group in this
aspect of linguistic behaviour explain their lov level of
expressive competence.

Nor does it seem to be difficult to account for the
parallelisn discernible in the results of the correlations for
interlocutory exposure and linguistic behaviour. In all probabi-
lity, their similar results ars due to their involvement in an
identical state of affairs, that is to say, very fresquently
baing the two sides of the phenomenon of social interaction.
Even vhen we have fitted interlocutory axposure into the frane
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of the context aa being an input recaived by the individual, the
use of one or other language in messages addressed to him or her
by others can be gartootly vell regulated, as occurs in the
Catalan situation, by the 1unquaz; in which he or she chooses to
reply to the speaker. Again, & marked correlation existing
betwveen the variablas expressive proficlency and spectator
exposure probably stems indirectly from tha inavitable influence
that the presence or absance of Catalans speaking to them in the
various social ambits has on the uss or non-use of Catalan by
subjects of immigrant origin (see Chapter IV).

Contrary to the results obtained in the other indicators
of exprassive ability, as indicated earlier, those recorded in
the case of interference in catalan show not linguistic bahav-
iour but spectator exposure as having the greater influance,
Although logical enough, it is navertheless at first sight an
unexreccad rasult, and one which is very probably related to the
intricate paths along which receptive competence influences the
expreasive mechanisms. Regulation of the degraee of interforance
which the immigrant group exhibits in its utterances in catalan
does not appear to depend on thair greater or lesser use of that
language, but rather on the extent of their contact with it
through linguistic exposures in the various areas of social
activity; this is the opposita of what occurs in tha case of
those other variables rafarred to. Consaquently, interfarence of
Castilian on cCatalan in the immigrant Zroup appears to be due
mora to tne exercise of receptive ability and of cognitive
factors consistent with the subject's age than to practice in
speaking Catalan.

As regards the other component of tha global linguistic
context, the mass media, these do not, in gaeneral, achiave
degreas of significant correlation with the variables of
linguistic proficiency. The coafficients corresponding to the
degres of tuning in to Catalan telaevision programmes in relation
to COL and those recorded by the written media with thae degreo
of interference in catalan (rsverse), and with ASCT and COL, can
only bs stressed to a mininal degraae.

The existence of significative inverse co-variation
betwesn the DICT and the lavel of incidence of catalan in the
individual's reading activity (Table 307) car be perfectly well
explained, in the same way as in the case of oral exposures, by
the logical influence that a greater degreae of raading in
Catalan exerts on the reduction of interferences in using that
language. However, as regards the relation existing between
these same written media and ASCT and COL, variables mora
identified with the mechanisms of axpressive ability, it is
difficult to accept that a greater degree of reading in Catalan
intervenes directly in achieving a greater overall expressive
proficiency in that language, if we take into account our
earlier conclusion that actual oral use of a language is
necessary if expressive automatisms are to be developed. It
would ssem more plausible to suppose that enhanced proficiency
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in self-oxpression in Catalan has a poaltive influence on the
concurrent increase of voluntary reading activity in that
language, given that the individual with high oral compatence
wvould have already been txansformed into an expressive bi ingual
and vould very poseible react, depending on his or her social
context, by asasimilating his or her reading habits in those of
the Lndiqenoun population.

With r:&frd to tha statistically significative relation=
ship between the degree of exposure to telaviasion in Catalan and
the level of colloguial fluasncy (COL) ip that language (Table
307), ve find ourselves facing a situation identical to, or at
leasot reacnb;inz, that which wa have just baeen gommenting on in
respect of written media. Even when in tuls case it is a
question of oral linguistic input, it still seems izprobable
that listening to programmes in Catalan to a greater exient must
directly result in an increased lovel of colloquialization in
that language, given the dependenca of expressive mechanisms on
actual social communicative practice. Graater exposure to
Catalan through talevision can certainly result in increased
receptive proticiency in that language but much leas probably,
on the other hand, in improved expressive ability. It seenms nmuch
nore logical, therefore, to think in terms of a diraeact or
indirect influence exerted by tha individual's lavel of conpe-
tenca in speaking Catalan on tuning in voluntary to a greater
hupber of programmes in that tonguae, a fact presumably caused in
its initisl phase b{ more pronounced identification on the part
of the expressive bilingual permon with thae selective habits of
the host pofulation, vhere a choice of prograsmes in either
languags is involved.

3. Conclusion

The results of tests for atatistical correlaticn between
expressive linguistic competence, the social context and
linguistic behaviour reveal the existence of a significant
relation batween these three dimensions. Behaviour produces
higher correlation coefficients than those of context in the
case of the indices nost representative of the subjectis
facility for expressing himself? or hersel? in Catalan vhile
context, through spectator exposurs, surpasses bshaviour in the
magnitude of the inverse relation to the degree of interfarencae.

It vould again seem logical to infer from these raesults
that development of expressive competence in Catalan and
spacifically of oral autonatisms, is a function of the actual
use of that language by second generation imnigrant-origin
psrsons. In contrast, the acquiring of understanding, as wall as
the degree of interference in Catalan, are very probably
dirsctly attributable to tator exposures to that language
received in the global 14 stic context.
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CHAPTEBR - 4

THE APLATION BEYWERN LINGUISTIC BEHAVIOUR AND CONTEXT

vinguiatic behaviour, fundamental for the davelopnent of
expressive capacity in a language as we concluded in the
previous chapter, does not have linguistie factors as its basic
causes but rather factora of a social nature. It is the need of
the pubjoct to communicate vith those around hin vhich essen=
eialﬂr regulates the use and, tharefore, the acquisition of
capacities of oral expresaion, although in a bilingual situation
othex factors may intervens in the selection of the languaga to
use. In any event, the actual reasons which will decide the use
of one or other language ara reasons originating prior teo and
independently of his ovn individual reasons (Siguan, 1976).

Wo ashall examine in this chapter the relation bestwveen
linguistic usage = Catalan and/or Castilian - and context of
second generation immigrants in tha locality researched. Context
is operatively defined by tha degree of incidence of population
of onhe or other origin surrounding the individual =~ sonetinmes
exprassed by the actual population figures or in terms of the
linguiastic consequences of this incidence =- by the language of
achooling and by the communication media. Linguiatic behaviour
consists of the use which the individual makes of each language
in relevant aresas of social activity,

Statistical analysis of the correlation baetwaen the
variables of one or other dimenaion reveals the aexistence of
significant concomitance betwaon behaviour and context. The
composition of the population in the residential district, in
terns of origin, and particularly the make~up of the
class/group, maintain a direct correlaticn with the acale of
overall behaviour. Thus, the greatar the nunber of cCatalan-
origin persons around the imnigrant individual the more exten=
sive is his or her use of Catalan. Exactly the asame occurs
betveen the global scale of spectator exposure, i.e. the extent
to which individuals hear Catalan apoken around thes, and
overall beshaviour, as well as i{n the relation of these tvo
dinansions in the various ambits shalyzed. Interlocutory
exposurs, a form of measurenent representing nessages addressed
directly to the individual, also varies narkedly with behaviour,
?o::l nioﬁu level of global scales and fronm domain to dozain

T ] .

A characteristic of the results by age/school level sub-
group is the diffarances recorded, principally betvesn the gub-
groups at both axtremes. The overall linguistic bshaviour of the
adolescant sub-group, contrary to that of the 9-10 yoar olds and
often also divargent froa that of ths 13-13 years olds, tands to
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have a marked correlation with the variables of the context. The
sane happens vith the make-up of the neighbourhood and the
glaas~group, the %lobal scale of spectator exposure and the
lanquuge in which the individual is taught at aschool but, on the
other hand, not with the global acale of interlecutory exposure,

These difforences also repeat themselves from ambit to
ambit. The conpoaition of thea neighbourhood shows no aignifica~
tive correlation vith behaviour in thia same area in the case of
the 15~16 years asuh-group, yet does so in the case of the ather
tvo mub=-groups. Tha adolescent sub~group alse shows a jover
cosfficient than the others in the relation of the naka=up oI
the class=group to ita linguistiec usage in that ambit and
between apectator axposura and behaviour in recreational
activities and in groups of frienda, although in this last case
the differance is not so marked. This aame sub-group alao
axhibits a leasser corrslation than tha othara baetveen ths
language in which it is taught at achool and its linguistie
usage with teachers.

It vould seem that the existence, in general, of aignifi~-
cative correlation batween context and behaviour and, msore
specifically, between the invidence of autochthonous population
in the immigrants’ aurroundlng: and the degree of uae which
innigrants make of Cata’an, can interprated in the asense that
linguistic bshaviour in catalan and/or Castilian is a functien
of the first dinmension.

The probable sxplanation of this relationship between the
dagree of the use of Catalan and the ccffoattlon of anbits ia
that the presence of catalans is abso utely necassary for
inmigrants to use Catalan apontanecusly in any social area.
Given that the component of iznigrant origin almost always
appears to use Castilian in ics intragroup relations - as occurs
with catalan in the case of Catalans -~ a fundamental condition
for their using the second language is for them to be in contact
vith speakers of the indigenous tongue.

Nevertheless, this condition of having to meat Catalans
baing necessary for the spontansous social use of the host
group's language does not wholly account for the linguiatic
behaviour of immigrants. Given that they are in contact with an
indigenous population capable, in general, of understanding and
speaking Castilisn, the nother tongue of subjects of imnigrant
origin, the nere fact of meeting Catalans does not siqnltl that
Catalan is used in the resultant interactions. In fact, in the
Bajority of cases, as is shown by the differences botveen the
correlation indices for interlocutory and spectator exposures,
inter-group conversations tend to ba conducted more in Castilian
than {n Catalan.

Genarally speaking, once contact has been sstablished with
nenbera of the host community, it would seen that persons of
isnigrant origin tend to uss Catalan more when there are more
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Catalan origin individuals present thanp vhen they find thensel=
ves in an environment in which the presence of subjects of both
innigrant and Catalan origin is more equally balanced., In the
tirst case, the percentage attggtaong using Catalan or
Catalan/Cantilian to coxminicate within the anbit is around €0%,
vhile in the case of heteroganecusly cenposed circles the figure
drops to 407433, Consequently, the use of thelr second lgnqua?a
is pot only regqulated by the presence or absence of Catalans in
the reaspective social domaina, but rather by their propartion in
:gl?tlon to the nusber of iznmigrants present (Tables 402 and
403) .

; The adaptation of the second generation innigrant=origin
individual to the linguiatic pressurs of the context, notvith=
standing the norsm, obmerved by the mljoglty of adults, wvhich
cuatoparily dictates the uss of Castilian in conversational
exchanges batvaen the tvwo linguistic groupa, seens to be
axplained then not reasons of simple communicsation but rather
by reasons of identitication induced By social centrol (Haugen,
19641 Latava, 1977: D*Anglejan, 1983). Very probably, the use of
Catalan by imnigranta, above all in the first atage of acquiring
their second 1la ge, relates to the need to honogenize thair
linguistic behaviour with that of thair corxpaniens, that is to
#ay, to integrate themselves socially with tha othar paraons
gruant in a specific amnbit, As the composition of the area
ecomes nore Catalan, that is, vhen there are more indigencus
persons present than immigrants, so the latter will exparience a
graater nend to adapt thenmselves to the environment and will
thersfore have nors motivation to begin to speak Catalan, basing
thenselves initially on the raceptiva proficiency they have
already attained.

The differences obsarved batween the various age sub-
groups, and principally batwveen the sub~groups at each end of
the age range, in the correlations betwaen behaviour and
spectator exposure or the denographic conposition in the
neighbourhood and the clasa~group, suggeat that the need to
adapt his or her linguiastic behaviour to the particular environ~
Bent decreaases as the individual growa up. 1a spite of the fact
that the adolescent sub-group generally shows greater exposure
to social contexts with nors Catalan preasnce, their behaviour
does not adapt itself to this fact and therefore produces leas
corralation betwssn the two dimensions in conmparison with thar
vhich the other sub-groups achieve. This phenomenon seexs to
indicate that, in agreenment with Exrvin~Tripp (1969), tho need
for social support is much more important for children than for
other persons; for this reason it is possible that a child's
choice of linguistic variety depends mors on the sociasl environ-
mant than is the case with adults. The need, ganerally subcon=-
scious (Bourhis, 1984), to be like one's companions, including
linguistically, could dininish vith the passage of time.

Froa another point of view, an element wvhich should also
help to explain ths dlffersances batvesn the sub-groups is tha
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varying ages at which they began to receive input of catalan
through the educational system. The remarkably divergent results
of ths correlations between the language of instruction and
behavicur with the schoolteacher in the 9~10 years and the
adolescent sub-groups would seem to confirm this hypothesis. The
reasons, as we have indicated, are probably to be found in the
difference in age of the subjects at the moment they started to
receive exposure to Catalan through Eﬁe medium of the school
system. While persons of 9-10 years/4 Grade EGB began their
schooling at a time when Catalan was being reintroduced into the
school system, those in the 15-16 years sub-group were around 10
to 11 years of age before they began to receive Catalan to any
significant degree from their teachers.

A probable consequence of this early exposure to Catalan
is that children start to develop an expressive ability in an
age-period particularly appropriate for learning languages and,
moreover, for increasing the use of Catalan in communicating
with fellow-pupils of catalan origin in the classroom, particu-
larly if the pressure of catalan in the school system is greater
than that of Castilian. This last factor, then, presumably
contributes to the rise in the index of lingquistic convergency
towards catalan in the intergroup interaction, so that the
individual of immigrant origin, who from the beginning becomes
accustomed to speaking in catalan to cCatalan subjects in the
classroom, will have daily opportunities to practise it and to
attain a significant degree of colloguial fluency in his second
language. The fluency acquired in catalan and the habit of using
it with members of the host community in the classroom and with
their teachers will in all probability encourage subjects to use
it as well in other ambits with people who identify themselves
as Catalan-speaking. This result would seem to be confirmed by
the increase in general of the correlations of behaviour with
spectator exposure at the lower age. That is to say, the fact
tnat persons in the 9-10 years sub-group and also in the 12 -3
yYears sub-group observe a linguistic behaviour more in acc:® .=
ce with the composition of the domain than do the 15-16 yea. 21d
subjects, could also be accounted for by their greater fluency
in catzlun resulting from using that language in school. This
permite the younger sub-groups to speak more in catalan in
accordanc2 with the composition of the areas.

The age at which the individual is st? .aulated, whether
through social context or a hierarchical :: ‘'vity such as
schooling, would appear then to be a crucial iriable of any
process of bilingualization, and still more so in the case of
linguistic groups coming into contact, one of which in general
tends rore to have a prior knowledge nf the language of the
other. Consequently, it would seem that we can conclucfe that the
earlier the immigrant individual comes into stimulative contact
with Catalan, the more he or she will acquire both receptive and
expressive competence, an assertion which has al:eady been
confirmed by the first studies made on the last m:ass immigra-
tions into Catalonia (Maluquer, 1963). In accordance alss with
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the most recent international bibliography on the subject,
puberty seems to be critical point for acquiring expressive
proficiency in a second language, in this case Catalan. Although
general agreement resides principally in the phonetic aspect of
languages, as being an important difficulty once a person is
over 10-12 years old (Mackey, 1983; Oksaar, 1983; Dulay, 1982),
in the situation examined herein, with no linguistic barrier to
prevent communication in castilian in his or her surroundings,
the total use itself of the second language seems to be
affected.

Individuals, then, exposed to Catalan in social situatiors
in which that linguistic group predominates or to schooling in
that language at an early age, will benefit from many favourable
factors in contrast to those who may only begin to experience
these contacts after puberty. While in the case of the former
their linguistic habits will not yet have become settled (Bodi,
1980), their linguistic acquisition is largely subconscious
(Dulay, 1982) and they will have more cerebral plasticity and
verbal curiosity (Tié, 1982), these advantages will be lost or
greatly diminished in adolescence. Moreover, the subjects who
are already over puberty will not feel themselves so driven to
express themselves as they were in childhood; they will no
longer feel the need to relate to others through total identifi-
cation with them (Ervin-Tripp, 1973) and they will exXperience
psychological and social changes that will create a social gulf
between them and the host group, in this case catalan (Schumann,
1975). It can also be presumed that they will take note of the
cultural, social and even political implications of the situa-
tion (Siguan, 1984) and will develop or modify their attitudes
(Strubell, 198l1). The first years of schooling therefore seem to
be the most decisive for the acquisition of expressive capacity
in catalan by second generation immigrants.

Turning our attention to the results of correlations
commented on in this chapter, in the 15-16 years sub~group the
intervention of expressive linguistic competence as an indepen-
dent variable on their linguistic behaviour appears to be clear.
Failure to acquire oral expressive automatisms at an earlier age
seems to be indicated as the principal cause of their lesser use
of Catalan in relation to spectator exposure in those ambits in
which they encounter a majority of the host group. It could very
well be that if these persons had practised and acquired
exprespive ability in their second language prior to their
exposu:: £o the contexts in which they constantly move, the
coetfic..suts obtained between these two variables, spectator
exposure >wd bernaviour, would now also be high in the case of
this par:icilar sub-group.

Tr<:2 considerations seem to indicate then that the
relatioy batween behaviour and expressiva linguistic proficiency
is not just a situation of cause and effect, in that order. As
we hzve already implied in the previous chapter, although it
appeurs to be true that an indispensable condition for the
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developing of expressive ability in catalan is the practical use
of it in the social communicative context, it is no less clear
that it is precisely the lack of the development of this
expressive facility in catalan which inhibits immigrants from
using it, even when they find themselves in the most favourable
contexts to do so. The crucial point of this relation is to be
found in.the initiation of the use of Ccatalan, since, as we have
seen in the last chapter, without putting it to practical use
there can never be any development of expressive capacity.
However, the factor which makes a vicious circle out of these
two concepts in the process which we are examining, is the
actual lack of the need to use cCatalan in the context of the
immigration group, in view of the general bilingualization in
Castilian of the indigenous population. The key then to ini-
tiating any process of acquiring an expressive capacity in a
language present in the social medium of the individual is the
need to use it in personal intercommunication, a specific
condition which does not aexist in the circumstances of the
second generation immigrant in catalonia. As we have concluded,
it would seem that the only factors that influence the ini-
tiating of a process to develop expressive competence in the
language of the autochthonous population are, firstly, the need
for immigrant persons to identify socially when they find
themselves in ambits in which catalans are in the majority, and
secondly, the hierarchical pressure exerted by the language used
by their school teachers, provided that the individual is
affected by these factors before the age of puberty. If these

variables are lacking at the crucial moment it will be much more

difficult, if not impossible, for subjects to attain an eventual
mastery of colloquial fluency of catalan enabling them to
express themselves in that language on a linguistic level
approaching that of native Catalans. If, however, in contexts
such as their working life or their personal relationships
subjects encounter stimuli important enough for them to start
using catalan, their acquisition of expressive proficiency,
except perhaps from the phonetic aspect, can reach a high level
of similarity to that of the native population and ultimately
assure them complete mastery of colloquial usage.

Regarding the other dimension of the context, in the
pravious chapter we had already indicated the parallel existing
between interleccutory exposure and linguistic behaviour, a
relation fully confirmed by the results set out herein. In
comparison with spectator exposure, interlocutory exposure is
generally higher and more stable in its correlation with the
linguistic usaga of individuals of immigrant origin, which would
seem to suggest the general functioning of adaptation on the
part of the host population to the language used by the speaker,
a phenomenon which, as we have persistaently stressed, permits
inter~-group communication without immigrants needing to use
Catalan. On the occasions when the immigrant has not already
acquired sufficient verbal practice of Catalan, he or she will
address himself or herself in castilian to all those with whom
he or she is in conversation, whether they be of immigrant
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origin or castalan. This monolingual behaviour of the non-Catalan
origin individual will in turn generally also produce a reply in
Castilian from all those with whom he or she is speaking,
whether they be immigrants or hosts. That is to say, the
immigrant's linguistic usage, mainly in ambits with no clear
Catalan majority, will very probably be that which determines
the language in which the inter-group interaction is conducted
(Esteva, 1977). Only in the vehicular language of educational
instruction does a slightly lesser correlation between the two
dimensions seem to be shown, a logical enough result since
adaptation by the schoolteacher ~ who is addressing the class-
group generally -~ to the language which the immigrant may speak
consequently ccnstitutes a greater difficulty.

In general, then a phenomenon of linguistic convergence or
adaptation of speech is produced (Hamers & Blanc, 1983; Bourhis,
1984) , whether it be towards castilian - more usual up to now -
or towards catalan - probable only if the immigrant already
speaks in that language - which may explain the high degree of
interrelation between interlocutory exposure and linguistic
behaviour. Bilingual conversation, that is to say, use of his or
her primary language by each speaker, therefore seems to occur
only rarely.

As regards the media, we also have evidence of the
existence of a correlation between overall linguistic behaviour
and the degree of exposure to talevision, radio and written
matter in Catalan, higher in the case of the third than in the
other two media. The cause and effect sequence is not immedia-
tely clear. The hypothesis could perfectly well be advanced that
as exposure of the individual immigrant to communication media
in catalan increases so proportionately does his or her usage of
Catalan in. the social context; alternatively, it could also be
argued that the more an individual speaks cCatalan in his
immediate surroundings, the more he or she tends to tune into
Catalan radio and television programmes and also to read in that
language. It seems difficult to imagine any direct influence by
greater exposure to these media in Catalan on the linguistic
behaviour of the subject of immigrant origin, in the sgtate of
affairs studied. If, and only then with difficulty, social
context itself barely succeeds in exerting any influence on the
use of the language. of the host group, still less will some
variables of solely receptive linguistic activity, notwith-
standing their great power of persuasion. On the contrary, it
seems more realistic to consider the relation as a consequence
of the greater use of Catalan. As the individual uses cCatalan
more in his or her ambits the more marked will be his or her
integration into the host group and, in consequence, the
similarity of his or her behavioural tendencies towards the
media to those of the host group. It should not be forgotten
that exposure to specific catalan radio or television programmes
or the reading of catalan publications are also motivated
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actions on the part of the individual, depending on his or her
rea?iness to select such programmes or reading matter (Table
404).

In the course of this chapter we have examined the
relationship between context and behaviour. The hypothesis that
the latter is a function of the former seems to be proved, but
not without qualifications. We can presume that the influence of
the social context in which the individual finds himself or
herself on the extent of his or her acquisition and use of
Catalan is presumably valid, given that the person's contact
with the indigenous population is specifically an indispensable
condition for such behaviour to become current. However, the
possibility of interaction with the host population is a
necessary condition, but often an insufficient one in itself,
for generating the use of Catalan by immigrants. At the start of
the individual's linguistic apprenticeship two other conditions
are also required: that the ratio of Catalans to persons of
immigrant origin be high in the ambits of social activity in
which the latter participate or that the latter be subjected to
a hierarchical use of Catalan (the schoolteacher) and, secondly,
that this degree of adequate exposure to the second language
should occur at an early age, that is to say, not much later
than the commencement of obligatory schooling.

Even if these conditions are fulfilled, it may still not
be posxible to predict that the subject will achieve expressive
competence in Catalan - an attainment only made possible through
use of that languafe =~ since it may well happen that, being able
alvays to communicate in Castilian with the host group, a
certain number of immigrants will never regard themselves as
obliged to use Catalan to talk toc members of the indigenous
community. Bilingualization of the host population in Castilian,
the mother tongue of the immigrants, therefore produces the
absence of any linguistic barrier between the groups in contact,
which enormously differentiates the situation analysed herein
from those arising from other migratory phenomena to countries
speaking a different language.



CHAPTER v

CONCLUSION

1. Results of the Research

We have analysed the interrelation between linguistic
context, behaviour and in the process of the acquisition of the
second language ~ Catalan - by second generation castilian-
speaking immigrants in Vilafranca del Penedés (Barcelona
province).

The majority of this population of linguistic immigrants,
coming mainly from the southern regions of Spain, arrived in the
locality between 1960 and 1975, attracted by the economic growth
of Catalonia, which constituted a very different situation from
that existing in their zone of origin. Today, these immigrants
make up approximately 40% of the population of Vilafranca del
Penedds. The majority generally live spread over the new
peripheral areas, with 51-75% of the indigenous population
living in. the neighbourhood, although more than a third of them
congregate in specific districts in which they outnumber
Catalans, oOverall, immigrants tend to have a lesser degree of
academic instruction than the Catalans, but in no case is there
a radical division by origins in this respect.

Contacts between the two groups, less frequent at the
start because of differences of language, culture and customnm,
seen to show a tendency to become more intensified as the length
of time the immigrant has been in the locality increases. At
least this would appear to be demonstrated by the progressive
increase of mixed marriages, a factor which probably has a
moderating effect on the initial volume of the two linguistic
groups in the younger population strata. It is our estimation
that from there being 60% Catalans in the global population of
Vilafranca del Penedds, there has been a drop of 5% to 55%
Catalan speakers in the total number of those born batween 1969
and 1975, while the proportion of subjects with castilian as
their first language is maintained at 40% and bilingual families
now account for 5%.

In the group of the population aged between 9 and 16
years, the majority of individuals of immigrant origin, unlike
their parents and grandparents, were born in catalonia. However,
subjects born in a household in which both father and mother are
of non~Catalan origin have only received as their first language
that of their parents, viz. castilian. Modern communications
media to be found today in the home -~ principally television -
have mainly transmitted to them also in that languagae.
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In accordance with its demographic coamposition, the
majority of these second generation immigrants hear Catalan and
Castilian spoken around them in the district in which they live,
but rather more than a third generally listen only to Castilian.
However, although the majority find themselves surrounded by
fellow immigrant-origin persons and catalans in more or less
equal proportions, it is only a third part of the total immi-
grant-origin group which habitually receives messages in the two
languages in the zone where they live, since on finding them-
selvas in the company of members of the population wvho are also
bilingual in castilian, it is that language which they wmostly
use in inter-group contacts.

During the course of their primary studies (Fducacié °
General Basica -~ EGB - General Basic Education for children
between 5 and 14 years of age), they find themselves for the
most part integrated into class-groups also predoninantly of
immigrant origin. This situation, in all probability, is brought
about by the considerable volume of population of their own
group and by the tendency of the host population to use private
schools, while individuals of immigrant origin mainly receive
their schooling in the public educational system. On the other
hand, when they get to secondary education level, the majority
of subjects in the institute classroom are of Catalan origin
due to the increase resulting from the incorporation of pupils
residing outside the regional capital. A result of this struc-
turing of the scholastic population is that in this ambit only
half of the individuals are exposed to Catalan or to Catalan /
Castilian during B.G.B. through their classmates. In BUP-FP, on
the contrary, all immigrant-origin subjects receive one of these
two types of linguistic exposure. In the same way as occurs in
the residential district, the degree of Catalan which they
receive when messages are directly addressed to them is reduced,
for the most part equally, throughout all age sub-groups.

Inmigrants who participate in organized recreational
activities, some two-thirds of the total, tend to find them-~
selves in situations in which the incidence of catalan is
significantly high, although here again they will be addressed
more in Castilian.

By contrast, groups of friende are made up in most cases
by individuals of the same origin, = norm howaver, which tends
to be less observed in adolescence, in which period they
associate more with catalan subjects. The latter nevertheless
also frequently use the first language of immigrants to communi-
cate with friends of such origin.

Overall, about half this stratum has nearly alwvays
received school instruction in castilian, although both younger
and older persons in the BUB-FPP stage encounter an increase in
the incidence of the language of the host community, an increase
which has probably been included by the progressive introduction
of Catalan into the school gysten.
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In general, attendance in specific social domains having
different types of linguistic exposure enables the second
generation immigrant group as a whole to have a generalized
contact with catalan in the social environment outside the
farily, although to a lesser degree than they have with
Castilian. However, even wvhen they establish contact with the
host population, the messages which they receive from it will
tend to be phrases in castilian rather than catalan which,
together with the notable level of inter-group relations anong
imnigrants, enormously reduces the social pressure which the
non-indigenous population might otherwise have undergone.

Consequently, t%e linguistic behaviour of this saecond
genaration of immigra; .s is in castilian in almost all domains.
Only when students interact with their teachers and in organized
recreational activities we can observe that Castilian is being
used to a lesser degree. In the whole, they use Castilian to a
larger degree than Catalan in their commurlcations with their
environment. This is true to the point that 40% of the sanple
studied do not use the language of the host population in any of
the social ambits in which they participate. On the other
extreme, there is only a small ninority using catalan to a
larger degree than Castilian.

With regards to lingquistic competence, it can be said that
the whole of the immigrant second generation understands the
language of the host population. Neverthealess, only a small part
of this group has developped the ability to emit messages in
this new code. Castilian has the dominance over catalan in their
bilinguality. This result is different in the sanme generational
stratum of cCatalan origin. This group shows ~on the contrary- a
balanced level of competence in both languages. The knowledge
that the immigrant group has of the cCatalan language, howevaer,
varies according to the thenes, probably in the degree of usage
of this code in the different domains.

The better knowledge of Castilian than of catalsn among
the non-indigenous group is also evident when we observe the
important degree of interference that their first language has
over the second. This dogree of interference is also higher than
that of the host group in the same code, and far smaller than
the presence of Catalan in their castilian.

The second generation of linguistic immigrants in vila-
franca is, generally speaking, in a context which can stimulate
the receptive acquisition of cCatalan but in a lesser extent, the
development of expressive compatence in that language. The more
or less constant presence of Catalan that immigrant persons
experience in some ambits of their social 1ife whets their
curiosity - frequently in a subconscious manner at an early age
- and sets in motion the acquisitive mechanisnms governing the
understanding of that language. In contrast, bilingualization in
Castilian of the host population through its schooling in that
language, the very presence of immigrants and the norm it
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observes of using Castilian in addressing imnigrant-group
persons, elininates any linguistic barrier between the two
groups in question and, in general, leaves the non-natives
without any motivation for achieving oral proficiency in
Catalan.

This lack of any real need to use Catalan results in turn
in the subject failing to get the practice in speaking which is
indispensable for the development of fluency of expression in
that language -~ the only road to achieving a conplete and
efficacious expraessive competence - so that the very possibility
of acquiring this capacity is thereby cut off. In this vay, the
lack of a facility for speaking Catalan is also converted into a
factor of major influence in the linquistic usage of the
inmigrant subject since, once puberty is over, the effort of
starting the practice of expression will become more difficult
and inconvenient, so that another reason is added for not using
Catalan in the social context. As a consaquence of this non-use
of Catalan by the immigrant, the use of castilian by the host
population will increase in inter-group conversations, thereby
in turn having the effect of consolidating this norm, which will
contribute towards impeding immigrants from being stimulated to
ugse cCatalan in addressing the indigenous population.

The only persons who escape this vicious circle appear to
be those vho, before puberty, find themselves immersad in
predoninantly catalan ambits and/or have been taught at school
in Catalan. In the former case, the stimulus to use Catalan

" instead of Castilian for addressing individuals of the host

group will very probaby be caused by the need to identity
socially with the medium, that is, to honmogenize their lin-
guistic behaviour with that of their companions in the milieu.
In the latter situation, the hierarchical relationship betwenan
pupil and teacher will play its part in the person answvering in
Catalan wvhen gpoken to in that language by his or her taachers.
The two mechanisms have in common the fact that they set in
motion the practice of oral expression in catalan which, once it
has been sufficiently developed, will make it easy for the
individual to use catalan in situations in which he or she
considers this to be opportune.

Given that in priuciple contrary attitudes are not
detected (Bastardas, 1985), it is logical to think that the
receptively and expressively bilingual irmigrant will have no
difficulty in using the language of the host group in his or her
interactions with persons of that origin, provided that they
come into contact and that the latter also speak to them in
Catalan. It is important then to bear in mind that, apart from
command of the language, the other indispensable requirement for
using Catalan is the opportunity to use it, that is, physical
contact with the host population. It appears difficult to
imagine that in the present circumstances Catalan will be used
by igrants instead of cCastilian in their intra-group inter-
actions. Thus the only possibility of immigrants using catalan
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liss in the extent of the personal interactions they have with
Catalans. In this sense, the high percentage of izmigrant-origin
population, which makes for a coexistential self-sufficiency,
and the natural tendency for each linguistic group to associate
nore with members of its own origirn than with subjects of the
other, are factors which very probably have an influence on
impeding the daily use of the language of the host community.

Context, then, shows itself to be the most important of
the three elements which we have reviewed in this study. It is
this dinension which induces the acquisition of receptive
proficiency, which decides whether or not expressive autopatisms
vill be developed and which, in short, controls linguistic
usage. Behaviour and competence are subject, in general, to the
context, but this does not signify that they are not elements
wvhich in specific situations can have an influence on the
context itself. For example, non-proficien in catalan on the
part of immigrants can modify the behaviour of the person
addressing them, in the same vay as the prasence of an imnmigrant
who has not yet attained raceptive ability in catalan can cause
Castilian to be used among themselves by a group of Catalans so
that he or she can follow the conversation, although this is a
situation which, after the immigrant subject has had some yaars
of contact with Catalan, already seems to be occurring with less

frequency.

For their part, behaviour and compatanca are dimensions
that can also produce differing cause and effect results,
principally at the level of expressive skill. Initially, it
appears evident that achieving the sufficient amount of training
and consolidation of the machanisms of oral expression in the
language which seeks mastery is only possible in relation to its
use in society, which is to say that linguistic proficiency is a
function of behaviour. But, looking at the relation betwesn tha
tvo in reverse, it is also true that competence will act as an
independent variable on behaviour, enabling or not enabling a
specific language to be used in a concrete sgituation if there
exists the possibility of using the other language, just as in
the case which we have exanined.

The results of this research show that there was a sound
basis of truth in the conclusions drawn in Chapter I which
maintained that bilingualization in Catalan of the earlier
second generation of immigrants who arrived in Catalonia before
1960 differed in its results from that of the present gecond
generation descendants of the massive nigrations of the 1960 -
1975 era. The assertion, subscribed to in the study of the
population of Terrassa (Barcelona province) (1950, S0% Catalans
/ 50% immigrants) at the inning of the new niqrutory vaves

Maluquer, 1963) that, starting with the first generation dborn
n Catalonia of immigrant parents, assimilation is complete,
would seem already to have ceased to be consistent in Qeneral
with reality in such places as Vilafranca del Penedéds, with 60%
Catalans and 40% immigrants. Whereas formerly the mere social
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anvironment was sufficient to result in the large majority if
not the vhole of the second generation acquiring a complats,
nativa-standard mastery of Catalan, at the present cime and
specifically in the urban nucleus studied herein, some 40% of
this sector of tha‘zzrnlation doss not speak Catalan in any of
the dorains of soc activity wvhich are customarily those of
greatest importance at their age (in the case of adolescents the
figure increases to 56%1). MNorsover, only 26% assert that they
know how to speak Catalan wsll (although on the other hand only
a very small minority owns to speaking it badly), and only about
14% claim to hava a colloquial mastery of Catalan equal to that
vhich they have of their first languaga.

The situation, then, seens to be different from that
produced in many other cases of bilinzunllzation of second
generation immigrants, such as Galicians in New York (Gutiérrez,
1971), Norwegians (Haugen, 1953) or Puerto Ricans in genaral in
the United States (Rogler et al., 1980) and Ruasians (Bodi,
1980) or Italians (Campbell, 1980) in Australia. In these
particular instances it is characteristic, although with cartain
differences in linguistic usage, for second generation irmi-
grants to have generally acquired a fluent knovledga -~ up to the
standard of the native population -~ of the language of the host
country, vhich is the language they use in their contacts with
ambits outside the fanily or the community of their own origin.

In the case of immigrants in the locality researched,
contrary to these other general exanples, the group constitutes
a considerable percantage of the population in comparison with
the indigenous inhabitants, thus assuring them of a signiti-
cantly numerous representation in most of their zones of social
activity - the neigh.ourhood, the school, or, when of working
age, in their place of employment. MNoreover, they f£ind then-
selves in contact with a host community which not only under-
stands their language but litically forms part of a State in
vhich the language of the igrant group is predoninant at the
official level and throughout the whole population. These
factors, together with the particular conception of the act of
migration held by the linguistic imnigrant, i.e. that he has
only moved from his reglon of origin but not outside the
frontiers of his Statae, create a radically different situation,
in which the need to learn and use the language of the new
comnunity is not felt to be vital or indispensable for survival
or for integration in the new mediuim.

As regards, more spacifically, second generation indivi-
duals - lacking as they do very pronounced views and attitudes
at the outset of their socialization -, as long as conditions of
demographic equilibrium batween the two groups keep recurring at
school, and the teaching staff, in marked contrast with what
generally ococurs ir the other cases, still only usaes the
language of the host country very little - although it is now
being used more -, their social context, immersed in that of
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adults, again does not help them in acquiring an exprassive
connand of ths second language.

2. Limitations of the Pressnt Study and Recomaaendations
for Futurs Research

The principal limitation of our study on the second
genaration imnigrant is very probably tha objective neasurament
of the bllinguality which, dus to the restricted tinme and means
at the disposal of the rassarcher, had to bs carried out In
vriting. As we have already forswarned tha xeadar, in consi-
dering the literal results for the coefficient of bilinguality
it should always be taken into account that they derive from
tests conducted in writing and not orally. We have sean then the
influence exerted by the greater degraees of written usage of
Castilian coanon arong our subjects as compared with that of
Catalan. Froa the point of view of the correlation of this index
vith other variables however, its results ars certainly valid,
since the vide margin betwean the points recorded by individuals
is, in general, attridbutadble to other factors, distinct fron
vhether the exercises vera conducted orally or in writing.

We would recommend therafore for future research projects
on oral proficiency, that the method of word-naning ba oral,
insofar as this is possible, in order to obdtain maasuramant
figures approximating more nsarly to reality in the case of this
aspect of expression. Howsver, use of tbe written xmethod can be
perfectly valid in conducting lexical exercises in two 1 ges
in vhich thers is an even balance as regrrds written practicas,

The choice of semantic interest-centres for the carrying
out of lexical tests has shown {tself to bo generally sound for
the comparison of rasults with linguistic usage, with the
exception of No. S, (“Ganzes, sports and anusenents®). If it vere
2 question then of using this nethod again, it might be best to
:o:r 1‘t lbottcr alternative as a thene covering recreational
activities.

Another point to be taken into account, this time in
connection with answers to the T'A‘utlonmiro relating to the
reality of the situation of those the 9~16 ysars age sector,
is the numerically ~saller ropresentation of the BUP-FpP group
vithin the total nuamber of examinees. This is due to the
elimination of more individuals of this cat:eg:ri vhen finally
selecting the whole group to be studied, princ pally for not
Rresting the requirsment for equality between age / scholastic
levels, and becauss of a higher incidence of absence from
classes. In future it is going to be necessary to control this
aspact to a ter extent and seek from individuals of this aga
L\rlo‘):t:t their full cooperation and firm commitment to parti=-
cipate.
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Finally, data deriving from questionnaires ars alvays
1isble to be influenced by the notions of ths individual, which
occasionally do not conform with reality. Despite the care and
attantion devoted to obtaining truthful and correct replies, the
resultant figures should alvays bs considersd as general
tendencies, and not as being mathematically esxact.

In addition to the correctives and precautions just
indicated, we also believe it is in the interests of a more
profound study of this particular line of research to stress hov
useful it would ba in future for further research to ba devoted
to:

a) Repstition of this study in other Catalan locall~
ties, preferably of different damography, in order
to deternine thae various effects of the madiun,
conpare results and confira or refute the hypotheces
advanced herein;

b) Rapatition also of the work in populations situated
in other linguistic areas of Spain or any othar
country which have suffaered rigratory phenomena akin
to those in Catalonia, in order to compare the
rasults batween situations where a distinct second
language and a different general context exists;

e) Tha study in + Dy athnographical and naturalist
methodology, of the relation between the three
dimensions ve have analyse, principally when
starting school and in environmants of inte
contact, with the ain, moreover, of following tha
evolution of the situation length-vise; and

4) The simultaneous pursuit of tha evolutiocn of the
exanineas in later stagas of their lives, acadexnic
and occupational, in order to £ind out how they have
d::olopnd and by what factors they have been
atfectead.

3. Pinal Observations

The present sociolinguistic conditions in this part of
catalonia encourage the host population to be bilingual in
Catalan and Castilian at receptive and axpressive levels, and an
important segment of the nnigrant-origin component to be
bilingual in Catalan only as regards racsptive abllity. This
perpstuation of the linguistic imbalance between citizens, at a
stage vhen Catalan has recovered its status as an official
language and has becoas an advantage and even a prersquisite
vhen aspiring to specific jobs, can be a potential and important
source of social conflict, seen as discrinination againet
persons of non-Catalan origin.
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In accord vith the conclusions of our study, if tle
vicious circle of non-use / non~-learning of Catalan by inzmi-
grants is to be broksn, social and political measures need to e
taken to peraie:

a) Increassd use of Catalan as the vehicular language
of obligatory education, mainly in the first years
of schooling and in any event bofores puberty:

b) Interaixing of the indigenous and immicrant communi-
ties in the nake-up of the class-group in school,
also alwvays praeferably in the eariy stages of
schooling; ‘

c) Realization by parents of second generation immi-
grants of the advantages of thass measures, vith the
ain of enlisting thair support and spcouragepent of
th:l process within the framework of the fanily as
vall;

d) Ths alerting of the hoat population to the diffe-
rences betveen first and second generation izmi-
grants, as regards their differing potentiality to
achisve lingulstic proficiency and particularly the

urging of the indigenous lation to cooperate in
fonmenting the use of Catalan by the second genae=-
rations and

= }) Within the bounds of possibility, the reduction of
residential segregation of the izmmigrant po?ulatlon.
and the sncouraging of every course of action which
night nake for closer daily coexistence between
individuals of the two groups,

These types of neasures are valid not only for the
locality wa have atudied but also for other population nucle!l in
Catalonia with similar characteristics. Very probably the
tendencies recorded harein also apply in other cCatalan locali-
ties with a sinilar nunber and cozmposition of inhabitants, so
that our results can be said to be applicable in their broad
outlines, to this particular tyg: of urban agglomeration in
genaeral, On the other hand, they not appear to be 30 easily
geaneralized -~ above all in the purely descriptive aspects ~ in
areas of Catalonia in vhich there are large concentrations of
imnigrants, with scant opportunities for contact with %t:e host
population, such ais those genaerally found in the matropolitan
environnent of a fev big cities. Nor can the possibly be in
respect of rural nuclei with a lov index of imn gration.

To arrive then at a clear inage closely corresponding to
the complex reality of the seco generation immigrant in
pressnt-day Catalonia would requirs other monographs on ditfe-
rent raesidential structure~types, to permit a more profound
understanding of the various situations vhich are simultansously
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current today in catalonia. Wa can presume that the results
would vary according to how the poprlation is made up and, to a
lesser degree on account of the as yat slow momentum of the
implantation of Catalan as the vehicular language of educational
instruction, depending on ac’* and the degree of axposure to
Catalan in this respect. As ragards these various situations,
and principally in communities vhere moximum segregation of
immigrants exists, other measures vill hava *o complement thosae
proposed herein, if it is intendod to inst:l —inguistic equality
in every citizen and thus avold potenti . social conflicts of
unpraedictable gravity. As a have irl :.ated earliex, once a
language has been declared «rfficial and its knowledge in
occupational fields becomes neccusary and rewarding, command of
it is convarted into an important e snomic asset without which
persons can automatically f£i1d thuu=elves in a position of
disadvantage. Consequently, on y a decisive, imaginative policy
of linguistic lavelling of the <diffaring grades of citizens from
the outset - viz. acquired within the family enviromnment = can
bring about, in the circumstances presently prevailing in
Catalonia, the diminishment and progressive solution of this
latent linguistic preblem.,
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TEST PAPEP. ON CONTEXTUALIZED WORD-NAMING

Given nome

2"9 gsurname

.- Lavel of studles

1% surname

Num.| 11

School
Subject —
1 18 35
2 19 36
3 20 37
4 2 38
5 22 39
6 23 40
7 24 41
8 25 42
9 26 43
10 27 44
11 28 45
12 29 46
13 30 47
14 N 48
15 32 49
16 a3 50
17 34 51




es
TRANSLATION OF THE SOCIOLINGUISTIC QUESTIONNAIRE No.

PLEASE ANGWER THE FOLLOWING QUESTIONS
BY PUTTING A CROS8 (x) AGAINST ) ,
OF THE POSSIBLE ANSWERS TO EACH QUESTION

l. Given name FPlrat asurname

Sacond surname

2. Address

Street, Square, etc. N? Floor Apartoemont

Town

3. (1f you do not live in Vilafranca, proceed to quastion N* 4)
In which district of vilafranca do you live?
l. Centre
2. Les Clotes
3. L'Espirall
4. El Poble Nou
5. Sant Julii
6. El Moli d'en Rovira
7. Elsawhere

4. Sex
1. Boy
2. Girl

5. Age Yaars

6. Whore were you born?
l. Catalonia, Balearic Is. or Valaencia
2. Another part of Spain
3. Elsewhere

7. (If you were born in cCatalonia, Balearic Is. or Valencia,
broceed straight to question N* 8)
If you were not born in Catalonia, Balearic Is. or Valencia,
how old were you when you arrived in Catalonia?

Years old
8. Prasent educational centre
0l. Dr. Estalella Graells 07. Sant Ramon
02. Mas i Perera 08. Montagut
03. Pau Boada 09. Santa Anna
04. Dr. Baltd Elias 10. Institut de Formacié
05. Cristéfor Mastre Professional
N6. Sant Elias (Col.legi 1l. Inst. "Eugeni 4'ors"
del Carme)
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9.

10.

11,

la.

13.

14.

15,

16.

86

Prese school courae
1. 4 Grade E.G.D.
2. 7%th grade 2.G.B.
3. 2™ grade r.P.

4. 374 Grade B.U.P.

Please do not anawer this queation unleas requeated to do ao
Group?

Where was your rfather born?

1. Catalonia, Balearic Is. or Valencia
2. Another part of Spain

3. Outaide gpain

Where was your mother born?

1. Catalcnia, Balearic Is. or Valencia
2. Another part of Spain

3. Outsida 8pain

In what languagae do your fathor and mother gpaoak to oach
other?

1. Both alwvays in catalan

2. Both always in cCastilian

3. One alwvays in Catalan ard tha other alwaia in castilian
4. Both use a mixturae of Catalan and Castilian

5. Other than Catalan and/or Castilian

In which language do your parents gpeak to you?
1. Both always in catalan

2. Both always in castilian

3. One always in Catalan and the other always in Castilian
4. Both use a mixture of Catalan and castilian

5. In a language other than catalan or cCastilian

In which language do vou speak to your parents?

l. Alvays in catalan to both

2. 2lways in castilian to both

3. A%:uys in catalan to one and always in castilian to the
other

4. In mixed Catalan and Castilian to both

5. In a language other than Catalan or castilian

Apart from your parents, which language 1s generally spoken
@ by other persons living there (such as brothers

and sisters, grandparents, aunts and uncles, etc.)?

1. At home we are only my parents and myself

2. Alwvays in catalan

3. Alvays in castilian

4. In Catalan and castilian

5. In a language other than Catalan or Castilian
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17.

18.

19.

0.

al.

22,

23.

24.

25.

87

In which zanquagnlqg_xnu_gngn& to persons, other than your
parents, who live In your home?

l. At home wWe are only my parents and myself

2. Always in Catalan

J. Alwvays in Castilian

4. In catalan and castilian

3. In a language othexr than Catalan or Castil)ian

Which language do you hear spoken in your neighbourhood?
l. Catalan always or nearly alwvays

2. Castilian always or nearly always

3. Catalan and Castilian equally

In which language do people yocu know spaak to_you in your
neighbourhood?

1. In Catalan alvays or > arly always

2. In Castilian always o. nearly always

3. In Catalan and cCascilian equally

In which language do you speak to people you know in your
neighbourhood?

l. In Catalan alwvays or nearly always

2. In Castilian always or nearly always

J. In Catalan and castilian approximately equally

“rom Catalan and Castillan language clagsas, in which
language have the teachers you have had during your achool
Years taught you lessons?

l. In Catalan alvays or nearly aiways
2. In Castilian alvays or nearly always
3. In Catalan and Castilian approximately equally

Throughout your years at school or institute in which
language have you spoken to the teachers you have had?

1. In Catalan alwvays or nearly always

2. 1In Cast!lian always or nearly always

3. In Catalan and Cast.lian approximately equally

In which lenguage did you firat learn to read and writo?
l. In Catalan

2. In Castilian

3. In Catalan and Castilian at the sanme time

How long have you been having Catalan language classes?
l. 6 or more courses

2. 4/5 courses
3. 2/3 courses
‘ [ ) 1 cou:’. e

In which language do you hear your classmates speak gamong
Lhengelves at your school or institute?

l. In Catalan alvays or nearly alvays

2. In Castilian alwvays or nearly alwvays

3. In Catalan and Castilian approximately equally
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a8,

27.

28,

9.

30.

31.

In wvhich 2 age do your classmatea apoak to you at your
achool or institute? :

1. In Catalan alvays or nearly always

2. In Cagtilian alvays or nearly alvays

3. In Catalan and Castilian approximately equally

In which zenguaqa do ypu apeak to your clasamates at your
achool or institute?

1. In Catalan alvays or nasarly always

2. 1In Castilian alvays or nearly alwvays

3. In Catalan and Castilian approximately aqually

Apart from the normal schoel or iInstitute routina, there are

other organized spars time activities such as garnes of

football, basketball, N.I.V., (children's activities),

1'eapinguet, [Choi:?, instruction in tho catechism, boy

acouta, classes in draving, design, musfc, dancing, otc...

in which language do you find youc companions speaking among
yeg at these?

1. I do not go to such spare time activities

2. 1In Catalan alvays or nsarly alvays

J. 1In Castilian alvays or nearly always

4. In Catalan and Castilian approximately equally

In which language do your companions tlere speak to you at
thatipagotino activities referred to in the previous
question

l. I do not go to such spare time activities

3. In Catalan alvays or nearly alvays

J. 1In Castilian alvays or nearly alvays

"4+ In Catalan or Castilian approximately equally

In these spare time activities we are talking about, in
which language do you speak to your coppaniona there?

1. I do not go to such spare time activities

2. In Catalan alwvays or nearly alwvays

3. In Castilian alwvays or nearly always

4. In Catelan and Castilian approximately equally

When you come out of school or the institute each day, and

on holidays, you probably have a friend or group of friends

with whom you play or anuse yourself. In what language do

you hear these boy or girl friends speak olven?

1. Normally I do not go out with boy or girl friends in my
spare time

2. I do not hear these friends speaking azmong thenselves
bacause normally I am not in the company of more than
ona

3. 1In Catalan alvays or nearly alsays

4. In Castilian alwvays or nearly ulvays

3. 1In Catalan and Castilian approximately equally
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32,

33,

34,

33,

36,

37,

8.

In which 1anguago does thias friend or do these friends speak
»ore In your spare time?
1. Normally I do not go cut with any boy or girl friend in
Ry spare time
3. In Catalan alvays or nearly alvays
3. In Castilian always or nearly alvaya
4. In Catalan and Castilian approxinately equally

In what languaye do you apeak to this friend or these

friends that you normally see in yous spare tirey

1. Normally I do not go out with any boy or girl friend in
ny spare tipge,

2, 1In Catalan alvays or naarly always

3. In Castilian always er nearly alwvays

4, In Catalan and Castilian approximately equally

Possibly you go to mass on sundays and religious holidaya,
In which language 1a tho masas which you attend normally
celebrated?

1. Generally speaking, I do not go to masa

2. In Catalan

J. In Castilian

4. In Catalan and Castilian

How often do you generally watch televigion or videe in
Castilian?

) B Hevarx

2. Once a month, o” even leas

J. Three times a vaek, or laess

4. Every day for one hour or less

5. Every Jday for tvo hours or more

How often do you generally watch taleviaion or video in
Catalan?

1. Hevar

2. Oncea a month, or eaven leas

3. Three tinmes a veek, or less

4. Every day for one hour or lesa

S. Every day for two hours or mora

Howv often do you genorally listen to radio programmes in
Castilian?

l. Never

2. Once a month, or even lass

3. Three times a veek, or laess

4. Every day for onre hour or less

5. Every day for twvo hovrs or more

Hov often do you generally listen to radio prograrzes in
Catalan?

1. Never

2. Once a month, or evan less

3. 7Three tines a vesk, or less

4. Every day for ons hour or less
5. Every day for two hours or more
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9.

40,

41.

42,

4).

44,

45.

46.

47.

48.

90

Hov many timeas did you go to the theatre or cinena last year
to gseo plays or films in Castilian?

1. DMNone

2. 1=3 GLMC

3. 85=18 tinesn

4. 15=30 tinen

5. More than 30 tinmes

liow many times did you go to the theatre or cinema last yaar
to see plays or films in catalan?

l. HNone

2. 1=5 QLMG

3, 85=15 times

4. 1530 times

5. MHore than 30 tines

In which language do you generally read booka, conmica,
magasines, stories, newspapers, etc. which you have at hozme
or at the library?

1. Alvayes or nea.sly in Catalan

3. Alvays or nearly always in Castilian

3. Approximately equally in Catalan and Castilian

In which language do you generally write?

1. Alvays or nearly alvays in Catalan

2. Alvays or nearly alwvays in Castilian

3. Approximately equally in Catalan and Castilian

Normally which language guita you better to apoak?
1. Catalan

3. Castilian

3. Catalan and Castilian equally

In which language do you prefer to be taught lessons?
1. In Catalan

2. In cCastilian

3. In Catalan oxr Castilian vithout preferaence

gow :a{i do you tlink you know how to apeak Catalan?
« He

2. Fairly well

J. Badly

gaw :o{i do you think you know how to gpeaak Castilian?
. (]
2. Pairly well

3. Badly

go you understand spoken Catalan?
e Yes

2. Fairly well

J. No

go ygu understand spoken Castilian?
. Yeas

3. Tairly well

3. XMoo
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With the aim of trying to reply to the question of to wvhat
degres the reasults of the vord-naming tests anavered in vritin
pight be aald to match those vhich would have been obtained ha
the teats boen conducted orally, further exerciases veve carried
out in both forms, oral and written, vith a same make-up of
individusls and ueing the same themes, the objective being to
enable thise results to be comparad.

We had the cooperation of 16 persons in 4t grade £oH
(9=10 years) and 23 in 7°? grade (12~-1) years), of whon 185 were
Catalan speakers and 24 Caatilian-speaking. All the individuals
participating had learned to read and write in Caatilian,
vhatever their mother toiigue, and had then had access to Catalan
clasasa (3 hours a ueeX) for most of their school ysars,
Currently, they had teachers who spoke to them about equally in
Catalan and cCastillian, nlthou?h their vritten linguiatic usage
atill tended to be predoninantiy in Castilian.

In the first place they were subjected to written teasts,
vith a minisun of one week betveen their replies in Catalan and
those to the same test in Castilian. Eight weeks later the sane
tests ware loyed, this time orally, vith a week separating
those in one language fronm thome in the other. The centres of
interest were "The human body®, "The kitchen and the dining~
roon® and "The street"™,

Compariason of tha results obtained in the written mode of
expression wvithr those produced orally clearly shovs that
important differences axist betvssn the product of these two
options, principally in ths case of the exercises carried out in
Catalan. In the imnigrant-origin sub-group, the differences
betveen oral and written anavera are, gmenuy speaking, very
slight in the case of Castilian, wvith a tendency tovards
predominance of the oral mode of expresasion as regards the
nuaber of vordes counted. By contraast, in the exercises ina
Catalan the oral mode of expression slvays seems to predoninate
and this is very marked in certain intercst~-centres (tor
instance, an average of 15.5 versus 18 in "The Street" thene).
The Catalan sub-group, for their part, showved very similar
results in producing words in Casti{lian, wvhatever thc mode of
axpression, although tending to come up uith nore in the vritten
fora af ansvar. On the other hand, when they reply to the sane
tests in Catalan, the tendency is gemnny reversed, i{.e. the
predoninance {s in the oral node of expression, and the diffe-
rences in vord-count, moreover, assune notable proportions (27
versus 18 in the "Kitchen and the dining-roon® interest-centre)
(sse Table B-1).

One notes then in the aggregate of individuals undergoing
the tests a genural decrease in the total number of Catalan
vords produced in the written form of expression, vhich is a
perfectly logical effect if we consider the graater prossurs
exsrted b{ Castilian in this sphere. Granted that this tsndency,
although it is also to be sean in some 'of the results of tests
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in Castilian, doss pot attain in the latter the magnitude ahown
in exerclees ansvered in Catalsn, it can atill be deduced thax
the factor of the first lu?u. !gc inarmu in reading apd vriting,
and poasibly also that of the lesser or greater usage of a
Janguage in the wvritten sphere, intervenss in the resuits of
vritten tests 10 a degree Vhlah cannot be overlooked,

The hypotheais that the result of our study would have
baen diffecent Al the ansvers to the lenical exarcises had basn
?‘uon orally inastead of in writing, wvould appear to be ¥Yaoon=

irved lay the averages of the coefficient athllingusuw
(ohtained by applying to the resulta of this test t ¢ fana
forpula which va used throughout eur werk) cenpared according to
the form of swpression fron vhich they derive,

In both the innigrant and Catalan groups the veltten
gﬁrtomnncn of this type of test indicated an imbalance aof
ilinguality in favour of Castilian, a fact vhich also sesnma to
prove it characteristic of the participants to hava a ‘bhattey
oral than vritten comnand of Catalan (see Table 8-2). The
correlation betwvesn the coofficisnts of bilinguality whish an
oral mode of expression would have achiaved and that resulting
from vritten expression, do nothing more than baek up our
concluaion on obtaining differring results in oral and vritten
exereises, In the tvo sub-groups investigated, two of the thres
interest~=centres selected shou a much lesser deegm of corre-
lation than expected and only one, "The atrest”, evidences a
high correlation index, of .77, whieh also goes to show tha
dﬁrgroitr of results depending on the intersat-centre daalt
" ] .

All the data of our atudy ahould consaguently bha interw
preted in the light of the findings we have juat formulated,
Figures relating to objective linguistic proficiency will very
gmbnbly alvays hava been influenced by the fact that their

asic data were obtained through vritten testa.
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TABLE 201

INHABITANTS OF VILAYRAMCA DEL PENEZDES
ACCORDING TO BIRTRPLACE, AS OF 1930, 1950 AND 1983

Birtholace 1930 - 1950 1983
HABITANTES L HABITANTES ] HABITANTES
Catalonia 8.883 91,04 6.992 83,71 18.057
Other Catalan-speaking 208 2,13 23S 2,19 386
areas
Total N* born in 9.091 93,17 9.227 85,90 18.443
Catalan~spaaking zone
Andalusia s9 0,60 366 3,41 2.897
Aragon 176 1,80 218 2,03 481
Asturias 2 0,02 12 0,11 50
Canary Is. 6 0,06 13 0,12 19
Cantabria 3 0,03 13 0,12 45
Castile - Leon s1 0,52 134 1,25 367
Castile = La Mancha 56 0,57 163 1,52 886
Extremadura 6 0,65 233 2,17 1.607
Galicia 10 0,10 50 0,46 127
Madrid 27 0,28 46 0,43 172
Murcia 83 0,85 124 1,15 310
Navarra 19 0,19 39 0,36 51
Basque country s 0,08 24 0,22 68
Rioja 13 0,13 8 0,07 24
Ceuta - - - - 10
Melilla - - - - 16
Abroad 89 0,91 71 0,66 306
Total population 9.787 10.742 25.879
Sources: -~ ar.

= Municipal Government of Vilafranca del Penadés for vear 1983,
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69.77
1,49

71,26

11,19
1,86
0,19
0,07
0,17
1,42
3,42
6,21
0;49
0,66
1,20
Q,20
0,26
Q,10
0,04
0,06
1,20



TABLSE

BREAKDOWN OF THAT PART OF THE POPULATION OF VILAFPRANCA DEL PENEDES DORN BEFORE 1960,

BY BIRTHPLACE AND OFFICIAL DISTRICT OF RESIDENCE

BIRTHPLACE

District Section NEIGHBOURHOOD CATALAN LANGUAGE AREA REST OF SPAIN

~a & W W N

N*
1 Centre / 715
les Clotes
2 Les Clotes 708
1 L'Espiral / 879
Vivendes
Sindicale
2 Pere Alegret / 1161
Carratera
Barcelona
3 L'Egpirall 515
1 San Julia 1337
2 Centre 645
1 El Pobie Nou 1025
2 El Moli d'en 1244
Rovira
3 El Poble Nou 1336
Total 9565

L §
57,0

85,7
43,0

66,1

37,6
57,1
80,4
69,1
74,6

69,6
60,1

L
7,5

7.4
9,2

12,1

°5,4
14
6,7
10,7
13,0

14,0
a00

u.
537

560
1162

592

852
1005
156
456
418

580
6318

Sourcet Municipal Government of Vilafranca del Penedén
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L
42,8

44,1
56,9

33,7

62,3
42,9
19,5
30,8
25,1

30,2
39,7

111

L
8,5

8,9
18,4

13,5
15,9
2,5
7.2
6,6

9,2
100

(LI

24

ABROAD TOTAL
L L
0,2 8,3 1.254
0,2 12,5 1.271
0,1 12,5 2.044
0,2 12,5 1.756
0,1 4,2 1.368
- - 2.342
0,1 4,2 802
0,1 8,33 1.483
0,3 20,83 1.667
0,2 16,7 1.920
0,2 100 15.907
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TABLE

RESIDENT POPULATION OF VILAFRANCA DEIL PENRDES

BORYM BETWEEN 1969 AMND 1373,

ACCORDING TO ORIGIN OF FPARENTS

=~ Father and mother born in the Catalan~

speaking area

= Father born in the Catalan-speaking area

and mother not, or vice varsa

= Father and mother born elesvhare in Spain

Total

~n_. A i 1
74 42 217 42
317 23 109 21
Y s 188 37

1.378 100 814 100

Source: Municioal Governnent of Vilafranca del Pensdis

1pata based on the compoesition of the claes-groups of 4th gnq sth gradee of

£.G.B. (Baeic General Education) level in vilafranca del Penedids.

the author.

TABLE

204

Conpiled by

LANGUAGE IN WNICE TEE CHILDREX OF PARENTS OF NIXED ORIGIN SPEAX
TO THEEIR PARENTS IN VILAPRANCA DXL PENEDRS

= In Catalan to both father and mother
= In Catalan to father and Caetilian to nother, or vice verea

= In Castilian to both father and mother

= Other cCaaes

Source: Bastardas, 198%,

112

.. (-] -
77 60,6
15 11,8
7 21,3

] 6,3

—_——

127 100
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TABLE 2308

POPULATION OF VILAYAANCA DEL FRNEDRS,
ACCORDING T0 YZAR OF BIRTE AND ESTIMATION OF FIRST LANGUAGE

rirat language Dorn hefors 1960 Born between 1969 and 197%
.{-] X No E {

- ¢atalan 9.568 60,15 759 3,20
- Catalan and castilian - - ' 5,02
-~ Castilian 6.312 39,70 847 39,78
=~ Other languages 24 0,13

15.902 100 1.37% 100
sourcat hed

TRADCH dém.
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School Did not
lavel / Age ansver

4th s (03,03)
Grade
£G8
(9=-1¢c u° 2
yrs)
7th Y -
Grade
ZGB
{(12-13 N° -
yrs)
and Y -
Grade
BUP-IP
(15-16 N° -
yrs)

s (01,2))
Total

e 2

Catalonias,
Balearic Is. .
Valencia

83,94

70,49

4

78,00

a7

77,64
aas

rancts 206
BIRTRPLACR OF INDIVIOUALS STUDIZD AND AGE OF ASRIVAL IN CATALONIA

‘Rast of Spain EZlsavhers

Arrived in

Arrived in Arrived in Arrived in

Catalonia at Catalonia at Catalonia at Catalonia at
Jyrs ot age 4 yrs of age J yrs of age 4 yrs of ege

or lesa

09,37

12,13

08,3

10,56
17

or ROore or lass or Bore
- 00.6’ -
- 3 -
14,78 - ol,64
9 - 1
13,89 - 02,78
] - 1
08,69 01,86 01,24
14 3 2

114

Total

40,49

37,42

61

22,09

36

100
163
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origin of indivi-
duals studied,
according to
parsats® birth~
place

Catalan
. *
Isnigrant
..
1 1
5¢tal
'.

Did not
ansver

(8,43)
1s

(4,90)

(6,74)
a3

TABLER 20

GARADR OF SCBOOLING OF TEE KEAD OF THNR FANILY
ACCOROING TO OFFICIAL POPOLATION CEMSUS (IMMIGRANT AND CATALAM QROUrS)

1

2 3

Unable to resd Incomplets Primary
or write, or Prmr! tion or 18
education

only with cycle of PGB
ditticulty completed
- 23,92 38,02
- b1 €2
9,468 46,45 26,49
18 73 [}
4,72 34,90 32,38
is 113 103

115

[ )
-« 204 cycle EGR
cospleted
- FP (Profes-
sional Training)
- Rda-
cation leted
= intermadiatas
diploma
= Univarwity
degien
38,03

17,42
27

37,99
[ 1]

Total

32,20
iT8

47,80
163

100
U1



TABDLS 200

BREAKDONN UF INNIGRANT GROUP ACCORDIN? T0 PERCENTAGE OF POPULATION
OF CATALAN ORIGIN RESTDENT IN TEEIR KUNICIPAL DISTRICT (1)
AND PARSENT IN TER SCHOOL CLASS-GIOUP (2)

L3

Cstalan-origin population (%)

School lival / Age 0-25 26-30 31-73 76-100 Total
1 2 1 2 3 2 1 2

43 Grade x29 4 - - 46,97 63,64 33,00 33,3 - 3,03 40,49
9=10 yru .- - - n T 3 22 - 2 .6
b giade EAB 1Y 1,64 26,23 39,34 S9,02 37,38 11,48 1,64 23,18 37,43
13~ you u 'l 16 21 36 38 7 1 3 T
a2 crada BUP-FP & 5,56 - 27,7 - 6,09 97,22 2,7 23,78 22,09
is~16 yre ne 2 - 10 - n 38 'l 1 3¢
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TABLSE 20

SPFECTATOR {1) AMD INTERLOCUTORY (2) LINOUISTIC EXPOSURE
I¥ TRS INDIVIDUAL'S SESIDINTIAL MEISKBOURNOOD {Questisas N° 13 and 19)

school Level /7 Age pld mot Always or nearly Approxinstaly Alvays or nsarly Total
ABSVSY slvays In Catalam agqually In al in
. Catalan snd Castilian
Caatilian
} 2 § 2 3 3 1 3
4R Grade 208 ] - - 6,08 3,03 33,0) 30.20 40,91 44,87 40,49
?-10 yre u - - ' 3s 20 27 46 [ )
78 grade £6» ] (2,64 -~ 8,3 3,18 31,87 31,18 40,00 [3 7% 3) 37,42
12-13 ¥yte | &d 3 - | ] N 19 24 40 [ 13
2™ grade Wr-rp - - 19,4¢ 13,1} 32,718 22,32 27,78 66,87 32,00
15-16 yre | hd - - 4 19 [ ] 10 34 3
L 3 (8,63) =~ 9,08 4,9 83,47 28,8 37,68 66,36 108
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LINONISTIC EXFOSURS IN TFR SCEOOL CLABY-CROUP (PMIPILA)

School Lavel /7 Age Bld mot
ahavel
3 3
40 grada IO ) - =
(9-10 yrs) » - -
N Grade 6u ) -
{13=13 yre) »° - -
and grads WP-rr A - -
(15=1¢ yre) ' - -
[ Y - -

Teotald
A - »

TABDLDS | 3K W
SPECTATOR (1) AVO INTERLOCUTONY (2)

fQvestioas ¥* 35 and 28)

Alvays or mearly
alvsys Ia Catalasn

20,38
33

Approvisstaly
sgually Ia
Catalan and
Cartilian
3 | 2
a" *
)0, 38,3 2,24
* 2 1
4,93 33,7 2,1
3 20 30
13,09 30,00 37,78
] Y ] 10
8, 38,08 20,32
34 a3 48

118

43,9

)

42,30

3
3,78
1
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TARLE 21

bl Lavel 7 Age Bid rat  Alwiys ot pearly Neroxviastaly  Alesys or esrly Tols}

iy 3! i agully ia sk s
Cetalan OHALS oM Castiling
Omtilise
O erade B33 A . TR [TRY n.» 0.8
(190 yrv) » » 1 n b
™ Grase 323 ) » TR 13,8 .1 ny
{11} yr) & . T » » '
™ orade p-py 4 » ' o, 0 30,56 TR
(13-16 yre) " . 9 16 11 M
\ . TRY) TR T TR (17

totaol

L . (Y 1 1] n i)

TANLE 2
LAMIGASE IV WHIOK T80 IDGIVIDOAL LEMRNED 10 KEAD AOD WRITS
{Qwesting I 1))
Bohsl Leve} / Age il Catalaa Catalan and Santiiag otal
PR Comtitima
B srede 25 3 .  RT) 2,9 ”,» 0,49
(919 yro) e . ’ 1 ) $
™ srate 533 s » "“wn » 9,0 N4
(12+1) yrej » = 3 . 9 4
™ orade iy > . » 19 0,8
(35215 yre) 4 . » » » »
\ - " AT 2,89 [T
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TADLE 2%
CATMAN LANGLASE DOLHBAD BNDIIVED AP $0KOOL DB EMITYION

KpwabLiog ¥ 310
Sonbd] Lawid 7 Ay D4 o S ooweM dard pord 3 Sburee Fotad
Ll ) HF "o LT LR
Weonui 4 (.80 * 61,40 3,68 b4 5,49
(18 yiwy » i . t} 1 | 1)
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TARLE 21
QLORAL ORADRS OF AFECTATOR AND INTERLOCUTORY LINQUIOTIO EXPODURR

POINTS  GRADING
0 1= 30 610

School Lavel / Age  Opeotator Interlooutory fpectator Interlooutory Spectator Interlocutory Spectator Interlocutory %ot
OXpOBULe  exposute oXposure  exposure exposure  exposure OXpOSUre  OXpORULY

j Mondezes

i i\ H) 23 2 1 10 100

(9=10 yrs) N

M™omdezes o
[ )| 2 M T} 2 10 1 100

(1213 yr9) N

O™ grade Bup-rp
. 17 1 V) 4 1 i 19 100

(1816 yrs) W
Yoo 3" 30,61 TR TR} TRY 20,08 11,04 100

total ‘
LIV » 5 i 0 {0 N 1 10
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TADLE 119

TREQUANCY OF NXPONURN 10 TRLEVISION IN CRATILIAN (1) MWD SN CATALN (8)
(Queations N* 38 and 3¢)

fehool Lavel / Age Did not ansvar Never Onoo A month  Thees tiwes a  Pvery day for  vary day for  fTeta)
or less voek or Jom gno our or  two hours or
" nore

] : 1 1 1 l i l i ] !

Chondepsy . S 606300 . s s nn an e 10,0 0,4,
(9+10 yrs) N . - 4 -8 T T ) " ) “

Monwvws v o p - omy TR BTN R W R U R S TRV W S N
MBym) ¥ 7 - N O | S N T R T A S T 0

3™ arade woperp L A T T B WV W I R T T VR T VN TR Y
(A8 yrs) W - 1 ] L O (I R TR %

Yotal LI 17 I O TT R W W1 A0 50 a0 2 2,00 M0 68 00
0t

y ! ! U [ L Yy W« 1 L) 1 10 16
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Rehool Lavel / Age

ot
(9210 yro) )

Wontery
(32-13 yre) N

2™ grade Bop1p
(1516 yre) N

fotal
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FAEQURNCY OF RROBURE 1O RADIO 1N CASYILIAN (1) AND IN CATALAN (1)
(Questionn N* 37 and 20)
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(1,8)
l

(0,8) )
: i
3, N
l l

(5,80) (3,48)
) {

Never

"
1

1),86
'

1,1
¢

20,00
i

nn
O

N
A

14,2
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or lwn

15,8 v
0 ¢
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ni e
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an A
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0,0 13,1
N n

125

Rvery day for

one
less

]
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i
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U
y
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1
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YARDLE 2

FARQURNCY OF RXPOSUAR O Y110 IN CAOSILIAN (3) AND IN CATALAN (B) DURINO THE YEAR )04)
(Quentions M' 39 and ¢0)

fchool lavel / Mo bld not anaver Never

1s5 tiwes 8+19 tinee 19230 Cinaw  Nora tham 30 times  Yota)
) ) R TR 1 1 )3 | 1
arsdexan o . 100 AL, 30,00 46,07 39,05 2,10 0.6l &
(9410 yra) N O S T R U L L LU L
Whorae B8 0 (3,00 (20 67 60 186 T '
TRt A L Tt S A U LU L e L L
™ orade Br-rr o . . .0 30,86 6,00 30,56 8,0 . .
(826 yro)  w° . B VA TR U U i 0"
Total I ) T L R N L R L TR R T TR TR TR WS TR TR Y TR Y
0 2 1 N R T T R B n o 0 3 10
TADLE 210

LINGUISTIC BXPOAURR 7O WRITTEM CONNUNICATION NEOIA
(Quemtion W* 41)

chool Lavel / Mo Did not  Alvayas or nearly  Approximstaly  Alvays or nastly Total
ansver llvc¥| in squally in alvays in
Catalan Catalan aMd Castllian
‘ Castllisn
Giorade k6B ) . 20,30 0,7 40,4
(9-10 yra) N . 20 “ “
Mondenss V(5,5 1,75 29,02 © 60,4 1,42
(13=1) yra) N (] } 1 b} 6
a™ grade BUp-rp 4 'K} 20,56 6,1 2,09
(15-16 yra) { ) 11 2 2%
(2,48) t 1] 30,19 ”n 100
total
i ] (] ] 107 Y })
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YARLE 11}
LINAUIATIO PNRAVIOUR IN THE BOCIAL DONAING

Dosding and Echool Lavel / Age Did not apever Mvaya or  Approximataly  Alvaya or pesrly Total

pearly squally In alvaye In

slvays In Cotalan and  Cantidian

Catalan Cantilian

' ¥ v N A | A N \ ¥
-W sdl)
1t orade B9 (13+13) (1,64) } N ) 0,0 14 0,00 4 nae oa
M grade WEP (33e16) . . T T THTEEE TN TR 0,0 M
tetal (0,88) ) it 100 o TRIEEY 300,00 10
-Mwummm._m :
4% drade XOD (9=10 . v 10,0 Y i n nn e "
1R Orade Rod (33-1)) . . 'K N 1 0,0 O naQ a0
1™ Grade P (15014) . . 0o T IR Y] N0 M
fotal . . ‘HTRY TR 1,87 s 100,00 10
m

‘a"f“f. mEv-m (1,8 LOGW) 4 0 un 0N w0«
18 Grade 200 (12+))) (1,64 PO MM AN 10 W o on na a
1™ Grade BUNTP (13e3¢) . L LT LI I BT 16 B T T2 'O TN TR} 0o
fetal ) 108 W n o g oM T T 100,00 16)
" Ippthascows-ol erienda (0, 21) |
455 0ade £0B (9=10) {1,%) 1 (0,00 ¢ 30 2 D, 8 0,08 o 0,0«
75, Orade 298 (13-1)) (1,64) 1o(6,5) ¢ 8,3 3 KIE TR T ”na
1™ grade WUP-IP (15-16) . (M) 1 LY ”nu N 3,0 N
otal (1,23) : (41 1 “a n 10,60 14 0n,a 1 100,00 lﬂ§
* ¥ith teacher/a throughout achooling %
{3, rade £o) ,u-m . . 13,60 9 IR Y 9,00 M 0we
1Mum- o8 (12+)) . . PRI NI 8,04 M na o o\
3™ grade WP=PP (13-16) . . 16,60 ¢ TR an N u,0 3
fotal - ] M, n M, U 111 1) 1 1] 100,00 10}
14'2 om'o" ) 'ju-m . . L I T T TR %06 0 W00
154 Orade £GD (12+1) n 34 2 N0 u TN N8 0
3™ Grade WP=rr (19-16) . . 5% 1 1 7, % 2,00 )%
fotal {1,84) ) 5,0 1 ] N » 0,1 10} 10,0 16

!l; B0 ™t attend such activities.
B} Do mt have a group of triends,
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TABRLDN LR I |
GLOBAL BCALN OF OMAL LINGUISTIO BEMAVIOUR

Fointa Grading

School laval /7 Aga -] 1 -2 }y~ 9 &~ )0 Total
4th grade 202 ' 30 N 30 ’ 100
{9=10 yrs)
7th grade 20D ) 1) 3 T 3 100
(11=13 yre)
3™ grade BUP-rr & 56 3 n 3 100
(15=16 yra)
Y TH ) 18,2 20,3 .3 100
Tota)
ue .o . 3 1 183
TARLERE 2123
SELP-ASSEOSNINT OF UNDERSTANDING OF ORAL CATALAN (1)
AND OF ABILITY TO PEAK CATALAM (2)
(Questions M° 47 and ¢3)
School Lavel / Age Did not answver Yoo Tair No Total
H 2 H 2 Y 2 1 3
4B grade ron 1} - - 20,91 28,79 9,09 69,70 - 1,92 40,4
{9=10 yrs) X - - 60 1 s . - 1 s
It grade KGB ) (4,93) (6,56) 26,21 31,88 13,79 €3,16 - 5,26 37,42
(12-13 yrs) ' 3 4 50 1 N 3 - 3 sl
™ grade PP - - 100 13,89 - 38 - a1 23,00
(13-16 yrs) ' - - 3 H - 27 - 4 3
) ,0¢) (2,49) 21,28 126,42 8.7 49,53 - $,0) 108
Tetal
ue 3 . 146 @ 1e 109 - 8 163
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TARLE 224

GUBIRRVIVE FACILIVY IM RRCEFFIVE DiAGE oF CATALAN
(LANGUAGE FRATRIRED POX LEMANING OF LEdaou8) ()}
AND OOLLOQUIAL FLUENCY
(LANGUAGE WAICK DUITS YHR IWDIVIDUAL BEBT 10 6MAAN) 1)
(Quenkiona N* 44 aat 4))

8chool Llaval / Age Did not reply Catadan Catalan and Castilion Total
mtnhn
)
} | } | ml' ' ) i )
D grade 00 \ = (L% 10,60 3,08 16,67 625 1, 00,7 (0,00
(9=10 yrs) N - | B n ‘ " 1] “

10 orade £0B s (:.m (;.m 60 1M 4 N4 0,0 B Na
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¥ 3 ¢ M ] (}] n 1} n i)
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TADLE 30
PEARSON £ CORRBLATIONS BRZWEEN LINGUISTIC CONPETENCE AND BEHAVIOUR

Doxains
Indicatorl of Cospetance
lnd School Level / Age Global Neighbourhood Pupils Recreations Friends Teacher
3 Ab&%ty to spek
an (ASCT)
c& Grade ms (9-10) .35::‘ a1 .:7::‘ 22 a4 6
© 90 Grade 26B (12-13) KT .1 W2 .28 5 10
:M Grade BUPTP (15-16)  ,62**¢ 500 J1 NTh S S0
.‘ ¢ lobal oot 24 2t S 268 Wi
» colloqum fluency of
o crm £GD (9-10) K 274 K 52t S A7t
7% Grade 26 (12+13) 740 18 L5600 ™ St 2t
zM Grade BUPFP (15-16) g 764 064 g 910 g
0 obal ot WSyt T Jdote et (i
 coutticlat of
l&lnquamy {cB)
1“ o:a:a £GB (9-10) 20 .08 a2 KTy .05 21
Grade £GB (12-13) .08 03 .02 0 .08 a8
- zﬂ‘ Grade BUP-TP (1516) 52 et 504 PR 55t W0
alobal Qe 440 g 2 Ty 2
Doqm of interference in
cgllund (DICT) " '
(W Grade zca (9-10 2 07 .09 .20 01 16
‘;.i‘,'ﬁh Grads EGB (12-13) 0 25 29 ar B1 A7t
M Grade BU-PP (15-16) 38 9™ ST 19 28 "
4lobal ot At 8¢ B8 8Ty 2




TABLE 30

COBFFICIENTS OF NDLTIPLY REGRESSION BEIVERN
"SPECTATOR EXPOBURE™, WINTERLOCUTORY BXPOSURE™ AND “LINGUISTIC BEHAVIOUR™
DINENSIONS AND OVERALL LINGUISTIC CONPETENCE

CB plcy? ASC? ColL
Sociolinquistic Coafficient of Degree of Ability to speak Subjective
dimensions Bilinguality Interference Catalan Colloquial
{n Catalan (Self-ussessuent) Pluency
Spectator exposure 24 At 27 6
Interlocutory exposure '26 g7t '29 S04
Behaviour .28 .28 32 Syt
Spectator exposure “ R "
Interlocutor exposure W3 .53 47 564

Behaviour




TABLER 307

PEARSON [ CORRELATIONS DRTWEEM FREQUENCY OF RXPOSURE 10
COMNUNICATION MEDIA AND OVERALL LINGUISTIC COMPETRMCE

CB pIcC?T ASCT CoL
Comaunicatior aedia Coefficient of  Degree of Ability to speak Subjective
Bilinguality Interference Catalan Colloquial
in Catalan (Self-assessnent) Muency
.15 .08 -4 ~,05
Telavision in Castilian
n (161) (161) (159) (159)
.01 -, 07 01‘. .30“
Telavision in Catalan
n (160) (160) (158) (158)
04 05 =12 -,0)
Radio in Castilien
n (160} (160) (158) (158)
,02 -4 © el -1t
Radio in Catalan
n (159) (159) (157) (157)
.04 00' 002 '011
Filns in Castilian
n (161) (161) (1%9) (158)
L .05 .00 -,05 -,02
Films in Catalsn
n (161) (16}) (159) (159)
Written media L .02 - 20" 240 a2
(Reading matter) n (159) (159) (1%8) (180)




School Lavel / Age

™ Grade 10
(910 yr»)

1t Grade o
1(12+13 yrs)

™ Grade wp-mp
(15+16 yre)

\Globll

(- -2 > U O - 0O

»e

- o

TADLE (03

CORRELATIONS O LINGUISTIC BERAVIOUR WITX DINOGRAPNIC CONPOSITION

Global
Scale

e
e

"
g

Nelghbourhood

"
';:aa
:‘.ooa

140

Pplls

"
:::..n

MCCORDING 7O ORTGIN (0), AND SPECTAOR (8) AND INTEZRLOCUTORY (T) LINGUISYIC EXPOSURE

Recraational
Aetivities

s,:aa
i

"
e

::giii

-»
(1]
.ls:..
KT}

friends

09t
:7,aao

e
:;8..«

GJ...
e

J

Teacher

.77:00

Lt

Tk



TABLE 02
DISTRIBUTION OF GPECTATOR RIMOSUAR ACCORDING 20 LINGUISTIC BEEAVIOUR

Bpesctator tIxposure
 Bebaviour Nelgtbourhood  School (puplls)  Mecrmstional hctivitles  Growp of Priends  fchool (Twacher]
Gt C/C Cut Gt occoCmt ot ©C it ot g ct Gt o/ cut

lll!:”l~“l-56-l!l!l
Gtalan
l":ll)l-ll!-» Yy -1 11 11
b ) S T I nn 2 i i . N % 2 N $1
Catalan/Castil{an
N 5 B ¢ ¢ 2 8§ ’ )} . I Y I | nu
b ) S { I T a 0 »” n 8 100 N % % n 5 u
Castilian
' [ 5§ 8 MW H 18 1 )| 5 12 1» 1 8
Cat = Catalan
€/C = Catadan/Costilian
Cast » Custilian
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TABLE 40
DISTRIDUTION OF LINGOISTIC DENAVIOUR ACCORDING Y0 EXNSUM

Lingulatic bdehaviour
debaviour Melghbourhood  Bchool (puplle)  Mecreatiom) Activities Group of Priends  School (feachar)
Gt ¢/C Caat Gt C/¢ Cant Cat ¢/C 114 Cat ¢/C Camt Gt ¢/C Cast

tloo-ln!l!)-lll(- » - 2
Catalan

N'l-llllll!-llll- I R |
| = 6 10 0 6 1 . ] ) (] S | S | = N )
Catalan/Castldfan

Ne = ¥ 1 2 D . N ] I Y A | - 1 {

- " N 5 » 7 ) ) P " 11 % N

Castilisn

Ne - 9 T N a ) 19 9 b B T | i1 51
Gt = Catalan
¢/C = Catalan/Castilan
Cast = Castilian
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Cozaunication media

4
Televislon {n Castilisn

Television In Catalan
Radfo In Castilian
Radlo {n Catalan
Mlus in Costidion
Fiss {n Catalan

Writting medls
{Reading matter)

ERIC

Full Tt Provided by ERIC.

=™

TABLE d0

lo’
(168)

.2‘..|
(199)

06
{199)

10
(150)

»,0)
(160)

=0)
(160)

.3’Q..
(154)

Nelghbourhood  Reacher

'022..
(161)

s
(160)

.oo
(160)

Rt
(1%9)

.10
(161)

07
(161)

.’IOIO
{159)

Puplls
.“'li
(1¢1)

Q0
(160)

03
(160)

a1
(1%9)

.01
(161)

N
(161)

Ay
(189)
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FLARION [ CORRELATION SETWEEN PREQUENCY OF RXPOSURS 10
COMXUMICATION NEDIA AND LIMGUIBTIC BRMAVIOUR

Racreational rrisnds Global

Ativities

=0l
(115)

18
(114)

.03
(14)

.08
(114)

04
{118)

06
(115)

26"
(113)

1}
(149)

A4
(348)

.06
(140)

Q4
(140)

O
(149)

0
(149)

S
(18)

BY
(161)

'as...

{160)

.06
(160)

20
(159)

04
(161)

.07
(161)

.‘°|.‘
(1%9)



TADLE 13-}

AVERAGR MUNDBER OF WORDS PRODDCED 1N TMARE KINUTES, ACOORDING 10 ORIGIN
OF IMDIVIOL:L8 AXD TEB PORM OF RIPAZSSION BSEZD IN TN EIEACISR

CATALANS DOICRANTS GLOBAL
(n « 13) (n = 24) (n = )
CATALAN CASTILIAN CATALAN CASTILIAN CATALAM CASTILIAM
Interaste
cantra Gral ¥ritten Ors} Written Ora) Nritten Oral Written Oral ¥rittsa Oral writtea

Thebuma ¥ B B NS W ons 7w 3 n 2
bady®

Sthe kitchen 21 ¢ 1 s 0,5 0% 25 N n b1 a
and the

dining~roon*
*The straet® 4 1 0 2 W5 /s A5 ¥ n P an

-

cx:n , n on 3 20,6 8 8 1 1y W e 1,6 2,4
TABDLE 2}
AVERAGING AND CORRELATION OF COEZYPICIENTS OF BILINGUALITY
MOCORDING 10 ORIQIN OF INDIVIDUALE AND FORN OF EXPAESBION USED IN TXR EXZRCISS
CATALARS TXICRANTS GLOBAL
(n = 13) {n = 24) (a =)
tereste [ < 4
::”mtn Orsl uritten Correlation Ora) #ritten Correlation Oral MHritten Correlation
hebuman O 107 T} =031 .001 200 0 040 KT 5
body*
*The kitchen 170 =,00¢ 21 =033 =108 29 0 =108 Sot0e
and the
dinlng-rooa*
*The street® ,080 ~.0)4 T L0 e I e - Ja00e
X A0 L0 =038 ~,104 03 =002
0}obal
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